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Thls module was - develoPed as one of elght dlssemlnatlon
packages which were being prepared undqr an E.S.E.A. Title IIT
project. The Mesa Public Schools. worked in concert with the
Amerlaan Instltvtes for Research (AIR) in thls Tltle IIT project.

It should be noted that what is belng presented here 1g in-
formation on Mesa's on-going long-range project in career guldance, i
counsellng, placement and follow~up; funded not only by Title III
but also by Vocational Bducation Part D Exemplary and District .
Funds. A key elemenL of this project has been the designing,

, fkeld testing and finail prodUctlon of staff deVelopment tralnlnq
patkages. - . ’

. The speplflc part1C1patlon of ‘E. S. L A. Title III comprlses
can' 1ntegral part of ‘t@#e total process for orlentlng counseling
services toward spec1 student outcomes in an accountability-
model. Title III is housed in-the Arizona Department of ‘Education
under Carolyn Warner, Superintendent of Public" Instruction. The
Title III staff was directed by Fred J. Sughruwe and the consult-
ants assigned to this project were Jewell Sisemore, the Assistant
‘Director of Tltle IIT, and Jesse Udall Education Program.Spe—,
cialist. , ' ' e ,
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Guidance Spec1allst
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'OVERVIEW OF NODULE - - . R
. This ﬁmoaule" is part of a paékage which' includes the following:
- - Tape-slide presentation . - e e e D e SA——
. . = Flowchart of the chpreben51ve appyoaghv _ ] oL s
- Module goals and objectives v g _.'. : L -
« Instructional materials -(test of module)
= Progress chcchks T ' - } _
= Group activities . x ‘ : . - o ‘ . -
© —.Simulation activity o i o -
- hpplication procedures - o T &
-, Pre- and Post-Assessment '
’ - Furthc¢r references
Packages aré designed SQ.Ehat.you may work at your own pacce -
;_—f__;—%%&fsheﬂéﬁeﬁéthtakekavef~i54heﬁfﬁ—tdﬁcomplétc. Tho_only’elément
‘ot the package cxternal to themeQpﬂC'is the tape-slide -introduction.
S .. ... The flowchart -page defines the four—major-phases—of ~compre=——r—""": -
hensive approach to_guidancg, éoun§el;pg, and placcmcnt.and,how tHey
" ‘relate to-eéch'éthcg. The darkened segment indicétcs”Wherp this "
'_package, Assessing Desired Outcomes, fits in the ovérall plan. ' .
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,-.f';'z an gcn al puzpose of tha Desircd,OuLcomcs Asscssmont modu,]_e’»/'d
S o ; L
o TN and Lhc GpULlflC ouLcomcs that You snould achlcve by worklng throUgh
‘fﬁégﬁ .\,1t are summarlzed below in the moaule goal and modUIe obJectlves B
L - When-you have completed the;readings,and aqtivatiesiof this
N _ - = B e . v
'%%ﬁ module', you w1ll be able to produce a wrltten sgatoméht derfved :...f-
S ’ " DS N i
“ho, 'from emplrlcal data, of desiéﬁd Career planning
o lly,complet this,module- you will R B
cf.pg3ﬂ . be abie to- . : ’ )
ek . Cm T . v 2
;pi'w,u Page-~; b _ ; e —
T K -7 1 -ueflnelin a, sentence cach, tne phrases currcn% ' o
o — = Status" assessment "des Sired- outcomes"asscssf-_ " :
'_ﬁa. ment, ang . 'needs” asscssment and WEite a'lffrief'v'~ .
vy paragraph explalnlngvthe,relatlonship among the
i three. ’ S 15, . S
T4 . . : S )
fy ’ , . e ’
o _ 19-22 2. Write a paragraph deflnﬂng the”purpose and im-
i e portance’ of conductlng ardGS1red:outcom?s.
N . o ! assessment z oy i . "
4 : : : . ' R SR 8T o
’-,.f 22-27 3. Ltst and de scrlbe in a sentencc €ach of ning of | o
L : ‘the dJmcn51ons on Which desireg Outcomeasg asscso- T
. mcnt aporoaches vary, N T
‘29f§3 g, hplaln five alternatlve dcs1red outcomes ‘
K - assessment approaches. that havc been used 1n ;be
T o - Past, and seate at least o major aavantage and .
; '-one major dlsadvantagc of each o A _ .
35-3 _.ﬁﬁ LlSt -the seven- steps commonitowall'desfredroutf' ' o
. s come assessments L ' N o N |
S . - S




LntlfV he purposc and 1moortance of- plan—
~~ﬁn1ng and cooralnetlng the desired outcomnels: . .
assessment with the advisory group(s), and— -

;‘1aCC0mpll this stcp T ;
List three types of 1mportant factors thaL .
-~ should be- con51dered in adtntlfV1nq the areas ..

< on which’ the des11ed outcomes assessment w1ll

.

’Define. \?ZY<€hree 1mporta1t con51dcratlon& S
in selectlng thé\s\mple,,(b) two-alternative .
;sampllng strateglosy (c) describe the: proce—

. .dure most: approprxate “for your 51tuatlon, and -
d)gstate the/ratlonale for thlS .choice.

A}
O O Y

'Llst. ‘(a) three 1mportant cons1de1atlons in

o 'developlng an instrument and procedures. for

a desired outcomes. assessment N\(b). the Steps
n this” development, and {(c) at,least 10 i
' Aamples of 1tems you have genefated for your
lnstrument S o . ‘

L e A ".:”";:' R S ST
. o T TR vt . o _ ] : .

- - L . /\/ s - o

B A Td : -

list. the {f1nc1pal activities netessary e - o
i A

. ST ".'-xfOCUS."' . ) o T
. 4 . e, - . . . . X . : : . .

o v A LlSt thL@Q,;mggxtant_cons1derat;on¢~u
e R ,‘vlsterlng :the ’nstrument(s) you have developed'

_ 'Idontlfy thxee approgrlate procedurcs 1nvolved
e _ln summarlzlng and analy21ng the*data you haVeQ

o ;collected E S “ﬂ‘ S -

Summarlze three 1mportanﬁ"oon51deratronf n

. applying the results of your data. analysis to - k
e T a dcflnltlon of the. des1red outcomes for your o
' ’ ’ program. . , -

7 Lo S

77Idan1fy°~“1a) at*icast three targct audl nces

. _ . ~of your report which summarize -the procedure -

eI 'and-products of. 'your ‘desirdd outcomes assess-‘
. s ': ment, (b) the.topics- of your report, and . (c)-
- how the report, content w;ll bc tallorcd for‘.
‘aeh target audltnce. .

e o e e e

[N




L | - ' L 'NT.ODUL_E.ZOU.TLINE - T D

Approxlmate;f _ L : : ,
T Time . L o : o Activi_ty

) I : A
1 hour =~ Introduction. You take and score Lhc pxe— .
- ... .~ - assessment 1nstrument and view a. tapu—sllde Co
- R B ) presentation. Next, Yyou .examine the flow-"
A ] , "~ - chart for understandlng of the relatlonsnlp
L ST - of this ,module to the overall compreh 1ve .
R " . program "and sewies Qf~ packa?cs. Final . you
e e are. presenteq with the module outline wﬁich
N S shows approx1mate tlmelxnps : S 2
© 30 minutes. - Ratlonale. You are presented with reasons’
. L o -+ . the module was produced and the purposes 1t
S S o " _'%hOpes to serve. Progress chécks -and group
C . o . .ackiviti are. praqvided . to‘3551st you.in =
Co T R attalnlng the skills and understandlng out-’f
v , " llned 1n the module._ S '
o : -~
o " 7 hours . ; In-Depth Study, You -extend your knowledgc
o . - ““through-study of -the body of. the package,-
o , S growp. act1v1t1es,_and 1nterested areas from
[ L ~* the regcrences section. . , - . S .

N ) . B

g : 30 minutes' Slmulatlon. ThlS act1V1ty glves y a chance
S ' ' to practlce what you.have legarned 1A the
readlng A i

. . - . . ; . . . .

-1 hour - ‘ " Appllcatlon. In ths act1v1ty you ehperlence-~
o ' the appllcatlon of - thé skills you have galned

A

e ““2"houfsw-“w4m,mggst.ASSessment fHere is uhere you demoﬁstraQe
' : o that yod‘Hdve aoh&e&ed_the objectlves of thé

L - L module. o B e
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o about that 51tuatlon or program.\

DEFINITION OFTERMS R
Some Q—-bhe terms used in +his modulo may be\new to‘yggf/whlle

. . ,.,, R
othef% may be used 1n ways that Vary from tradltlonal usaqe. N AN
1s 1mportant to’ understand the deflnltlons of terms as they are

used 1n thls modulc.zs-. - o “j N ‘
) ‘ . L. A .8 - .

Asscssmcnt--Thc emplrlcal dstlmatlon of’ a stdtc or condltron,
applred in this ‘case tao ther current status and. d051req¢9utcomcs .of
“a guldance, counsellng, and placement program. o

PR o

Cafd oort—-An assessment tool wh%ch proyldcs ‘an lnd1v1uual
‘with a group.of statements on some €opic: and .asks him to. pick .those
“that" reldte\to him and arrange hls ch01ces in the order of- thclr
R 1mportance. Ta e, }wp S , oo : :
' ., . — -? s . . C ' :

Critical Incrdcnt Technlq_e--Crltlcal 1nc1dents.are oxamples‘
of ~obscrvable bchaviors with a ¢gledr intent or purpose;and at
‘least one observable outcome. ' The:Critical Inc1dent Technlque is

v oan assessment procedure whlch employs these.- . -////)/

- ‘N o

\* e Currcnt Status—-The objectlves, act1v1tles, 1esﬁhrces, and

j utcomes OL a- program as it now ehlsts. - : o
\ . :

S, Delph1 Method--A questlonnalxe technlque whlch organlzos and
shapes opinion through a system of. feedbacﬁ.

"
4

, ".,Ueslrcd Outcomcs--The pﬁoducts of a theoretlcally perfect
: program whlch completely sdtisfies all cllent needs and wants,
. \ an
q.rollow—Up Study--A survey of 1nd1v1duals now removed from a .
situation, or program (in this case, a sthool and its guldance, '
counseling, * artd ‘placement program) Wthh colLects the1r opinions

. . Y : « LI

“\\f/f- v Need--Thls term usually applles to 1nd1v1duals, but programs

‘may be considered to have needs also. 1In.cither case, a need is
‘the gap betweéen the current state and the Adeal state. The .concept

.+, may.be representcd graphically. If point A is wherec someone is,- .

and p01nt ‘B. is where he would like to be, the gap betwecn thesc two

poimts—is_the need. - . . T
o A , : : nced : * B

‘v - —

. . Current T SR Dosired S a

o ‘State ’ - ‘ < - State '

. In terms of guidance, counsollng, and placcment programs, "M
.represents the program's current status and "B" its de51rcd out-.
COmes. Agaln, the need is the dlfﬁerence. T .

. ‘f Questlonnalre--Any of a varlety of papcr and penc1l 1nstruments
" to, which individuals respond to items. by checklng Snc of several
ch01ces,=rat1ng their feelings along a scale; checking yes or. no,?
‘ wrltlng out thelr response, or by some s1m11ar mcthod. ‘

‘e @,




Some coifusion may exist among the terms. current status -assess=.
e t, desirced outcomes -assessment, and needs asseSsment. Tradl—
A

1onally, the ter nttds assessment (a . ilrst step in’ plahnlng £ox

i/

rogram development 01/1mprovement) has been used.to descnlbc a pro-'

N
g
jess whlch 1dent1f1es Lho probltms that programs c’hould try to ‘solve.

9 -

ut to prov1de useful 1nformatlon for program 1mprovement thls pro-

ess shbuld 1nclude two measurements. ‘one of where-the program now

tands (current status assessment), and,onc of where it should be,

] . 2 b P
4

1beally (des1redﬁoutcomts assessment) . Thus,~three_training modules
Foo - ; ' S 5

‘have been wrlttenn one to measure the program's. current status, one

;ty measure a orogram's desired outcomes, and one.to detcrmine the
|

99p between these tw (the Eroglam S, needs) and to d!hlve géals and

L
< e -

0 ]ectlves for the pro ram . from its needs.' Thc planneﬂ who is de=-

TN !

¥, %

\ v loplng an entlrely new Drogram will not, - of- couroe, conduct a”
. *
L cu'rent status assessment He will detexmlne program needs malnly

-

> P - .

m, de51red outcomes assessment dat : L e

The, des1r~d outcomes assessment process for a Erogram-relles

nly on information about stgdents needs. Theoretlcally, students

1ld‘def1ne thelx des1red outcomes—-the goals toward which they

i e 'y R 5

1re, and their current status’ could be.assessed related.to each

Ty
T | N

their deslred outcomes.< Then a subtractlon process c0uld be con-
¥ » o ’

ted to determlne students needs. ‘Usually, 1t is more ﬁea51ble to

ask students to deflne theLr needs dlrectly--to 1nd1cate the dlffer-

he 4t

i ence between where they would llke to be and where they are now.

s ' N
‘. Hence, thls module Lalks of asse551ng tudents' noeds to determ:ne
R N T —_— ¢

LY

Erogram d951red outc0mes.

Then by comparlng the program S deolred




e S CUT%eﬁtrstatus asseéément), the plogmdﬂ s needa_cun be Jdentlfned...“
L oo X ; L - . I h ‘_.__ . c
S Thfse program needs 1ndlcate Lo planners the dinectlons ‘and magn1—~f—? - e

— - T PR Y It

[P
S

tudc of.deyelopmgnt nLCLSSer to achicve an "ideal” pLogLam.




.

. The questlons on the lelowlng pages are de51gned to glve
" you an 1dea of the instructional content of this module so you
may determine: 1) whether you wish. to continue. worklng on the
module; and 2) whether you want to skip certain. sections of it.
'Each question relates to the modulée objectlve of the same number.
'+ The pages .of the text that present the i information requlred ‘to
.anewer the questlons are 1nd1cated after each questlon._ ’ '

P

Try . to answer each questlon and check your work using: the »
answer key prov1ded Then, if. you feel the module or certain = - -
‘sections of it will be of benefit to you, continue with the tape-
sllde presentatlon. L , T ' :

(N

b .

Provided by ERIC.




I3

. fl., Deflne each of Lhc follow1ng in a senLane..-gpi 7)

= -:—-.i_ T T T : .7 & - - R R R - B R —— e e e T . e
. e .
Current LF‘*”&,QSSﬂvst.t:‘ e . —

Desired-outcomes-assessment: - I
.Needs assessment:
. . Explain the relationship among the three in a brief paragraph:-

. .

et N

, 2. ©Name three rcasons for conductlng a. d051red bqtdomes,aggéss—./
R .ment A (pp 19- 22) SRR T, ' | B

A. } .
B. 5 ”'_" ' . n'“ : : ' ‘ T

n’-. ‘ .. C.t'

- 3. There are approximately nine dimenskons on which desired

outcomes -as$essment approaches vary. Name as many as you can,
(pp 22~ 27) : o . R -
A. - - |

M - '

o
[

E.

. F. S . ] . S o
G. ‘ N e
’ "H. | .
te .I\ ‘ R 3
>.«\ - i
t . T . R ,.
. ) | - - P ) i .
“, i B
. SLe oy

. e o ‘ : RS ‘ S T . . : “«-




E

B A i Text Provided by ERIC

RIC -

& N b . - . -
4. “Eiﬁfﬁa"beibw—in‘the“ieft“haﬁd cotumnare-five desired cutcomes
assessment approaches. The column at the right. contains advan-
—tages of ecach appr — eh- h—dppros Heh—the varrtages:
—-— the provide the best descriptionhof the—apptoachs {yuﬂ29;33j ‘ —
Approaches Advantages - ]
Card Sort = - : a. Uses valuable obser- _
LT vational techniques, :
. Questionnaire qoes. into: depth,
A N . anOlVCS part1c1pants.
Follow-up Study _ -
) : ) S ' - b. “Gives benefit of hind-'
! Critical Incident Technique' $ighit, instruments easy
T S : - to devclop because they
"Delphi Technique are unuwsually’ brlef T
L ' adm:nlstratlon falrly
. : ) easy. .
c. Most widely available =~ .-
: and easy to administer,
permits. a large sample.
“ 7 - v ’ . ’ d' . R S
J . d. Prompts-deep exploration,
E . elicits “fine distinc- .
“tions, provides good _
. 1nqlqhts, aids in rank- St
qng prlorltles. . :
- , c. . Flexible, falrly per-
- ) sonal, .provides struc-
turé while allow1nq forl = . »
. e _ 1nd1v1dual responses,’. "
. glves a ranklng of needs.
-~ o ' ’ . ‘ .
. 5.- List-the seven steps common to all desired.outéomes asseésments;
- (pp. 35-36) | ~ o |
; B. " - . _
o C.> ’ , ) ) ‘; .
. E. ‘ - ‘
r. - .
t
. G. o ‘ .
16
_ -13 : T
\‘1 - ..a



.Llct five act1v1tles necessar”~1n pldnnlng and COordlnatlnq a'f‘
:d351red outcomes assessment with adv1sory gloups (PP. 37-39)..

== <

: Ef - | 4
“ﬁark the- statemcnt(s) bclow which: should be” cons1dered in dent—
Aifying the areas on. whlch the deS1red outconic$ assessment Wlll

'focus © {pp. 43-& 44) o e e s
' LA;- beflnlngﬂlts.purpose.,; T ‘i e o
o B%{ Cons:dcrl ng arlous proccdures and thelr usefulness 3

related to ‘the defined purposes.

u~aC.4‘Fstab11sh1ng dec1slon processes and’ rules! @nd docu—

T mentlng these S, . Ty
D. @A11 of the above. T T
E. None of the above..* e ‘_‘ _

g

.<;Def1ne _{pp. 48-50) "

A, Three 1mportant con51deratlons 1n selectlng the samplc

T

3.

B.- Two alterhati&e'sampling-strategies:

2. . o ‘ IR

“*@.  The proccdure most appropriate .to your situation:
. o O S P
woeD:  The ratlonale for-this c301ce T .

R

A




. ) N . B -t " . "“ - o
— 7. "Llst ~ (pp. 57-61) . | ~ - o o~
‘] ! A._,Thrce ‘importdnt cows1derat1ons in devo’oplng the 1nstrumpnts
S _and procedures for a desired outcomcs .asse ssment
1. e .
..2(. - ) . . o v ' ’ . X
- .. - - M — ‘ - . 3 S, .
3. ) : , , _ .
. B. 'The steps you will go through in this development
- i lf R
.. 2. ) A 3
3. : _ .
10. Listf' (pp. 71—79)
o A. Three 1mportant considerations in admlnlsterlng a deS1red
outcomes assessment 1nstrument
u‘ 3:.-‘ B
o B.. The:steés,you will go through in this‘administratiqh; .
. : ‘ “~*‘. . : ] o o
“ @

[
.

. . 1l._ Identify three appropriate procedures involved in summarizing
I and analyzing collected data from a des1red outcomes assessment
instrument.. , (pp. 85—89)

- : . - . .
L f
o . Lo : - . . .
B, : : ; . )
. ‘ i A G S
. . . - . . -0
T . . e - . . T
c' . - . . . ? . " o . : - . : .




the -

IZ. qummar:zn three 1mportant COHSLdClaLJOD in applylnu .
© 7 results of a data analysis to a definition of the, des;xed out~
comes for your program: ’(pp. 41— 94) : :
. ¢ R
© - B. C .
©13. - Name: (pp.'92—94) i
A, ”Three target audlences that one. mlght have for: a report
" summarizing procedures and products of a desxrcd outcomes i
- assessment - : T“\<x
: lf- 3
o 2. ' -
3. : ) ;o
* . . ’. 3 N :
"B. Possible topics of your reports. ’ ! ’
oo -0 ¢
. '2‘ o e |
[ 2 .3'. * 4 i - .
T4, 3 . -
- -C. 'Ways in which the report blll be tallored to each of .
the audlences llsted in p%}t A of thlS questlon.
1. | .
: - LN .
i 2 ' - hd [
" 3. )
. i 3 [
" e - _ i 5“1‘“__..,..._.._ -
J - = : \ . T = L= t-‘ - w A i
\ . ) LT -
. .
\ .14 K - IR
: S - 4 LA
" - S - ‘ .
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" AUDIO VISUAL lNT’ROaDUCT.I.ON -

e

- "\

.~ This module ,Z"Assesslng Desired OutcomeSp".lnClUdes

—

ﬁ' : . .\

-fan audlo cassette and SlldGS to lntroduce you to this phase o

of the staff development serles.’ We suggest that you and

' any other 1nd1V1dua1s who are cons1der1ng worklng on this »

i

"‘pagkage flrst take a- few minutes to view and hear thlS pre—

r'sentatlon. The tape is. playable on any cassette recorder.

g

1
The slldes are also standard and numbered in the order of

n

appearance. An audlo ‘cue ("beep ) 1ndlcates the pOlDtS at

<

‘which you are to advance ‘to the next sllde. Begln with the
L1t1e sllde in the, pro;ector gatc., o K

In the event the tape—sllde is not avalrable, you may read

through the tape Sllde scrlpt whlch Ls\located in Appendlx B

w111 glve you a qulck overv1ew of the contents of thc module..

“
*
\

This

)



- . —TT T e, A E%s N N R Y . * e e e

UOVERVIEW
-~ DESIRED OUTCOMES ASSESSHENTS

,‘.RVATIONAIH_E_;__~ B L

n R S . -

T A fundamental'question should'be(addressedvat the = ST

.

..'beglnnlng of thlS module.. Why conduct des1red outcomcs'
"assessments at all’ Your guldance and’ counsellng program '

i may be meetlng all the needs of youtnualready,’or a.sub- T . thfff,
St . o assess?..
stantlal proportlon of - them. It may be grounded 1n the - P o .

e i—

Abest theory avallable ‘con : ernlng effectlve programs. And N .

- conductlng the assessment w1ll pequlre a substantlal amount

P . \ . .
v - S

of: tlme, mone‘,vand energy, lﬁ 1t 15 to be done well - Why . 5
"go to. all the bother’ .v‘r"i R _- :’?f' v { -

‘ e N .. . ! o o . !

The answer to*thls questlon varles from 1nstance to,

.1nstance, but certaln rcsponses seem to agply faIrly gen-

‘3.. s'ferally. One reason relates to the gnQW1ng demand for NQ: ij

L i 3

SR accountaballty 1n all aspecta of educatlon, and partlcular- - account-
' e so- oy 47 o ability

. . ly in: aleas outslde the tladltlonal—aoaGEmlc sub]ects.. ) desiredzf

© ey - N

-

Edudators and counselors are. be1ng told by tHOSQ who pay T b

*.,thcar salarlts that they had bctter start’ bélng ablo to ,
} R ustlfy thelr usc of the taxpayers mongya' And thls ]ust-" |

hd >

A 1{1catlon must bc in concrctc, mcasurable Lclms, noL Vaguo

< v

o

statements, So part of iht answtr 1s LhaL practlcal demands o4

- “ : ¥
. . . M M

'; = .:from the soc1ety are forclng all programs in educatlon to

o - - . . . v ) e Y h

bccome accountable.v . ; e . : : A

T < s
L. > Kk . B k4 L At T . T . 2 4
i . » . . o ) . ., ' ' e
.




\‘_. .’ .. . - . . a ’ ) . . ““ . .".~ V ) -

L. - .7 This explanation favors the trend toward acdcountability
. . ’ [ ' Lo . - o .
withvnegatiVe connotat;ons, when in fact the reasons for it

/j . . ‘ i ‘ . e ‘,_‘ .
qre'not“hegatiVeu. Don’ t counselors qowe it to tlicwselves

Ed

s \9nd‘their clients-to,knOW in'precise and comprehensive terms

ﬁ;.f what those cllents %eed and want'> In the past' programs

LT . ’
e ﬁave oftcn been structured around theorles'devclcoed by
e i.scholars who work 1n settlngé that are removed from. the
L places where theorles are 1mplemented 'These theorles are_:
- Y E < o
taught to sucgeedlng generations. of counselors who have'_,
D . Y . . / *
- o \’\
T .con: 1nued to use: thcm in an\eyel ehanglng w01ld. .To,bej

\%aﬁle tOchalm the are addre551ng the\imﬁortint problems of.
£

. . the present,‘counselors need’ currcnt 1nformatlon\about what
T . i _ o
.,o 4

,cllents need and Want based on those cllents own statc—'”

2

ments. Desired outcomes assessments supply SUCh 1nformav

¥,

T f"'tionw- They allow programs to have the most up to- date
ﬁ“lnformatlon p0551b1e,v1nformatlon that comes from students
themselves, not theor;es,'-These programs can beustructured

. s

ST

e in a way'that isfopen‘to real accoUntability.‘ ‘

T e Other reasons also contrlbute to the case for assess-

.

- ;H - ing deslred outcomes, Programs are. often strUCtured around

‘ L

system needsn D0511ed outcomes assessments relnforcc the

P}

impOrtance of youth needs; They encourage the adaptatlon

& of the program to peoplc, rather than vice versa 'They can

~also supply very comprehen51ve data on, th sa youth nceds,

]
touchjng on far ‘more vnrlableq than earlltr gutsswork or’

hunches._-And_they usually work tOvlnsure'coord;natIon of
programs. -I1f there are four counselors in a school there

L .
A Vo ! .
bl : .

pRC 28
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'.w1ll probably be four theorles on whlch probl
_addressed.flrst.. W1th a data basc cstabllsnc

" desired oulcomes as sessment emplrlcal~ev1dene

'assessmenﬁ'ls not fln

of change.f - R - < : %

9 .
ns should be

:through a

exists con-

cernlng the needs and wants of yoﬁtn. Th;\Eour courniselors

L ®
can reach a consensus on prlorlty problcms : d work toge-

Y

ther&t fulflll 1dcnt191ed needs and wants.;T:“

i
1

Stlll another beneflt can ‘comg . from“conductlng a’

2 o

_—

- desired outcomes asseosment., Often programs haVc ex1sted

4

. for eytended perlods of time w1thput tver undorgorng any'

-~ 1

fundamental.g%annlng.‘ They may havc been started decades ’
«:r.qn‘ .

ago, and have s1mply gone on through 1nert1a and tradltlon.

- ~
(\ '» .

I deslred out.omes assesSment beglns a whole process of

:"

o
T X

'_plannlng anq evaLuatlng that can be 1nvaluable.' It Wlll

help a program to setﬂgoals for 1tselﬁ and then gauge 1ts

-~

N
effectlveness in terms of - progress toward those/goals. And

vrather than cndlng the planang and evaluatlon,.dc51rcd out-

.

comes assessmcnt ‘should help to - bulld these processes 1nto

S

'.the very structure of the program. A dgs1red o+tcomes

.o It encourages further}assessmcnt,
} .

and helps to establl h a cllmate of flex1blllty and alert-'

. Ress- for change.' In thls way the needed structure for~

- -

ARy

change an be bu1lt 1nto programs. HOpequly, thcy w1ll be
E’

_— L »

nless llkcly to become outdated by soc1ety s brcakncch pace

' .
o . .
R . . . 3 4

‘e s . .

©  To summarize, ?hen, thcrc are numerous Lcasons for

v .

, cond?ctlng desxred Putcomes assessments. They supply the

\ )
"means for accountahll;ty 1negu1danqg‘and-counseling

~

L 28
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e e N :
- lated guesses* increase program coordlnatlon qnd 1nitrate

. comLs assessments. . -

'commonly used technlques ’

~prog%ams} give concrete, empirical -data around'whiCh7to
fstructure programs; respond;tobyoutﬁ needsirather than
- a process of plannlng and evaluatlon deslgned to, kqop pro—;

'dlrect relatlon to how well they are done. The rest_oﬁ'

.thlS module w1ll be- addreSSed to the “how of desiredﬂout—'

DIMENSIONS ON wmcn APPROACHESVARY L

-merely the general process of asse531ng the goals youth

‘want to achleVegthré:bh a program. When one beglns to dr;:L
soon reallzes the subject is complex. There are numerous K
.dlmen51ons on Wthh approaches vary, and many dlfferent
'technlques that have actually been tried. .A useful task hf
.for the program planner who must deslgn a’ deslred outcomes

:dlmen51ons, and the prlnc1pal technlques that have actually

fbrlefly dlscuss nine dlmen51ons on whlch deslred outcomes

I

+

.- f
—

’ -
.

grams current Of course they achleve thcsc purposes'ln -

- e

-

* . . sl

..o

The phrase "deslled outcomes assessment" is a generlc

' 8-
one. It does ‘not deflne a partlcular method or technlque,

“t

1nto partlcular technlques avallable for thls pr0cess, hé

.'.

- a d

Cml \
- .o ’ .

assessment is to understand the more 1mportant of these

»

been commonly used For thls purpose, the module W1ll .,'5

) -
- .

approaohes vary and thenfdescrlbe fnve txamples ot the more

2

c-

AL ,Dlrectlon and'CQntent Gf Focus. [ .

k Depending'on:the_purpose of the assessment, it.may

system needs; providé comprehensivc data instead of isor.fg';z

-<flrstJ)

d1menszon-




. - focus on various -contentgareas. Basically the variable here

e T i - _ ‘ i

is, what. is the content. of the asSessment?  Is it looking
R S R L
-t~ for.inf6rmation on family situa. .ns or on school situa-

$¢: V‘ 'on‘aca micrneeds?_,Another partitularly important dimension g
v o _ | . .
-1 s whether the asscssment has a problem orlentatlon or 'a .

solutlon orlentatlon. The hooney Problom Checnllst , for

Y S . . : ; . C :
tions? \ Is.-it seeking information on interpersonal neceds, or
d}

o -

example, asks lespondehts tQ 1nd1cate from a serles of llStS.”
N ""'v

'the problems whlch are appllcable to- them. Then it tries to
rdentlfy'weaknesses andffaults. Contrastlngly, the Prior-

e ity'Cohnseling ssrvey” gencrally asks respondents_to indi- .-

cateithose'things\they'like or are good at, thereby defining
,-positives—instead of negatives. One'might say it has a sol-
"‘},ution;focus, as opposed to a problem focus.= Each f0cus of’

course has advantages,,and both ultlmately help to -eflne a

.
~

program s dlrectlon. The better ch01ce depends on’ the pur-
. pose of the assessment.‘ In any case, dlrectlon and content
of focus are~important dimensions on which‘desired_outcomes

. assessments vary... =
., L. N\. . . ' q\ ‘ B l ‘ "_
B. . Breadth of Focus - :

second -
dimension.

e ot o R . .
* This refers to how comprehensive and broad ranging the
fo assessment'is to be, and relates to.how many content areas
s 2=

fit.coyers. Do you want to probe 1nto one ox two. 1solated

. ) 'areas; or cover -every aspecL,of the respondents llves° It
S .
Lt lS possvble to des1gn assessments that have a sdngle focus,f ' .
;= that focus on several areas, or that are very comprehenslve
. T ) 3 . . SR 3
y | | N : : , V

*Se REFERENCES section. 98 N




in—their'focus..AThe narrower the L0cus, Lhe more that can
L]

s

-Tho browdol the focus, thL_

v

bettcr the ovefall plcture, but the weakel the undorstandlng

be learned about any onc area.

of any one area.

of the assessment.

C. Depth of'Coyerage_ j'gf . _ J‘ o
.~ . . . This is related to the last dimension, but refers in-

particular to the overall length of the‘assessment. Is 1t
. . [ E
. iy A -
to be a ten minute checklist, or a three hour 1nterv1ew°

‘Will_you probe deceply. into the area you decide. to focus on,

cor ease your data analys1s task sby’ uslng a few key 1tems in -

a glven area° Do you have the resources of time and money

© . N N

to.undertake an extremely'thorough assessment? Wlll you be .
contenf if the information gathered fails to go rnto depth-
.mand.provide fundamental‘direction? .
must_be'answeréd in déciding onwyour depfh of'coverage;?

D. “Degree of Structure_

The questlon hcre is wheLher you W1ll determlne the

nature of the responses by-asklng the‘respondent-to check,
clrcle):or rank,bor whethe{‘you-will‘ask him to structure..

i

hls ‘own response on a more open-ended questJonnalre or in -

an 1nterv1ew. The former chorce makes the tash‘of analy—

[

.21ng the data consldcrably ca51er, and some eructullng

w1ll probably always be”’ nccessary to allow meanlngful sum-

-

" mary .and analy51s. 'On the other hand, more open—endcd

-

-

questlons allow more 1nd1v1dual expres51on and fuller grad-

atlons of feellng. They may also produce 1n51ghts and

>

Agaln, the ch01ce depends on the purpdse--

These are questions that |

third
dimension

!

\fourth-
dimension




"

<y

-The bencfits and wca]nesses of eacn dcgrce of structure must
‘be weighed and a chOicc made to conform w1th thc conditions
pertaining in a, given instance.

;interView,

\written down;

findiViduals indicate their feeling by malhing a papei."In
'vhere along the line defined by these two extremes,

P oaches vary, and another variable for the planner-to con-

. re

Stu ents at selected grade levels?

“den s'at each selected_grade level?

k)

suggested'solutions that-structurod formats fail to elicit.

N
E. Personalization

./

Assessmcnts can range all the way from the ind1v1dual
in which “the respondcnt talks to an intchieWei
and has his thoughts and responses recorded on a tape or

to the mass inventory in which thousands of

etween is a- whole spectrum of approaches which lie some-

* Degree -

A

of personalization is thus anothei dimension on which ap—.

\
Sider in. choosing his assessment procedurt.

P
o

LR Sampling Considerations

f(\ Entire books have been written on this'subject alone.

'

i

graduates now out working? From subgroups within the stu-

t opulation.(minorities, residents of a geographical

area)?’ From adults, and Various adult suprpulations

E)

teachers, administrators, community

counselors,

H

(p ren Sy

rese‘tatives)? Will you sample abl groups to bc affected

by,the ssessment, or only those most dircctly affccted°

will you include all students°» A percentage of all studcnts?

Or'a.percentage of-. stu=-

,Will you include‘all_

| R T

g

fifth -
dimension

sixth

. dimension

v

r




,_schools within the district, or pick onc or two as repro-
3 ) : . - ; A A W - N .
) . . . . .A N . . ‘ .
sentative? | tHlow will you assure a represcntative sample 1f

-endless, and the answers are critical-for reliable'results,

The training section of this module goes_into,the'sampling,

-question in some detail, offering squestions and guidelines.

It - is a central dimenSion to consider in conducting a

-

deSired outcomes assessment
G. . Quality o : .
Whole books have :been written on this subject alone.

o

.:Quality'of the'assessment instruments andrprdcedure itself

-is a subject so broad that dozens of variables contribute.
'..Four key ones however, must be con9idered under any cir-
.cumstances. These are validity( reliability, generaliz-

' ability, and replicability. ;Vaiidity'refers_t0~whetherwan‘
instrument actually_measUres wh%t it is designed,to. -Réii<;'
ability refers to'whether an instrument broduces»COnsistent”

. results over rebeated-Usage. Generalizability refers to

.'whetheruthe results obtained with a limited sample are |

X b'accurate for the broader group they are intended to repre-v

sent. Replicability refers to. whether the entire process
"'“can be doCumented and repbated elsewherel If the desired-'
outcomes ‘assessment is to be a useful one, it should‘ﬁeet

o ' high standards on' these criteria.

BRI Availability and Costs

: i C S s ) . :
An obvious practical consideration relates to how avail-}

able'afparticularrtechnique is; that. is, whether instruments

o

you can't include cveryone? The questions in this realm are |

i . . . . . . . °

26
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and proccdurcs arc alrtrdy in exlsttnco, whgthcr~thov may

"~ be purch@sed commcrc1ally, or whether thty must be ertth

%

B S

!
and.developed; 'And.of thosc techniques available, what are

_their relatlve costs° Could a tecnnlque be applied more .

cheaply by dLVLlQElng one's own ma\erlalS'and procedurcs?

The practlcal ncces51ty of dec1d1ng on a technlque that

~ your dlstrlct.or school can afford.ls one_that must be con-

sidered.
. !

- I. ©Tase of Administration - o : ' V ninth.
) _ o ‘ _— ' L . - dimension
- Another’ practical dimension on which desired outcomes’ '

Co ' ) N . . .. . . o : R . ’ .
assessment techniques vary is that of ecase of administra- v '

tion. . This includes several factors: ease in processing

data from the instrument to produce usable summaries; tlme

.of admlnlstratlon, amount and nature of tralnlng necessary :
. \

- . : |

for admln;stratlon; schedullng flexlblllty of admlnrstra- o

‘tion to adjust to school schedules and'auaiiable.spacef and
| . . o i :

appropriateness of the instrumenttfor the level of responde
ents participating in the'éssessmént. Appropriateness“of ' e

. o ! R . iy " -
the instrument and procedures to the purpose of. the assess-
‘ ment»is another factor which contributes~to ease of adminis-
tration. Practical considerations can't be ignored, and,
[ . :

4

. ease of administration i$ a central one.

PROGRESSCHECK .~ .

ertc a phrasc whlch gives thc defining characteristics of.
each of the Eollow1ng deminsions- on which’ d051red outcomes asscss—
ment approaches vary. ‘ . : R e _ 1

. 'Dlrectlon and comtenL of focus. . fo
R (p 22) , ‘

Lv —




et - ! + ’
. i
—- v o~ . - . . b °
.'" . Breadth of Focus:
(pe 23) '
1
o < G . w
Lz . L. : §
. Depth of Coverage:
C (ps24) .
— . e
Degree of ‘Structure: )
_ (p. 2ﬁ)' ' ]
1 o o
Persbng%izatidn: L : ' ":.' . o
(p. 25) . ERE T S '
i '[. -
ot . ) i . . . - A i . B ' /’.
Sampling Consideratidns:_ , . : ‘
(pn 25) v . . . - ‘ - " '
5 . Quality:. o | 5 : | )
(p. 26) S o o ' B '
i *
" Availability and Costs: .- - ' o L K
- (p. 26) o . . S ' o ' ) , ’ |
: 3
KR . Ay
‘" Ease of Administration: , - . _ .
(p. 27) " [ = . : I E T : : .
HA o . g o .
if you are unsure of the définition~of any ‘of thiese dimensions,
check back over the preceding pages. e ' . |
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PRAGTICALEXAMPLES -

°
i

“All of the nine dlﬂenSlOHS have been discussed on a B

A

fairly theoretlcal, abstract levei What. are the-techn;guesf

actually in common use today?‘ HOW‘dQ they cohbine the dimen-

sions into a workable ﬁormat7 The follow ng sketches of

- five actual technlques glve brlef descrlptlons of common,

reallstlc alternatlves for conductlng -desired outcomes

assessments.

The Cald Sort

1~ . -

In thlS technlque an 1nd1v1dual is glven a "deck"‘ of .
cards, each with a statemcnt relatlng to a need he mlght
haveg_ Eor example,_on9,card’m1ght say;‘"I need to lmproyed
mysunderstanding'of'what I‘read}" A deckfof‘cards-includes

tatements related to a common arca. Ind1v1duals sort

4throuqh~eachAdech they recelve, ellmlnate those cards whlch

do not represent needsffor them} and arrange those that do
|

in oxder from most 1mpoftant to least The cards selected

‘from several decﬁs may then be comblned and - arranged by the .
'1nd1v1dual accordlng ‘to their. 1mportance When data on the

‘needs of any 1nd1v1duals are comblned the areas of hlghest

[

;need,.and-the highest needs within each‘area are establ;shed;'

From high and low ranking needs, programvobjectives niay be
draftedito:give direction to'program deVelopments.

‘. \ ] . ..'. . . ‘. ) . . . . .

The "card sort. boasts a“number'of strong featurcs. It

is falrly perSOnal, "allows for flex1b111ty in broadth of
N <

fodus and depth of coverage, and prov1des structure whlle

[

~

»allOW1ng for 1nd1v1dual ‘responses (through 1nd1v1duals addlng

x
-

34
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five )
techniques

‘first
technique




Y

“v".' espec1ally 1f open-ended lesponses are des1red

- their own cards). 'lt'is less well known_than theNguestion-

oo

more complex than that for\most chstlonnalres, but not
necessaﬁfly prohlbltlvely soO. N SR » o o

THe Questlonnalle

. What is meant'by this term is a paper,and‘pencil—in tru-
. ment -to which the individual’responds in any of a variety of 4

‘ways. These include written responses.to open-ended ques-

. L B B s g D s
tions, checklng-yes or no, checklng one of several multiple .

cnoice responses, ranklng a series of statcments from hlgh--

»

‘est to lowest, and rat1ng statements along a.’ numerlcal oxr

'written scale.v'Some e§amples of commerc1ally avallable
/

1nstruments questlonnalres are the Educatlonal Needs Assess--

ment (a ratlng format), The Mooncy Problem Checklist

i

[ (multlple ch01ce checkllst followed by a ranking procedure),

'/ 'and the Prlorlty Counsellng Survey* (multiple choice.forQI ¥

/ -mat) Questlonnalres are often for a part1cular assossment,

Questlonnalres represent the ‘most common form of i
i i ‘ . . T . , v
, assessment, because of their easeﬂof'administrationland

AL

. | . ) , o , E
availability. They canualso be flexible in terms of breadth

'Of‘focus,'and often perm1t a large sample because of thelr

” case in. admlnlstratlon.' They usually prov1de loss depth of

« . s .
o

_coverage and 1nvolve part1c1pants lcss fully in Lhe assess—f

-
»

ment process*than the card sort,. and also lack. ’the latter's

Anaire, but not.dlfficnlt to developﬂ Administration Mg also | -

personallzatlon.

-*See REFERENCES section.

- - o _— - . : C.

second

technique -




a ‘A,A\s
7 The Pollow Up Study

This is anothex cOmmon'form’of asse%Sment, Charactcr—

ized most d1st1nctly by the sample of respond@nts. lIt’is'a

2

survey of 1nd1v1duals now remOVed from a program, such as -
graduates from h1gh school. who are asked for Lhelr thoughts
';on the h1gh school guldancc and counscllng program.
ly short, structured or opcn ended qucstlonnalre is fre-
;quently employed in- follow up studles,'although an 1ntere

view format is sometimes used.

an 1mportant role in ths ‘kind of . sulvey,-and achieving a

!ﬂﬁlgh level Of rcsponse is most 1mportant

3 The follow-up survey is probably Lhe most llmltcd tcch—

nlque 1n common use

cllents of a plogramﬁ but does boast thc advantage of qucs-

-~ - B i
. .

'tLonlng respondents who have the bencflt of hlnds;ght
A | -

Depth of coverage *is not often achleved when malling straL-‘
) v

egles afe'used

. . ?
L

_ciateqd W1th 1dw response rates. Follow-up studles usually

el ) . L]

employ 1nd1v1dualiy tallored 1nstrume t since these ‘can be

»
*-

[-' . ¥

'des1gned to pertaln dlrectly to the s1tuatlon be1ng "fol-'

a» ‘ - -
[ .

lowed- up. - ‘_-‘“' o

~The Crltlcal ln:\dcnt Technlgue
N\,

Critical 1ncrdents axe examples of observable behavior .

3wlth:a clear.intent_or purpo~e and at least -onc¢ observabile
: . \ - . . ’ . . . . t e ' ‘.
outcome.” They were used at least once, in a projects in

‘Bucks County, Pennsylvania,. as par of a desired outcomes
assessnient.

been identified, but,théy,requiredvfurt‘ r definition

Sl

A falr-

'Mailing strategies often play.

It falls to sample present or futULG o

"since a- lengthy 1nstrument 1s generally asso-,

Ten glcbal goals for the educational:systcm.hgd‘

third '
‘technique

=

fourth
technique




because they were very abstracta- mhousands of crltlcal'

1n01dents LelatJnc to the goals wcxe collected flom paxonts,

nteaeheps7~and students, alloW1ng preC1se behaV101al deflnl-“

tlons of - the goals both in terms of student behaV10Ls and

teachex strategles to cncourage such behav1ors. A Class- v

\ . 3

1f1catlon scheme was.. then bUllt for each goal, andia serics

L
g \ . B o

of needs assessment" questlonnalres were developed The

>

AL

questlonna;res were used Lo determlne the extent to Wthh

approprlate student behav1ors were belng demonstrated “The

_L

4_cr1t1cal incident technlque served o definc the des1red

\ .
outcomes*of_the.educatlonal‘system;
. : N

the current status ofmstudents, and thus of the educatLonal

system, relatlve to these deS1red outcomes could be assessed

~r e .

Thls process ‘could be used Wlth guldance and counsellnﬁ *,Jgjé

programs as well S . L oy

. This ‘is an . unusual form of asseSsment but the obser-

vational”technlunS‘1nvolved are a valuable tool. The pro-

Once thlS was, done,¢:~;

ceSSjcertainly goes into depth and requlres Lralnlng in-

: observation, extens1ve colleqtlon of 1nC1dents, and skrll-in '

analysxsl_wltflnvolves part1C1pants in the assessment pro-

4 - »

cess, prOV1d1ng personallzatlon, and can be. flex1ble An 1ts
focus.
goals, Lather than seeklng the perceptlons of students and

B others. ThlS challcnge is not serlous, however
1 _ _ . T -
tured;instrument must rely upon predeflned goalS'to sOme

' degree; As long as the goals-.are suff1C1ently global - no

dparticipant will be.constralned in hls,responses.

It may be:challenged because it relles on predeflned

Any struc-

. N ‘b.




L. N | N
o  The Dt phl Technlque Lo A R "l Fifth.
B TS ST technique
R Thls is a means of. slmpllfylng the Lash ot 1dent1fy1ng o s

L v —r

'and-ranklng needs and pr;orltles,%and arr1v1ng.at goal--

definition;h Itlréfers to a series of intensive interroga-
tions.,of. sample of 1nd1V1duals (most frequently, eyperts)

)

by ‘means of malled questlonnalros. Tho malllngs ‘are inter-
'sporsed w1th controlled feedback to the part1c1pants.f

Responses to each malllng are summarlzed and returned to

respondents anonymously. Competlng oplnlons usually con- —

fverge and dlverse oplnlons are often blend d 1nto—dist1nct

'and clearly'stated majorlty and mlnorltyxoplnlons. Person-
e s . § LY ) . oLt .. i .
allfy confllcts are usually av01ded " i, '

. e ) s

Weaknesse of the Delphlxtechnlque'rnclude the fact

* .

that Jit usually samples only selected experts, that it

RO “requxres-much tabulatlon, record }eeplng, and malllng, and

BRI that'lﬁ-prowldos CBnSensus, but not necessarlly ‘the “best"
L.j;f 1gdgment On the otder hand, 1t often prompts deep explor-

,atlon and e11c1ts flne perpeptlons and dlstlnctlons, gener-:

a i o

~f”'ates llvely lnterest and real 1ns1ght, and a ds in identi-

'

‘fylng and’ ranklng ﬂeeds and pr18rlt1es.

. W o

. : '
N o -
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D PROGRESS,CHECK A B
In a sontonce .each, glve the deflnlng chalacterlstlcs of the

follOW1ng examples’ of assessment tochnlques. Thon l;st an advantage .
~and dlsadvantago for oach. s e

- T v

1.°- The Card Sort: o 2
p.. 29y . - ‘ o e
1 _ .

Ity

I

VAdVantage:'--

2}

TR DisadVantageé R P . . ' K




. . . % - -"
. 2. The Questionnairc: ' .
5 .'}p..BO) B o o - - B .
: _ o _ _ o . _ - | . n
Sl — , - . ‘ ,

. - L
¥ . w o

" Advantage: .

: DisadVantége:
g 3. The Fqllqw—Up'Stqdy:-- o i a
;r ——— (p o 31) - . ) ] ‘ ! -
A ¢
! . L. B
" x4
‘.Advantage;-,' - : ' 3 ‘ -"A,' i ' . »
P ;;UféadVdntagé: e . o . ; ;
4. The Critical Incident Technique:
. . (p. 31) . . . ! RN
~Advantage:- ‘
o Disadvantage: i ; : »
© — 7 57 The Delphi Technique: =~ .~ . SN S )
- (ps _33) . _ - .

. 3 i

,AQYantage:' ‘ . - e - . : e e

T -

"Disadyantage: ,
DS g€ .

-

If you are unsure of ande% your answers, check the descfipciors B
. ' - ©of the techniques found on the preceding pages. '

.- .

" - 3
i . ¢
— . P
B
<+ e .
‘
- i
n \
N
1 ) N
.
s - -
\
- .
3 - - $
L
;o o
A o
- 1
. -
- . - 1
. 4 .
< - 3




TRAINING

INTRODUCTlON

o

It would bc de511able to 1nclude e%ten51ve tralnlng

~

inall of the technlques dlscussed 1n the. prGV1ous sectlol

~

,but such a coursc is’ not practlcal Whllc cach Lechnlquo-

boasts adVantages, and each has dlsadvantages, a number of’

’ factors suggest the card sort as the ;deal mcthbd Becanse

of 1ts flexlblllty, it .can be adapted to almost any 51tua—_

N

tlon or need. Iévpxoduces a rank ordcrlng of needs alouhd,

which to\structure programs,'and'thls-ls a most.useful form

of- information. .

Thé eard sort technique allows for;real
' . . , - N ‘ ) - . 2',-
comprehens1veness. Tt uses a ¢omputer to aid in summariz-

‘1ng the data collected. It is a well documented and tested

processw whlle also progre551ve "and 1nnovat*ve as compared
w1th questlonnalres and follow-up:studles. Technlcal

tance is avallable for those who geed help in 1ts use. -

For

these reasons, thlS module will concentrate on . the card sort

fmethod of'conductlng desired outcomes.assessments.'

.- f

The assessment process may be broken down into-a numbér

of steps, Wthh pertaln whatever the partlcular method

7

.chosen, 'They are ‘ds follows' .
'il.ﬂlplan and coordlnatc with the adV1sory group(s) .
'é.. Identify the areas-on whlch Lhe asscssmcnt w1ll .
» focus.‘1¢ :
3. Define and¢select‘thg sample.
4. 'Develop the:instruments;

. . D e

Y L

’ .- o- ‘, . " .. B e

35,
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card sor
’ most
deslrable"

-

assessment.
Steps o




f ';{f'”:~ : 5. Admiﬂister the instrumentsh B ”: - '

;.7”” - . : . . ' . . . .. . . . . . . \ ». ’ . .

. .7 . 6. Summarize and ahalyze the data. ..

- -

IR . ‘ : ! ’ ‘ L o

S~ 7. DAMpply the results to a dcflnltlon Qf the d051rcd . S S
. -~ outcomes. : : , o

| The sectlon of the module thch\follows w1ll dotall
thesc steps for the card sort procedurc, presentlng Con51-*

. \ “
-deratlons, guldellnes, and éug?estlons ‘for each. In steps

four and flve, the questlonnalfe and follow—up study tech-

'nrques w1ll also bc touched on brlcély 'The other sectlonsy

in large part,aapply to all methods equally well - The steps ,{ ' T o ‘;. b
't. W1ll be dlscusstd 1n terms of thc card sort, but- 1nd1v1dual A _ ,gh

ﬂhlnlstrators may. generallze them to another process 1f

' they w1sh ,A Proccdural Chcckllst for each level may be

: - ) (‘D» . J . o . B . ) : -
_fohnd in: Appendlx c. . - . o . e e T,
- BRI - / ~N . et

. . B -0 . - X . .
- . . 8 . L. R

 PROGRESS.CHECK

2

" L List- the seven steps” of the assessment proccss Wthh apply to»all.l
= . - techniques. (p« 35)- _ / _ R
. S Lo R . . . .' o B N " . o i : . ) . \

s 6. o g o T ‘ _ ;

. - o ’ L Te Do .
. . . ) N . - B / By
. g - g . . B . s

! N

If yol are unsure of any of thos , check the list on thdlpreceding'
pagc. . . . . . . . . ;- '

. L.

bl M

e
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o

minds of thOSe’who have the power to ‘approve 1t and put the

results of the assessment to use. >nthu51ast1c'cooperatlon'

and support from such a body can make a huge dlffcrence in

Lhe success of the assessment effort. Maklng the case for
the,assessment.should notvbe.dlfflcult if information is
-gathered to‘illustrate the lack;of.direction programs-are-
aét.to.have Withbht_concrete data on/what students ne'ed‘from-.L
a'guldance, counseling, -anid placement program. Every stu—

)

-

dent stands to beneflt from part1C1pat1ng in a program whlch
has been structured to meet his needs and the neceds of othels

like hlm,.rather than a program based on vague goals Lhat

> 4

- admlnlstrators or counselors have establlshed in- the past

>

But those w1th the pOWer to 1mprove guldance, counsellng,
and placement programs must be glVen a chance to understand

-

thls p01nt. Thus,.the frrst big job_ln conductlngian'eﬁfec-
_t;ve,d051red;outcomes'asseSSment is one of communication.

Closelyﬂrelated to the‘communication:task is.the:need‘n
to insure~the_pargl&ipagion»ofpalltother‘groups.tobhe

iaffected by.the assessmentyin establishing the goals and

B prdcess of-the.effort; Counselors, teachers, administrators,

students, parents, and cemmunlty representatlves w1ll supe\\\

@

port a worthwhlle project 1f they understand 1ts purpose and

1the beneflts that,wlll result from 1t,; But 1f'counselors,

c Lt s . . B . EE + .- B - '
T e e | . . N . . . . [

i .
1for example, are forced to part1c1pate in a process they sée

<

'as threatenlng to their jObS and. the way they have been

i -

I

d01ng them,'w1thout belng glven an understandlng of the pUl—
poses of the assessment and the kind of p051t1ve change for

themselves as well as students that is llkely to COme from
. ] ;o . .

H

NS

qommunf4v

cation

Iimportant

1group

partici=-

- pation
. needed

.
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1t, they w111 bc unxllllng partntls in the offort - If they

=

lack cnthu51asm, no doubt teachers will also.'_Teachers tend
7 - ' . : o . ’
to convcy attlLUdCo to studcnts, students to parents, and

‘soon a fallure to convey the purpose, importance, and proce-
'dures of a WOthWhllL cffort to one kcy group may sabotagc
" ‘the whoie operatlon. .ThlS p01nt-cannot.be stressed too

T'strongly: all partlcs to a succcssful assessmcnt of the;
£

de51red outcomes of a guldance, counsellng, and placement.

- B {

--program must be - brought on board and . kept cnthu51ast1cally

a key. ' o

1nvolved~throughout, Communlcatlon 1s\

One of the b@st'ways to assurc'full underStanding and
communlcatlon is to document the purposes of your effort and~”

& s

the mecans you‘plan to use in ach1ev1ng those purposes, and
then to dlstrlbute a brochure -or pamphilet contalnlng this ’

1nformatlon. On the next page is "such a brochure. -It out- |

llnes the essentlals of the assessment progect and puts the' ' _ e
P effort clearly in focus.‘ ‘
Certaln other con51deratlons requlrc a;tentl -at thls

'1n1tLal phaso of an assessment One is to. choose thb type

of 1nstruments and procedures that will bd used.“ The varl- ‘choice

: i o 5 of

ables and ehamples descrlbed and dlscussed in the flrst seg-. instrument
. \ ' : - and '
* ment of»thls package should prove useful to the advisoryi .procedures

. group at'this point., The group should anchr questions such

as: whlch apploach fits best ‘with local rcstlalnts and
. ' rs
needs° What are the cOnceptual varlablcs most 1mportant
-’ and the pragmatlc factors most 51gn1f1cant°, Success or
. : i

fa;lure may hlngc on the care w1th which ch01ces ak thls

stage are made. - B , o - :g
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FolloWing’tthé dccisions.arc thosc‘rclatcd to plan-
nlng for the subseqULnt steps in Lht assessmtnt plocess.

Ch01ces as to who will carly out cach such -step are key in

. assuring the SUCCess of an assessmcnt Who is best quall—

&

‘fied to dec1de the areas on whlch LhL asscssmcnt w1ll focus°

-Does an expert ‘in sampllng neea to be chsulttl_to“help in

-

" the" deflnltlon of the sample° Whojcan'best ~choose an

v

” !
approprlate 1nstrumcnt or develop one Spec1ally tallored t0'

local needs? Whg should be in charge of,carrylng out the

o

: administration of the ihstrument, and how much hclp‘willAhe

need? Who will analyze the data so that it can be usecd

effectively in determinihg’thejdesired.dutbomes? ‘Who must

cooperate -at each stage of this pchess,'and how can lines

"of. communication be established so that the necessary, infor-

~mation will flow to those’whb need it? 'Answering these

o I

questlons and maklng dec151ons determlnlng respons1b111t1es
o e

and needs aticach phase of the assessment is a. job’that

falls on the shoulders of thc planner,~¢n coopcratlon w1Lh

the'advisori'group. The fuller the plannlng and artlcula—

©

tion.at this stage the morc satlsfactory w1ll bhe the out-

S : LI

come of the assessment

)

ersonnel

needed




\

COE : . : . | - N,

v . More spccific considerations Should be aﬂdresscd in
vplannlng ‘the des1red outcomes asscssment éne is the.COOl-l
>/; - dlnatlon of thls phase of program devclopmcnt w1th preccdlng
and succeedlng phases. Thls-coordlnatlon.lncludes several.
'dimensions;' The first is time.A.It's’inappropriate to
- ,

complete the des1red outcomcs asscssment in September for:

example, and not have the results of the curxent status

T
Gt

assessment available until June, since, deflnlng program
E ’
needs requlres a comparlson of the ‘results from the two
' - (e < : ¢
asSessments.' Also, - it's 1mportant to plan the two assess- .
. .. . . . ot N

ments so that the data from each is.comparable. ‘This per-

vmits.meaningful'discrepancies to be determined; Making sure

- schedules mesh and data are comparable is largely a functlon
“
of the effectiveness of initial plannlng"

. Assuring meaningful data is another majornconsidera—h

: S , \
tion for this phase, One must deslgn the deslred outcomes -

L
3

vgassessment 1n such a way that 1ts results have practlcal
N . use.1n the 1mplementatr0n of new‘programs. If it's outside

| the practlcal llmlts of the dlstrlct s budget ‘to cstabllsh

- a career educatlon=center, complete w1th llbrary, llbrarlan,l

f” ’ :‘computer llnkage to a natlonal center, study booths, fllms,
L g;.' regularly scheduled freld trlpS to a varlcty of job s1tes,
K-‘ - ahd lectures,hy v1s1t1ng expertsvlnvthe_career educatlon
’field; then it's.pointlessvto.askbstudentS'Whether thcy need
_these things. One cdn ask questlons whlch detormlnc a gth-“
~eral need in a way that- permlts response within the con—

. stralnts of~avallahleglocal resources. Th;s is another

-planning-
‘and
coordina-. .
_ . tion
‘considera=-
tions

hmeaningful‘
data )
important .-




s

~

Acan be made.

outcomes assessments contribute,

asscssment data.

- when a computer is to be used for this‘purpOse,

' efforts in whlch clerks are to accompllsh this" task,

Afor several-reasons..

-
' 7.

! example of how coordlnatlon of the deslred ouLcomes asse s=

ment w1th prev1ous and subsequent sLeps JS essentlal in tht

1n1t1al plannlng phase. : ' '_4. o]
Another 1ssue that requlres early plann1ng and coor-
dination is the determrnatlon of Lhe final form of Lhc

Too often, masses of cata have been col?

lected~1n an.efflcient-and senslble.manner,_but procedures“
for tabulating and summarizing. them were not Considered.
it is only
W g . e
reasonable to consult a programmer- In smaller scale.
ini—

t1al plannlng for tabulatlng and summarlzlng data is Just

3

‘as 1mportant.~ : . - .

Plannlng and coord1nat1ng a deslred outcomes assess—
ment w1th adv1sory groups requlres that many- issues be
taken into con51deratlon 1n order that numerous de01slons

In thls stcp, as in all phases of a des1red

outcomes assessment ‘and the larger effort to wh;ch deslred

it is important to'docu-|.

A prec1se state-

SN

ment each decision and.the _reasons for it.

ment- of procedures and the ratLonale for them is, Valuable

‘munlcatlons and understandlng durlng the course’ of pxogram

re

developmenL, 1mplementatlon and evaluatlon. It may help

- keep a pro;ect truc to 1ts orlganal 1nLenL and pelhaps

4

: as51st ln answerlng questlons whlch arise as plans are

]

1mplemented Plnally, a contlnuous record of plogram devel-

opment w1ll ease the task of preparlng formal reports on the

R

assessment

Such a’statement'w1ll faC111tate com- '

a4

final
form of

documenta-_
tion a help,

‘A




..

h ,IDENTIFYING THE AREAS ON WHICH THE ASSESSMENT WILL FOCUS

" the assessment? ' Is it

.drug abuse, racial‘}ension,'or a high dropout ratei that ™
"_andrwant,‘or ismthe'assessment effort directed at: the activ-
mcounsellng, and placement program for ‘the last 30 yeaxs’ Is

" tion of students—-those emotlonally handlcapped ‘culturally

;deprlved or of a part1cular mlnorlty group, for e\ample—-

~might have, ox focus anywhole 1n betwccn, depcndlng on the

gprojectu It is recommeqded'that "writc'it down" bccome a’

Once pcoplo have been brought on board 'in the ofLort,_and'

~which suggests that an assessment is needed to focus on the
ifocus for_an assessment, try‘to inciude.all nceds,studentﬂ

fjpurpose of an assessment in -a glven 51tuatlon.' The 1mpor-

guldlng pr1nC1ple of Lhe program dcvclopment effort : 7

P

ThlS is thc step in Lhe des11ed outcomes assessment plo~

3 o

cess aftor plannlng aﬁd c001d1nat1ng w1th adv1sory gloups

initial dec1slons about who w1ll conduct the assessment and

/

“~ —

what route 1L w111 take have been made, a prec1se focus must

be'deflned for the effort. ‘What is the central pUrpose of

0 gather information on one or two

key saréas, or to estalflish a basis for a comprehensive pro--
. . N : .

ram?‘ lias a particuYar problem sprun up recently, such as

oy

suggests'thevneed for new information on what students nced

ities and objectives'that have cOnstituted the guidance/

N
a new prdgram being cons1dered for a partlcular subpopula-'

# ™

. \

needs of- thls subgroup’ One can deflne a 51ngle narrow'~

e

‘*-l :
tant p01nt is to dec1de on-: the purpose ahead of time, and

1

structure the assessmcnt accordlngly. Of course, thlS‘

",.’.;,i;{‘ x4§?¢_:f S gﬂ L

'central

purpose R

i




.« s ) . . - - . .
. N ) . X .

K "purpose-should be precisely statéd and documcntcd in ade-

quatc detall . S ‘41J - L

— . - . \ -

~ The card—sort is a flex1ble technique’ whlch can be

“adapted to- 01ther broad Oor narrow focuses._ For example,'

*

the slx carcer arcas. deflnod 1n the Orlcntallon Modulo of

this series of staff'development packages may be used,separ—

:ately,‘or'allltogether, depending'onlthe'focus'desired for,
the“assesgment; Taken together,'the 51x areas coVer V1r;
ri -f- “tually all student needs and hence, poss1ble des1rcd out—
| fcomes,for aLgurdancc, counsellngu and’ placement program. To
' reylem{ the slxrcaneer‘areas’are:V (1) vocatlonal plannlng,

(2) educational planning; (3)- learn1ng how to learn,' ;._

'(4) personal and social development, (5)_social respodSi-_,'"

blllty,»(G) lelsure t1me use,

e — o . b

- Reachlng‘a'satisfactory definitien of the‘f0cus-of.a

3 L. : N

desired. outcome assessment can best be accompllshed through

.

"eStabllshlng a dec1s1on process and rules for mahlng—the
necessary.cn01ces._ Sample guldellnes mlght 1nclude. ‘always
] . . .

select the focus‘whlch will be-the;most cost eff1c1ent,-or
'd"_the most’ unb1ased toward a partrcular student subgroup, or
o the mostr acceptable to the communlty, or ‘the most respon- v

sive to a,. part1cular local problem or consldcratron,'and.so'
‘on. By deflnlng the dcc151on process and rulcs, and by
_Jemploylng them conslstently, charges of personal b:as or
‘unfairness’ can bc-a901ded .and a more sat}sfactory desxred
“'outcomcs assessment can-be completed ’

o : . S .
. - ’ . ’ N Cow

six

‘career.
areas’
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- A,

ool
-

In begihniné an'assessment process, it is best tb: (3.'37f' o

- PR‘OG‘RESSCHECK] o

dures of the—assessment as early as pos51b1e (p 37)

= o .

k.
\

___A.‘.Av01d exCe551ve pub11c1ty, notlfylng onty key personnel .
~ B. Plan and coeordinate ‘with studecnts and parents first - :

s C. ’'Plan and coordinate .with advisory groups. first A : ,L" —

D Arrange for a radio interview to disseminate information

A number; of planning activities should be accomplis shed in the”

‘initial step of ;desired outcomes assessment. Check the ones

ES

‘ below that were empha51zed in. the text. (p 38) -

Write sample items, and. pilot test these

Develop a scliedule for admlnlstratlon of the- 1nstrument

Develop 1nformatlon dlssemlnatlon strategles

In dec1d1ng on the focus for a des1red ‘'outcomes assessmtne\onef
should conSLder most. carefully.” (p 43) '

Al Choose the -type of 1nstruments and procedures most approprlatef,
.o B, Select the type of sample : .
! C.. Develop high quality instruments .
__D. Select personnel apprepriate to. each phaSe of the opeLatlon
___E. 'Trajan interviewers to carry out the card-sort. procedure
F. Co:kalnate current status .and de51red outcomes assessment
—__G. Assure mearingful data o \
__._H. Plan orientation sessions for’ students and adults
___I. Consider computer needs Tu .
Jd

L"’

3

N Idlo yncrac1es at varlou school sites . _
B. Ethnic minorities and Lhelr particular netds and pLoblems
C.  Adult neceds as well as youth necds

D. "..The central purpose.of the assessment

N » /1 B



4

The purpose of establlshlng dcc151on rules for’ ch0051ng areas

\

on. whlch an assessment will. focus is: (p. 44)

B.

.

Ao
B.
C-.

-

To plOVlde con51stcnt guldullnes

1o avoid charges of bias. | = —-
‘To make the decision. ratlonales publlc

All of the above

]

2
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. GROUP ASTIVITY
. . K - ) . -~ )
o s R ;
o If possible, mect with
scveral of your fellow
planners/counselors Asslgn
them the tollowing roles:  a.
_supportive school board" mem-
ber; a conservatlve/skeptlcal"
board member; the district
superlntendent a school.
pr1nc1pal -and a teacher who-
*isa -hard-~ nosed reallst
Imaglne they are; an adv1sory o
group to whop you are propos-
ing ‘the idea of conductlng a .4
., - desired outcomts assessment, é;ﬁ%
and that much of your support ., *
will depend.on whether you ST
-can provide a clear pietutre
-of the: advantages that accrue .
frem such an-effort. You must j
" also. clearly describe the ini-

. hﬁ R s v "tial planning issues that must.
be considered.. Orlent the d1scuss1on to the follow1ng spec1f1c toplcs. h’

1

g 1. The advantages of cdnductrng a des1red outcomes assessment. .
,?\_“ 2. . The adVantages of ‘the card sort. approach (or another approach,.,f
"\ . 7 1f yof prefer). Lo
i f”3.-that local.personnel will be anterested and. avallable to help
' with the various phases of’ the- progect.g ”
ﬂz 4. ‘What Wlll be the most meanlngful form 1h whlch collect
‘- information. T
.5+ - What communlcatlon,strategles will be a%al_
' necessaryxdiEEEmlnatlon of informati

le to assure
¢at ‘all phases.

T
!

] DlSCUSS each toplc for perhaps lO to 15 mi utes, lettlng each
‘p01nt of vidw be represented in. the discussion.| Jot down 1mportant
points of contention in each area, and- ‘'study these. They should pro~ = .
vide a good preview of problems to be . alert for, ‘and issues to be o
‘informed on, as your assesSment progresses._ - -

{
N ___\
.

L‘F‘DEFINING AND SELECTING THE SAMPLE S
1 o - o , ) ‘three |
’The 1deal p@pulation‘toAsample in a desirejpputcomes. S

Yassessment'is eVeryone Who will be affected in'/ny Way'by

the.possihle bytcdmés.- If a 5chool dlstr;ct s guldance and

92
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-~

- counseling prOgram is conducting the assessment, this means
all students, parents, kteachers, counselors, adminlstratOrs,

B and communlty representatIVes in Lhe dlStrlCt In occa-

sional c1rcumstances thlS 1deal may be approached -If'the

"assessment 1nvolves one small school in an 1solated commun-
1ty, for ekamplek\lt may be p0551ble to include all thesc o

o

_1nd1v1duals in the measurement.
&

Thls is not often the case

however, and one is usually forced to adopt a strategy to

‘ select representatlvcs from the total populatlon. The-key

. | ¢
v_to success in this process 1s to chgose a sanpllng procedure

whlch 1nsures that thé few who are measured reflect accur-

. ~"-ately the w1ll of all. - : ’ - .

- It 1s not easy to choose a representatlve sa?ple. Many
- . ST

factors tend to work as b1a51ng agents. Students at one

5'<'.; school may bt brlghter or duller than those at. another, or’
— . o

may have a dlffcrent set“of problems, perhaps related to

‘ leferences of only.a year or two

Q.

?1; 7“_(“ﬁe1r drfferent locatlon.

1n age may cause substantlal yarlatlons in the needs students_'

have. - To account for these var1atlons, dlfferent methods of

r_presentatlve sampllng have been deVeloped to ensure falr-

: - 8

ness. Probably the 51mplest and most stralghtforward is

S 51m§le random sampllng. ThlS 1nvolves trYlng to sece that

only chanoe determlnes what 1nd1v1duals are 1ncludcd in the

~

' sampfe It 1s partlcularly appropllatL where the p0551ble

b1a51ng facLors are llttle known or understood.

e establlshes a llSt of all 1nd1v1duals in the largest popula-

Usually onc

.

tlon, and then_randomly enters the llSt and plcks eVery th11d'

or Fifth (or whatever number 1s a'prOprlate) 1nd1v1dual to

~random
sampling

¥




"
. B

‘generate the sample. Whlle this is technlcally only 3 quas1~

B N l.. .
random.method 1t is practlcal and aaequate for your pur—
poses here. 3 ;’. . . N S «

-—‘

thlS is’ the most economlcal method as,lt allows 1nferences'

‘to be made accurately from a Smaller numbe of~cases.

LY

L No mattér wham\the method of sampllng, thexe will be p

some sampllng error. There‘W1ll-always b chance dlffer~

ences between the selected 1nd1v1duals and the. entlre popu-
N

latlon.. Wlth a very small sample, the error w111 be Iaﬁge.
5 's./

. As the sample S1ze 1ncreases, the err01 shrlnks. As a

rough guldellne, .the error is 1nversely prOportlonal to Lhe l

\ 1
square root of the number of measuléments.‘ In more conerete

terms, 1t 1s oest to 1nclude at least lO to. 15° of the tar-

V
get group in the assessment to assure adequate representa-'
¥ . o
N ,’ L
tlon. ‘ : !

+

Another 1myortant Gon51deratlon 1nvolves the questlon

!

of what subgroﬁps to 1nclude in the sampLe. Studcnts cur-

rently enrolfed An the school make up thc flrst, obv1ous

3

'group.‘ Buﬁ what age- group of étudents should be sambled’

; And should the sample be.chosenlby grade level, age level,

. 1.
or school’ " Is 1t also, WOrthwhlle to gather 1nf01matlon from

stratified .
sampling =

sampling
error

| ‘.
3

‘Subgroups




- " . . . '
. . L] -
. v.‘ . Ve .

.former studonts, as,they"have thc‘bcnofit of~hindsight?.»

r'been-:’1vail:~:-'1b'le to help"thém;reach helr,goals. Can parents R )

ith their uhlquo knowv

L .
Wlth thelr understandlng of a c‘mtral aspect of- Lhe studean .

oy ' _ ‘ N
{ tnan elther teachers or parents Communlty representatlvcsf
p
|

and em926yers may be able to prOV1dé usefuldlnformatlon can- yj_ . h;,;J
cernlng the soc1etal rel ted needs students have and as yet L

- are largely unaware of .-Admlnlstrators can provlde a useful ) S j

”Perspectlve from thc standp01nt of school related studenb C .:.'a‘Kf"‘
needs ' Flnally, career develOpment spec1allsts hay be more L l

knowlcdgeable than any of the precedlng types of 1nd1v1duals‘

T .1n thOlI understandlng of yOung people S needs and des1fes,
N glven thelr study -and comprehen51on 1n-the~ﬁ1eld ‘ach of .g"h.' f»rﬂ
l‘\ these groups should bn con51dered, -and some.dec1s1on reached.' o
. U;ii as té whlch to 1nclude Later on; some dec;s1on Wlll bev I o &;;,Qfﬁi

R called for as to how each group a 1nput should be welghted
‘g‘{,hrBut thrs rssue,can he cons1deredihere too.” If it is felt

T ~ . - - .
¢ - . M L I . .o . v . . . B
. . . -

that the opinionsTOE counsélors nd‘careerldévelopment'épe—‘ e e

clallsts should carry the most_w 1ght, perhaps thoy should 1 ;ff

bé more extens1vely sampled th n the other g;zépsl' or per— :_‘

v 1o

| haps 1t mlll be: dec1ded that,,he only truly relcvant measure -

H, should be what students-them élves sayk ‘and all_other_groups
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EE

L ,‘&ssue that should be faced and 1nLclllgently lQSOlVGd in
v*v‘deflnlng thL sampley//

- of a sample is
. A\ .

[

Whatever thc deeision here, Lb is an

should“be }gnorﬂl;

a4 ) { L.

a

-Perhaps'a #setulameans of illustrat&ng the definition,

o prQV1de an example of how it mlght actu-
. M .

The follOW1ng ls such an example. It is not .

ally be done. -
J;ntended as a'-eflnltlon of what should be done 1n eVery

case, but mer ly 1llustrates the plocess anOlVLd and fac—‘”

{
tors to bem

cc s1uered . .
"It was first determined that thc fOllOW1nm grmfis in———

example

__of all students ‘at the hlgh school

 “tion walg
-, factors

«_dents wa

_crltqu i

I

selected: o ‘f,‘«

the‘defined.numbers would be’ /

Actual’ﬁumbcrs 'A\ .

» '/ Students--20% S7007 N,

e /' Parents--10% - 3000 .7 S

S { Teachers--50% . 100 o .

! ., - Counselors--100% .13 . R
B / Admlnlstrators--lOO° > 6« ;

o / ’ ¢ o ’ . [

‘| Studénts were selected from a complete alphabetlcal lisy

/

numbered and broken

by g{ade level

b -

grade p01nt average, rank 1n class, number of
years a
and al habetlcal breakdown.'“In thlS way, a- falr reprcsenta-
in ured in terms of most of the 1mportant\b%as1ng
in [a hiqh-school ‘ ‘

thcn chosen,'W1th mlnor adjustmcnts\made to allox

t

>
N

. One parent of each of those tuf

W1j
Students were stnatlfled on the follOW1ng

the hlgh §chool parent occupatlon, sex, aptltude,"‘w

Tfor-mmi TLaChOlS prC\l&kcw1se @ho on through-!‘
o - : | v, -
“the stud nt sample, w1th an app opllate number' randomly

rror W.L‘-)"rlng pdl‘ nt

L]
’ ES

selectec who were current teachers of the sLudemts 1nvolved

i

Jequal number chosen who had been toachors of the

{




i : R ST —

ce ', !

studcnts thc previous year. Lhoonxng thL COUﬂaLlOY and

\admlnlstrators,-of course, proved no problem, wlth a. lOO“-' . .
. e | : . : . o .

representatlon in each case. - R 4 ~ . N g )

. . - . . . . . . . N . - ‘

A queStion that should’be considered with any’sample is .
| , , : Nbs e SR

"what percent ofiresponse'is'necessaryIto aSSure'validity;'
I SOO.respondentskare chosen,~and only~367'actually respond _percentage
' ' ‘ of response '

to the survcy, does one¢ have: meanlngful rosults’ vUnfortun—- W ‘needed .

'ately, ﬁhere is mo pat answer to this questlon. variouEV

'authorltles C1te flgures anywhcre from 50 to. ]OO percent - as

I

~acceptable levels of response. The best means of determlnlnd L

-

badequacy 1n thlS regard is'to:scan the demographlc data from -

'those who have part1c1pated compare 1t W1th those who,have

. N . 1 . . ) LY . -

not, and see whether any patterns are apparent.- If parti- .
I { A ‘

‘cular subgroups have béen 1ncluded and others.J%ft out,

probably thc data is suspect If there are no such patterns, 3

' to respond -after one contact.

A\

) your school dlStrlCt. The district contains

\* R

1t Ls-probably valld. In any case; it is best to strlve £01
li - 7. . . . . .

as full a response level asip0551ble, and to admlnlstel the , . e

assessment in such a way that spondents are:motlvated to

.

particlpate*'-Participants should\ be followed up ‘if theypfail_f.ﬂ

e ' PROGRESS CHEC
You ‘have de01dcd Lo conduct a de51red tcomes . asscssmcntvln B
ive junior high schools. - -

(yrades 7-9) and three high schools (grades 10-1R). - The schools are o

all comparable in size and student makeup. Total 1stcht populatlon .
~——tn—gradcs-?~i%—Ivf77#3i**“Thc‘drstrrct+s*rtsidents a jomogeneous in -

terms of socip~economic status, belng middle class with ypical annual’
‘average incomes. - You:are worklng with limited funds, and™must assure
equal representation in terms of sex and grade level., It has been
'determlned that students should b€ the primary’ respondents, but four
adult groups should also be lightly sampled. counselors, -teachers,
administrators, ‘and parents. You -are" ‘working with dlstrlct—w1de alpha—
\betlzed lists of students, broken down by ‘grade level. :

-

o | o a7




Determinc'the7followihg:

1. _What percent-ofheach.of the‘groupsfwfll youésample?

2. ‘low will you' actually pl"k studtnts from the llsts
provided?. .

r 1

3. How will you choose the adult ‘populations involved?

4. llow will you assure equal representatlon by sex and
' grade level’_ : .
A .

=

5.7 What will you regard as'an'acceptablelresponse.leVel?.

o
£

level is. below lOO°°

v

M /r . [ - e

6. lHow will you chech,the valldlty of you1 data’ if the- rQSponse

Guidelines and examples for checklng your answers can be
) found in. the preccdlng pages e ) - C

DEVELOPINGTHE INSTRUMENTS T B

i . .
"~ You . may take a number of courses in obtalnlng the
, \ .

necessary 1nstruments for a de51red outcomes assessment -

'~ You may be able to s1mply adopt an exmstent'set'of cards,

: you w1ll need to do some adaptlng of cards, alterlng ai,-
'standard set of statements to fit the partlcular needs of'

students in youl school or dlStrlCt ' Or 1t may be prefer—

ﬂ;elelnatlng<the need’ for any development work More llkely“'

able to develop the - calds from scratch, permlttlng the klnd:'

vof structure and grouplng most de51rable at the,51te.1n
question Whatcvel ‘course is takcn, cc1ta1n con51dcratlons

'must be made and a deflnlte set of steps should be followed.

The first such con51deratlon 1nvolves the questlon of

: who w1ll evaluate the quallty of avallable cards, and adapt

.\ . : o o s3
. el . . n '

- 5?!

step -
. four -

necessary

‘instruments.
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r

M

w1th llke quallflcatlons. Adequate flnanc1al and time.

‘should be addressed by any comprehensive guidance system.

. These six ares:

C- ' . ) Lo '.'\ ) .
them if necessary, or develop new onecsg if-that course is -
. .

taken. 'IE very thn5lve adaptatlon of ex1st4ng cards or -

development of new -ones is. requlred thlS is a 512eable task,

Y

and- is usually best accompllshed if a531gned to someone with

the necessary tlme and resources. ‘Thls may mean selectlnq

J -

an 1nd1v1dual counselpr or teacher w1th apploprlate know—

ledge, or. hlrlng someone from w1th1n or out51de the school

Y

resources must be allocated to assure a quallty ploduct, one

that has undergone fleld testlng and necessary rCV151on.

A card sort studcnt needs assessment 1nst1ument has be

developed The flrst phase of this development was. under-

taken several years ago. In thls phase, a.nationwide sulvev

and search was conducted to flnd the boUndarles of a comore—-
i .<

hen51ve guldance system, and to find bases for organlzlng
-the broad varlety of student guldance needs. Using a sur-
,vey of the llterature and content analyses of avallable
guldaace programs, thlS phase led to the 1dent1f1catlon of

the guldance needs of youth acros’s the country. These needs

were categorlzed into six studentvcentered.areas which

.

v " A
1. Vocational»plannlng,needs
2. bducatlonalvplanning'needs
3. Learning—how~to—learn néeds}\_f
'4; bPersonal and soc1al development needs
5. Social respon51b111ty nceds | , .

!
6. Lelsure time use needs-

59 : | .

identified

the - .

card sort.

-assessment-
existent
.cards

P

6 arcas




»vare needs concerned w1th belné an effectlve c1tlzen and

It can be scen that "vocational planningﬁ-needs’consti%
‘ tute’ only part of the empha51s, in whlch "éaxeer"‘is vir-
tually sYnonymous with "llfe.’ "Lducatlonal plannlng needs*

relate to the directions a student w1she;tgg pu1sue 1n edu—

»

-Catlon apart flom the educatlonal requlrements for hls

'chosen vocatlonal field. "Learnlng—how—to—learn needs;‘on”?

‘the other'hand’ refel to shllls whlch enable an 1nd1v1dual . ,

"fto acqulre knowledge or, in essence, learn. These 1nclude o

the'sk;lls of readlng,.llstening,“notetaking} and morec, a
ﬁsocial responsibility"_needs are broader than the SOClal ./“

'needs rsferred to 1n the personal—soc1al area. The former
O

member of society, while the latter refer to needs relate
. l ‘t - V . . " ’ . -

to interacting with persons in small groups. "Leisure"

1.

b8

.of youth needs 1n four of the six llfe areas. Assessme t

tmaterlals in the other two areas (social respon51b111ty and
18 r

lelsure) are currcntly under development.' For each area, a

. llst of posalble need statements was developed Eachlneed

"statement wrltten on a separate card, descrlbes a type of‘
’personal functaonlng for whlch a glven youth’ mlght feel a
need.to strlveg A dec h of CaldS for each llfe area was.

'develOPed'fOr-YOuth and adultireactlons.- This card fornat_

allows respondents to con51der and make declslons about each

1nd1v1dual statement rather than deallng w1th all statements'

at once. The areas‘surveyed, and example need statements

'ﬁrom"each,‘fOllow:'J.
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" Effective Student Learning Needg

[ v -

I-needetO-read faster.
o I need to be more comfortablc \hen giving information or o 1
' speaklng in class. S K

I need to understand how I .am progre551ng in each class.

» vI need to bc less nervous when taklng exams or tesLs.

Lduca;iohal Vocational Planning- Needs (included are those - . N
-educational planning needs which rclatc dlrectly to c o
vocatlonal plannlng) v;, . o s

I need to know what varlous jobs are llkO. - .

I need to know what -I.can do now - to prcpare for work that ' L S S
‘I want to do 1ﬂ'the future. ' ‘

o I neced to dcvelop plans Uthh W1ll hclp me reach ny educa—
) -tional and occupatlonal goals. : :

1 need to know how' to perform well on jOb appllcatlons and .
1n 1nterv1ews.-' ;

b

Since - so,many need statements were generated for thc SR ”f
Persopal Soc1al llfe area, thls arca was broken down into

twc sub areas: 1ntrapersonal and_1nterpersonalb
. : <

Intrapersonal Needs o Z' . oo ' ' .-_. '

I need to qet in ‘touch w1th my feellngs and understand how -
feellngs affect my behav1or,;ﬂ S : . :

' I ‘need to "let, go" more—-to have more fun. .
I need a more constfuctlve way to express anger.,

I need to increase my ablllty to’ keep my promises. -

lnterpersonal Necdc , = ' "_ B PO I
B §1 need'to‘knOw the things about me that "bug" others.. ' ‘
. ,‘ .
I need to be a more sharlng and trustlng person W1th others.:\, : -

. I need to. speak up for myself more--to be morc assertlve when
the occasion demands. - - L 3 . .
Jrcnts.

I need to better solve problems I have with- my p




" unique nceds On\blank cards’ and add the

- grasp of the needs .students have, and forc

_fulflllment of a necd must be a condltlonsthat 1

.For the purpose of obLalnlng adult reacLlons, cach -

‘statement was rephxased SO that it began: "Studcnts "

'need.:." The avallable list of nccd 5 atemean is

méxpandable‘ %g‘that youth and adults. ay write their
o . _ ; _

»

to thosc pre-

sented. . = . - ‘. :

AS opposed-to using existent decks

cess of genqrating original needs statemehts can be re-

- warding.and;useful to those'planning a de ired'outcomes,-

assessment.~ It can qlve the planner or co nselor g fuller
! |

him to spend

time ga%nlng an understandlng of the full range of such
- /
~uneedsx And . the process of generatung, clasglfylng, and

’grouplng these needs Wlll probably ald in hls conceptual—

1zatlons and make hlm more respon51ve to student needs.~x
l ! \
Thefe are a number of factors to keep in mind\if‘this‘

couése is taken.» A number of sample cards arel usually

*,

wrltten and then evaluated to make sure they‘a‘e approf

prlate and functlonal ' To~be usgful as guldes to program
‘ F

1mprovement,,each statement must - reflect a need Lo change'

a bdhaV1or,-an attltude, or a level of 1nformat1bn. The

- |

observ—‘

- able and measurable. Vague concepts of psycholog‘cal

needs (such as emotlonal securlty") Wlll not pro ide mucht

dlrectlon to program planners., They should be av-lued in

writing need statementsy Need statements must be neanlng—
'lful'to students.j Language and wordlng should be appropri-

vate to ‘the age or grade level of student 1nvolved .
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e

'fstatement.which reads, for example, "I needfto articulate

7

_ B : g ‘o o )
-.grievances in a less socrally'reprehens1ble manner" prob- -

x\}.

>

“

ably wouldn t have the meanlng to a sevcnth glader than

<A
-~

one whlch Leads "I need - to better control my temner and

language would. leewgse, statements should eflect real

'needs of the youth invalved. Ignorlng such problems as

-meaningful to students f“Statements should be ones to

& - ”
|

"drugs and c;garettes, for example, leaves gaps in arcas

-

which students would be wrlllng to respond ‘and should.

encourage response If card statements suggest the need

| for ratlonallzatlons on the palt of . students,‘or lmply

> -
3

',gullt in the-way they are worded, they will evoke_a.negai.

‘tive response to the whole assessment Students=should _
.not feel threatened by the statements ' It.should be made

clear there are no. rlght or wreng answers, and sLatements

3

should reflect thlS orlcntatlon Stlll another consldera—'

ftlon is that of 1nclud1ng need statements which reflect -

crltlcal requlrements for- success in the aspect of llfe

.represented. Thls neans zerorng in on s1gn1f1cant factors-

\

that have beern shown to be 1mportant ln the past. If

'experlenCe has shoWn there to be flve crltlcal factors 1n

statements for this area. : ’,- o .

a‘young _person's development of personal|and soc1al skllls,

these should. be lncluded promlnently in the llSt of need

t

w

In addltlon to wrltlng the actual ltems, you will necd

. 1o draft some directions to go w1th them These”direc-

tlons will obv10usly vary wath the’ type of lnstrument you
A ] .

|




-haue chosen. = Some generaﬁ&guidelines aéply in almost all

3

K : . . . -,
‘cases, however. First, the directions should be as brief

“and toltheeooint as possible. They should explain the rea—.

son for the instrument; and what it is-attempting to do.
v -5 el s en e &

- They should tell the"respondent*precisely what\he-is_sub;_

- posed to do; Be'Very'concretelin thiS'regard. With ques-

tlonnalres, if Atems are Lo bc chccked say so; .if' circled,

1nd1cate that”’lf wrlttcn out, 1nd1cate the lcngth and. form '

_—— o

'(sentence, phrase, llSt) of response you want. Often.lt is

\ ‘ :
eCEA"'

A

':derably in producrng con51stent and valld data.

:nsefnleto 1nclu§e a sample'item or two, with Lhe.co

form ofiresponse-clearly demonstrated. If there are time .-

- Y

| llmltatlons .or othel pertlnent condltlons whlch apply to

-

admlnlstratlon of the 1nstrument, be sure. to. mentlon these

so that respondents can take them 1nto account. Dlroctlons

" for the card sort=pr0cedur are 1ncluded ‘with thc data col—'

lectlon 1nstrument on pages 63 and 64, and 1n thc Appendlx,

with’ the orlentatlon materlals for studean and 1nstructlons

.

~ for 1nterv1ewers._ Well wrltten dlrectlons can - help ‘consi-

PN
e 3
. -,

Z

[

~~ .0nce a falr sample of stat=ments has been generated

- '
~

they should be pllot tesLed They-can be trled out on feld

low counselors, and Wlll often recelve valuable 1mprovemcnt

-

iin the proccss. Along w1th thls, and more. lmpoxtant, they

‘Lshould be - trled on a. few sLudents comparable to thO'C to be

,lncluded'ln the assessment. Suggest*d 1mPLOchcnts should

be gathered dlrectly from the students, -and from observlng

how the process goes and what the results are. Suggested
. |

changes can then be made. ' ' .

f54”, : -

59

- S

cdirection
~guidelines.

_('1

\pildt -
‘testing



e W At s Y

e

e capanam e, e A S

4

Ta manageable size.. In the laLter regarc, one Wlll al \O .

- grouped,’ they should be Tleld tested Valong with dll'other

, S \

\,
) P ' .‘ ‘ . -
Withcthis much feedback, thc person in chargc of gen‘

erat1ng the cards can’ usually go on- and\procced to devolop

vthe entlrc range of cards necessary for\the assessmcnt

Cad €

_ fThls 1ncludes generat1ng cards in the numbers approprlate

N

;for each'of the ma301 areas being measulcd It may also

a\
rlnvolve dec1d1ng how cards will be grouped f@ this has not

been predetermlned ‘ If the numbcrs of noeds generated don't

: \

balance across the areas 1t may be neccssary to reduce the J

number of cards in one\area, or regroup the cards 1nto more
1

areas.r " If such a greuping process is uSed 1t is- 1mportant

to kcep the groups meanlngful to students, and keep\khem of

b

need to strike. a balance between comprehenslveness cf the
\Xa

bards and ease of adm1n1stratlon df the assessment. Fié

tests- to date have 1nd1cated that more than a total of 120
\

cards or more than 30 cards 1n one group becomes unw1eldy \

LXperlence also suggests that the typlcal problem is ‘one of \~

keeplng numbers manageable and still be1ng comprehcnslve.'

Once the complete set ‘of cards has been wrltten and

W

instruments and procedures developed. Revisionsfsuggested

by the field test should then be, made.. The.cards should be
in a full-scale assessment only after such a‘pr0cess-has

*

w-assured their qua‘ity=and_usefulness.'.'5 S

. The nextIStep in the process of‘developing inStruments

is that of generating a. data collection'instrument, _How‘

Vs . A L o - .
/Z . . . S . . N e

*See REFERENCES section.

60‘-.‘.. <" "

balahc1ng

the

statements .

 statemen

range-

.30 ~ 12

cards'

\field
testing -

t
'I
0




i R 5 \."_': : . 7 )
1 . . N

w1ll the rtspoﬁscs of.students and adults SurVLde bL

rccorded? how w1ﬁl these 1ecorded lesponses ‘be. summal—.

~ized? Answers,to“these questlons.w1ll depend on: the devel-

‘opment of an 1nstrument on which to collect the data and’

from whlch it may be prepared for the computer."

~Phis instrumént must do a number of things. TIn as
“much sas the purpose of—the card-sort'procedure'is to deter-
“.mine a list,of the high ranklng needs of students, the dqta

‘collection instrunjent should prov1de a place for the fr\st

s

*

g , B
all groups to be llsted, SO that t selareas of hlghest

" priority can "be determ;ned; It is des1rahle for students to
‘ ' R ’ . " -' ,/ ¢ V' . . ' o
ements touthose'provided- in: case impor-

be‘ahle to add sta

LF]

tant needs are. mls'ed in complllng “the decks, and -a place

should be prov1ded to reoord these. ,lt is also_de51rable'

©

be able»to add additiOnal'categories

ad T B ’ ?

for?partlc;pantS't

(areas) to those prpvided, in case important needs’are,missed

in the qrouping or ategorizatiOn-itseLf The opportunlty

for part1c1pants to contrlbute open- ended comments, any

s »

thoughts they may have ‘on. the assessment~procedure 1tself
“-and reasons why cerdaln needs were 1mportant or_unlmportant
. , ‘

_should'be prov1ded Flnally, the format.for thls

‘}‘_' must be-. such that 1t lends 1tself to easy keypunchlngfand
summarlzatlon 1n-the3noxt step of the,assessment.
. .. i / . : N - . . . N

- On the next twofpages is an eXample of such a‘data-col-'

lection instrument one developed for the fleld tests of ‘the
B . Y- T

-Card:sort~technique.g The 1nstrument serves one addltlonal \

E /, : o

61

: should alsO’proyide a place for the_ hrghest ch01ces acrOSS*f‘

-,five choices among the cards in each -group,;- forfexample. 'It?:

'nstrument

_ data .
collectlngni

1nstrument




according tO'their'needs and ‘according to their wants.

4_*.this?way;:

4

L

i

thear most 1mportant needs aLe, and with whlch of those thoy

would:llke the school to help.

e

some'needs that Students would ratherlwork out'forlthem— .

2

1

L]

|

.function beyond those listcd in the above paragraph.
- . . . . "l % B "

|

'

- }
i

-

!

I

That. -
“is that it allow$7participantsjtdfrqpk the.cards two ways,

In

students can lndlcate dlscrepanc1es between what

'Thl% assumes therc may be

selves, maklng it 1nappr0pr1ate to’ structure guldance and

gory for the progxam planner becomes | the hlgh ranklng "wants"]

of students.

a - *

H

v

: 'v

~

-

Lsd

'counsellng programs aroundethem.

. Thus the 1mportant cate-

A

@ o

Y

o>
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DATA COLLLCT])N INSTRUMLNT

Wt

The- 1nformatlon you provide today will he anonymous——you do

not have to sign your name to this form.. There is only onc
piece of biographical lnformatlon which will ﬁelp us under-
stand the groups. of students who_ participate in this study.

Please answer the follow1ng qucstlons by placing a chetkmark u‘

B

N

‘in the approprlate space.

|

(3

a

the- student selccted )

DATA SHEET - '

!

v

S

- - Blographlcal Lnformatlonf} o o
. ) . . - S |A .
‘Grade’: 1. Nlnth—Tenth' 2. .EleVenth—TWelfth.'
R e T

. (In the approprlatc place, w11tc the number of. the SteLement

1. NEEDS - | , st  2rd 3rd . 4th S5th
T * - - 7 Choiecc Choice Choice Choice¢ . Choice
_ GREEN .' . . . . o T . 5 4 N % l
Academic Learning . ' . o - .
R PR } ——
BLUE . ’ g - ‘
Educatiognal- and Vocatlonal o -
© ORANGE _ ' ;
" .Interpersonal” , [T ?
)  YELLOW - - ST N
w.‘ Intrapersonal o : .
S S S
" 2. .  WANTS ASSISTANCE ;St 2nd . '3id- 4th 5th?
R o " Choice Choice Choice Choice €hoice -
GREEN ; - . ¥ - ‘ - . _‘“.
»*‘ Academlc le&rnlng | 5
BLUE j - o
Lducatlonal and Vo atlonal L
! , : .
) ORANGE ] w - ‘ !
. Interpersonal {
- . ST L ) i
. . : BT .
“* YELLOW o : ; .
Intrapersonal : ! :
. . . N . w_ .
‘ C : )
3 ,uracx ) MEOTE eLgHE"6B01ces for aealstan6c4f B
lst. +2nd  3rd. 4t,h/ th 68h - 7th .  8th
Choice .Choice Choice. Chbmce Ch01ce Choice Choice Choice
| ‘ . k-i | . \x k | ! |
—r = ; d

-




Y

'«" . ' \" \-
N . . .". .. -. 3 . .
GRADE ‘_ l.. Ninth-fenth __ - - 2. Ele vcnth TwelLth '
CWrite below-any wanta" wnlch you SGlCLtGd in you1 top
20 "Choices foq Assistance" that were not: covered in the
fourvdccks. (Thosc whlch you WLOtG ouL) . : : ’
. ] ]*___A_'
-Academlc Learnings Needs (Gregn) . : -
S . N . .
_Educational-andAVoéatiqﬁal‘Needs‘(Blue) :
n - ‘.\
Interpefsona% Needs (Orange) _ | A S o
. X “ . \ N ': N . . : . . . : »
_ Intraper%Lnal Nteds Yellow) S Ly
.o L .‘e . : ”.. B ) .A _ .
5. Write below any other areas or categories of needs which )
are important to you ‘that were not covered by the four
' decks of cards used. " Try to be- sp lelC and cleal Ain y
your resposnses. . : : _ f
: T ™ . - : : . ;
P} - . \ . - . - i
| ) . ! .
3 L N Aj[ _'n‘_
A N S . / : N
6. Wthe bclow any gencral reactlona or comments abopt thlS /
1ntchLew‘pl the noeds aSSC$SanL ploccdurcs. SRR ,/
. . . ‘ ,‘ - !‘[l : "j/
+ [ ",-’
\ . - " S 1
° | . | . e . /
L R _ L . . A
" e ~}:" r - e ! . N ':‘
7. erte bdlow any addltlonal 1nformatlon you wish to volun—.
tecr regaldlng the needs you selected or your reasons for .
selectlng them. N , ‘ A T SE— I
; ., o ’ R R //" N : d i SE . L ’
: o R A SR e o o- .
'8, rWrite bclow any commean or "ugqcrt ons. about ddlrcnt and
© . possible future counocllnq and gu1dancc plogrqm and s
services in-your - hlgh échool ‘ ‘4% o ‘
R ,’




‘\devslo

' purpos

v : _

' ihstrwman, you W1ll nced ‘to obtaln access to a e mputcr.

Thisil

‘1list d
comput
'(,hIJI
*rhe:co
| rhe da
'yoﬁ'si
in'rer
L will oy
impo rt
mean,.
by ass

in whi

4

nvolvcs GltnLﬁ us1ng an adaptablc compu&er rogram or -

ping a;spec1aﬂly tallored one Wthh W1ll serve the

. S ' o {
e of summarizing thexaata,Jand providing' he «desired
£ high fankyng néeGS’br;waﬁts, Cohsulta'iOn with a -

er programmer is a/necessity in this phase. -

n,thiSWCOnsultatiou; you‘will’héed to pe ablé\to tcll

mputer programmer in just what form you wish Lo havc
, x/ '

ta. -If you»usq 3/0 cards;per deck,. for e\ample, Wlll

PO

mply‘want the stctements ranked- fro one to thllty

ms of the. frcqu ncy w1th whlch each|was chosen’ Qrf/
ou wanr‘data‘on whlch.statements ware chosen as;most :
aﬁt”mpstsoften. A third a;ternati s is the:weighted
a figure thchlindicatcs‘top rank'hg ngcés or yants“

igniné a’ value|to a;statemeht'dep«hding,upon théiordcr

ch'it;was piék d and the-numbér‘ f'individualsAwho

picked
should

.’flgure

coUnse
‘Lepres
junlor

Aflrst

:,dents,

dentsr'

it. ‘Also, you w1ll need to dec'de how the Law data

be. groupgd for analysls. ‘Wlll vou want separate f

i fo;/boys and~g;rls? FQr indi'iduai schOOls within
ﬁriqﬁ?sffor individual adult ubpopulatioﬁs sampled;
Iors, tﬁachsrs,-adasnistrators 'parenfs,‘c;ﬁmUnity‘ |
euratlv&s, and so 019' For-variodsiaqes of students'

nd scnlor thh sch ol studc ts, or studcats in ths\\\1

and. last yeals of hlgx school, for cxamplc’ -For stu--

Ly qugstron W1ll requlre precls' answers. The computer is a

R B
- ‘ . I » ‘ .
- ! N ' . . : o ’ ’ N '
S - . - s ' \ - . . . :
| .

- computer ‘
- needs .’




//
i

. . b ‘
complex machine;- 1t can - plesent 1nformatlon il a myllad of

ays. . But it nus t be plogrammed Dloperly flrst, and the o

- cémputer programmel can do thlS most satlsfactollly’lf you
have flrst determlned exactly what 1nformatlon Wlll be of.
b : ‘
mostguse to you. o : 'pi _ I

Thus far the dlscuss1on has revolved mostly alound use

of the card—sort mtthod ~one whose advantages have bben

. explalned Space does not pelmlt dctalled 1nformatlon on
-',ﬁ‘;. all methods, but a: bilef look at. the questlonnalre tochnlque ' ‘questioh?f"
S ¥  naire
'may prove useful The three steps in the assessment that | ‘assessment
i ) . . . N
' »were pltsented ealller for the card sort technlque are vir-
tuallj 1dent1cal for the questlonnalre method (or Qor any
4other method for that mattel), but w1th development of the
1nst1uments, obv1ous dlfferences appear. )
. ' A numbel of qutstlonnalre formats are posslble.. Onc is : o
the open ended wrltten response, 1n Wthh the respondent N
tells 1n his own w0rds the. answer to. a questlon, structules: =types Of:fl.
. o question=- . ;
e hls response ‘in the mannexr whlch is most mtanlngful ‘to him, . naires .

L and glves 1nd1V1dual lnSlghtS._ Thls'format ‘usually adds to | - » :w
| - the dlfflculty of summarlzlng the 1nformatlon, but does | |
allow for 1nd1v1dual ehpness1on. 4A second formatils,thej N L_li
, "‘yes~no QuestiOnnaire, in which‘respondents slmply agree or
dlsagree W1th statements(whlch express oplnlons on Varlous
_aspects of the survey's subject ’ A thlrd example 1s that

G ~1n whlch res pondents ale prov1ded multlple ch01ce 1Ltm and

o plck the ones that come closest to the1r¢v1e l’ThlS allows

I

for greater shadlngs of oplnlon than ‘the slmpie yes-no . ) “'.» K

Voo .
4

- "66!




LY S {

oo met?od but still brovides'somp strhctare, A fourth~format

- is that of 1anL1ng, in which various needs are listed,'and . . |

o rCSpqndcnts are ask”d to put Lhem in tho order ! thelrx'
ol l i

1mpor§ance. Thls method 1s s1mllar to the card-sort, but

.15"usually less extensive and lacns the 1ndlzvgual atten—iv;

tion and prov1sron for added 1nd1V1dual lesponses. A'flfth

format 1s ratlng,'ln whlch respondcnts thress on a ‘scale

o

\
thelr_feellng~about the_varlables,‘
- - N .. { v

Many of thegrules'that‘govern 'onstraction of card | | ‘ A:a
sorL items apply to qucstlonnarre items. They. should'be
Jl'i ;‘wrltten in a language that lS completely unoerstandable to

the 1ntended respondents. Jargon and profess1onal-term1-
,'nology should be’ av01ded They should not threaten respon;
dents, nor be leadlng and suggestlve of a ‘proper response.

Z'Each 1tem should deal w1th just ‘one 1dea or varlable. .:. e

5 L Grouplngs and orderlngs should be meanlngful and Senslbld

1

' . R

I o .

T .'~ease of- admlnlstlatlon, SO that respondents attention span
S . | . . -
1s not exceeded,,leadlng_to blased results. _Questionnairesl o

A balance should be struck\between comprchenslveness and _ "J o
|
|

should .be pilot and field tested tohassure quality.v - . S

-

PROGRESSCHECK

«1, Look over tho follow1ng sample statements, intended for a card-
. . sort deck on 1ntrape1sonal needs of junior and- senior high
. " © schoodl students. Each represecnts one or more common weakness
' in such statements. ‘Determine for .each what sthe weakness (es)
is/are, amd bllefly deLall thls after the statemtnts.

AL I need to confess that T stole some money rcccntlv;

Lo

"B.. I need to self-actualize in the affective realm more often.,




. » T [P - N . t N i

-

* - .. C. I nced to fight with my clessmates less"QfEen.

D. I need to show more affecLlon for ny stuffcd anJmal
collectlonr

+ - . .
\ N . N

E. I nacd to be able Lo 1dent1fy how manj weaknesses and : -
faults I have. . L

1

-«

2. You have determlned Lhat students are conccrned about dluga.
N You must be sure that this concern is represented in a’'list
‘of neceds statements for the 1ntrape1sonal arca. -Write two ’
! neceds statements that satisfy all the criteria outlined in
'_//;he text, and  that cover the area-of concern about drugs.
s . i . : -

A,

+

l ".B. ‘ - ' . : .

\

f(Slnce the apprOD“late answers are not found on any spec1f1c pages,
check the Answer Key for acccptable rcsponses )

i »
oy 'F. I need to eat better, and to gek more exercise. . S

[ . P ¢

 ANSWERS

1

\sbnzp Burweq Uuo pueis I DIOUYM MOUY 03 podu I” ‘g
*sbnap 30 S3093J9 BY3. Inoqe aIouU Mouw oq paau I V4
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C awemeTvie

i o 4 . 8 -

Meet-with .several
-of your fellow planners/
counselors for: an hour or

tWo,L Use - the tlme for a.

-
]

v,-brain stormlngrsesslony_ AN

°

| Expiain'that you want.to | PRERN
. produce a ll tlng of all |
the magor needs your stu—
'dents have,ﬁgspend'roughly . -

10 or 15 -minutes quickly

-

Iisting'every type of

. , » ’ e S | L
need the group can think of. ,Then:arrangevandnsystematize‘these;in
N o B , : T

_'the.way that seems mostfsénsibler‘ Next break tht group 1nto one.and

two man task forces (dependlng on the number’of people avallable and

s

‘the need,grouplngs developed) to work on fllllng'out and reflnlng .
) : . . . . - __[.

N Al N . - . .

each of the areas-of needs. Let the _task forces work for as long _
[ﬁ[-as seems productive, Bring everyone back-together for a summary

- - as the time runs out’ and people ‘becpme tlred llave each task force
..report brlefly on. 1ts progress.. Be sure to document all needs and

'1deas'that are generated. ThlS should give you a good start'on

- - (~)_. ’ ‘9

develOplng items for an 1nstrument, or - 1f you dec1de to use .an

. already ex1stent one, on Whlch one to ChOOSL, It should also further

your conceptuallzatlon and thlnklng regardlng the needs of students

" in your sﬁhool or dlstrlct, and help members of your staff understand

\
each,other better.
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ADMINiSTERING THE INSTRUMENTS

’actual admlnlstlatlon of the assessment, once the 1nstru—
ments arevdeveloped. .Lnterviewers must be selected and .

trainedé' Responcénts must be orlented to the assessment

& -

. process.- Detalled schedules for actual 1nte1v1ews must be_

-

WOrked out. and s mpartresArnformed—ef—them*'~And the

1nterv1ews must be condUcted 1n a way that allows flexi- ‘

blllty, ¥ Te) that problems may be corrected and satlsfactory

results be achlevedg Follow1ng are some suggestlons on .
w‘x\ . . ’ . 1

.

- eacn of these p01nts. % - 3‘,4.- '.g:j
.c_ . - . .

L . Interv1ewers may be drawn from a number of source

J

Counselors themselves cannot usually handle the entlre

*load Out51de help~must often be sought._ Graduate studcnts
. N
I ‘are one 1deal SOULCG for such help, #£ the district is -
\ ' - . L

located near a unlvcrslty communlty.‘ Underqraduates_are

,\\ another such source, prov1d1ng they are Leasonably maturc

and 1ntelllgent. Substltutc teachers can serve well in the

role of 1ntervlcwer, and are - usually famlllar with the
- .

school and how it funct;ons. Paraproiesslonals who are

. already worklng in the SChool may be avallableu Communlty

resldents are. Stlll another source of 1nterv1eWels. Flnally -

teachels themselves may be able to help, depcndlng on _how -
——.—*—
: 1nterv1eWs are schtduled and whether they Wlll be flee.
-
' School personnel may rease Lhe process of assessment thLough

-

\
thelr knowledge of normal school schedules butxwlll allow
\

|
e

\

t

|

1

step fzve

A number of tasks must be pcrformed to accompll h s

i_ students less feellng of anonymlty rﬁ_glvlng rcsponses. Th%

Interviewers
J .

o

. L




‘.delays in processlng.'

sessmon, perhaps even in as llttle as two hours. But the

) 1nstructlons is prescnted on paggs 124 123 Of thc Append X.

| [4
|

number of interViewcrs needed will depend on the size of"

’ . . A * . . *

‘lthe sample° the numbcr‘of fespondchts per intervieW\ and the

1nterv1ew schcdule. ‘It is usually best to kccp thc schtdule

faLrly compact conductlng all 1ntcrv1ews within pcrhaps a-

" ‘week, so that school dlsruptlons.caused.by the assessment
don't stretch out too'long. -Arrangements to pay interview-

L . Lo T ' . -
‘ers should be made.in advance, to allow for inevitable

N

Once 1nterv1cwers are selected they. must bc tralncd
l

_ThlS tralnlng has been foundwto be mosL ef fcctlvo 1f it .

. employs a comblnatlon of worLshops, written material, and"

practlce slmulatlon exerc1ses. ‘The workshops allow thc

‘planher to fully acqualnt ‘the 1nterv1ewers Wlth the card-

 sort process, the rclevant 1nformataon about the school

and to dlerlbute Lhe wrltten 1nstructlons and maLellal.,
\ .

Once such 1nstructlons have becn thoroughly absorbmd prac-‘

t1ce ses51ons can be, set up whlch allow 1nterv1ewers Lov

test thelr knowledge, role playlng with other tralnecs and

!

'sw1tch1ng places so that everyone gets a chance to practlce.

.Usually the tralnlng can be accompllshed in one half -day

'more thorough 1t is, the more eff1C1cnt w1ll be. the asscss-

‘ | - N
ment. |

eritten instfuctiOhs play a key rélc ln the training

'~ process. ihey should explaln the proccss 1ntcrv1cwcrs will

K] =

go,through 1n complete deta11 An example of such a s?t of

.training
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"It also servcs to define in detailed and prcc1se tcrms just

<

what happens in the intchicws. Then instructions are writ-
, | .

ten for usec with tnc four decks. of'cards mcntioncd in thc

last section, and for interVieWs w1th six student rcspond—

ents per interViewer. A close reading 'of thc instructions4

. \

should give the planner a clear-picture of, just how~the

, , - : l .
card-sort procedure works in actual administration.

- Not onlyxmust interyiewers be trained but studcnts

must also bg oricnted to the assessment purposes and pro-

.cedures4f One of- the biggest’problems that can_arise in such

. Ly - N .' - -y ‘.“‘ o7 o
an effort’ is the confusion and lack of cooperation that Will

.

ensue. if the respondents are not fully informed of thc pur-

u'pose for the assessmcnt, what they stand to gain fiom lt”

and what is expected of*them in its admihis Latlon. Oricn—

tation sess ions arc nccded to prcpaie rcspondcnts in this

ol . 3
regard. If done well, they can producc enthus1asLic coop-,

'_eration,‘rather than pass1vc acceptance or rcbellion. These

1
i

Aorlentation sess10ns can be conducted by the intchieweis

.orientation se: sions haye peen. found to be most effcctivf

w4 e

themseths, once they ‘are trained and familiai ‘with the pur-

'poses and processes of the assessment.4 Half hour oricnta-

tion sessions for class Sized groups (approx1mately 30 stu—

dents) have worked well,in field tests of the.assessmcnt

'procedure. They allow for™ questions apd -a real back dnd

!
forth communication proccss. Information can.also be pre-

-

sented on the GVOlVlng nature of carcers and thc‘trcnds

which will influence career planning and developmcnt for - i

young people As With Lhe interVicwcr training, thcse

‘orienting
the
1nterv1ewees

§



Samplc orlcntatlon materlals are plcsentcd on pagcs 128 and

'129 of Appcndlh to glve thc planncr an idea of the kind- of

.the interviewers and orienting the intervieweces is the num-

. ber of respondentsfto-beiincluded'in'eachfinterview} Exper-

A reducc the number of respondents, to’ allow more. 1nd1V1dual

-the system could be used w1th one respondent per 1ntcrv1ewer'

-assessment"a-balance-must be achieved between the theoret-

._1stratlon of the asscssment ThlS schedule should 1ncludev

-the tralnlng sessions for the 1nterv1ewe1s, the orlentatlon

rooms and spacc must be cen51dered Make sure room as51gn—

if they-use”writtcn matcrial as well as vorbal'prescntations.

orlentatlon of respondents (students and adults) that'ls-.-

usefuL o ; T : : R,
v . <

One of the issues that will neced resoldtion in traininc

\

i

ience has shown six to eight to be the practical limit of

one interviewer's _ability. The program planncr may Wloh to

attentlon and ease the burden on the 1nterV1cwer. Ideally,

to allow the card sort assessment proccdurc the maximum

~ S
posslble rndlvrdual attention. Asvwith'other“aspects of the

o 1

1cal ideal. and practlcal nCCGs51ty.

A process that must accompany the tralnlng of the

1nterv1ewers and the orlentlng of thc respondents is that of
o
working out -a detallcd schedule for all aspects of the admln-

sess1ons for the studcnts .and adults samplcd and Lhc 1ntcr—

vicws thcmsclves.' Many conslderatlons are naccssary Lo
develop these SCthUleSa First, f gular’School'schedules
should be dlsrupted as llttle as poss1ble. ‘Also} iiailable

. v
¥ r'e

ments are approprlate to ‘the 51ze of the groups belng

78
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assessment .
administra=-,
tion
schedules
. and
concerns

TN
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o

;;' take -place in.a'room. ‘InterViews of parents and community
'representatives are. Usually best scheuuled at night "both
.for orlentation sessions and actual lnt°LVlCWS;' In some

";7'.' cases, interVievers may have to go to the homes‘of adult

f
respondents; where problcms of transportation or available

time_eXist lhe schedule should be set as early in the
\

[available to a l partiCipating groupé students,{parents,

»

-other adults, school administratois, and most important,

| SR S S

_interviewers.'§Obviously,'cooperation will ‘be necessary
. ]‘ ) ~

.between administrators and teachers in actually calling

students when the tlmes come, and'in‘returning them to their
: : , L N .

regular schedule. , : ' . : Y

Another essential‘taskriﬁvalued in administering the

.assessnment 1s that of notifying all parties of times and

e 7

accordance with the schedule_that is established.'vStudents,'

S e P N

. : : : , . v L
teaphers,vadministrators”rand counselors can be kept in ',

touch through’the'usual school channels,‘in most'cases.

Announcements can be made to remind respondents in advance

) {Awoflupcoming sessions, and schedules distributed to tcachers

to relay details. Informlng parents and community repre—r‘

o sentatives.may.require a little more work. Newspaper arti-
- - . : . ' . : ‘ ‘ S
cles should be conSidered:as a means to alert the community'

‘:to,the upcomingyassessment It is best to send those people

C I
. o i t
-, - who will : tually be 1ntenv1ewed an advance letter thCh

"explains”vhe purpose and procedures of the assessment, as

1

I ’,

i:izRiC‘ if'ii’ :: il.' .i ”/;'7 | 7!’ ,_‘\\.':iv ;

‘Wue:ll_interviewed. More,than ‘one interview. at a time may havo Lo :

assessment pl nning process as possible, and shduld bewmade

) places to appeai for orientation sessions and interViews, inf{
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. \ -
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E

'wcll as dc£1n1ng ‘the aagﬁllng proctdurc Lhrough which thty

':werelchOSLn.to participate. The ehortcr'and more Lo thc

:pdint this lcttef isL;the bettcr. It can @nd by llstlng

/

o tlmes and places for the orlentatlon se551ons, e1ther glVlng B o

’Lht rcspondonts a choxce—ln whlch to aLtcno or asstgnlng

1 . v

i‘ o them to a atse551on. 1 . Sy
i : vThe.orientation éessions éan'then‘Hecome a means of |

L .

L dlstrlbutlhg the f}hgdulcs for the actual 1ntc1v1cwe« This

should flow naturally from the ekplanataons of prOCLdulQS

— _ - G

_and role playlng pxact}ce bullt 1nto the orJenLatLon. SLu— 1 ~>.~ i

dents and auults allkc‘should be becomlng 1nvothd w1th LIc . Fo

R . . F
!

proccss at thls p01nt,;and‘thls 1nvolvemtnt Wlll probablj

!

help them to remembcr %he 1nterv1ew txmc. To assure this,
L3 . . . -0'
I N R4 .
‘it may be uscful to sehd a: follow—up lttt01 remlndlng

R | - b1 & . \ -

aoults of the 1nttrv1tw tlmeq paff cularly 1f there is a 1

;f/// very broad tlme gap betwcen the orlentatlon and the 1ntcx—

e e 1 l

iew., - C ’ " R - ;
v : . . [ < . o . . .
. _. . . . - I i . s - . ) ] . . . ]
w . In an operation aslcompler as the card-sort{ieedsv N
i o i N . - ' g ’ o T L
aéfessment;.there is llkely to be-an occa51onalf11tch and e o

: . . )
A ) -need for adgustment Thus : schedﬁles,are best kept‘somewhat

';Z —flevlble, so that people nay be- mOVed arognd at thc last

J myhute if necessaxy leerqt, durlng the: actual time of

éml?lstratlon (bc 1L one da} or two WCCko) it hclps : R
\ . ‘ !
s : . . R .
' 1mmensely to establlsh an optxatlons hcadqaarttﬁs,‘whpre . S T

Lhose in charge may ‘stay Lo kecp in Louch\w1 h devcloomcnt

. ‘ ! | .
N andlwhere 1hterv1ewers and Jeachers may report dlfflcultles.

ﬁ,v- ~§that arise. ‘In thl& way, jordlnatc? soluqlone may be o , ‘

VR . . — L
AT worked out qulckly, and the results of thc asscssncnt be R | . o 1
) \"«.\ . . « N i . / . ' . .7 ) . ~ o
'|f\ s N . ' " _// . . A

Cs | o Y e




‘kept consistent and of a hlgy/qualityQ
Admlnlsterlng Lhe Lnstnuments 1s thc second ma]or phast
.‘of .conducting a de51red ouﬂéomes.assessment which W1ll vary $
:cons1derably dependlng on the klnd of’assessment chosen.
Admlnlsterlmg questlonnalres; or u ing a follow -up study,_

will call for a proeess qulte dffferent fiom that descrlbed

for the cald-sort Agaln,‘no attempt w1ll be made here to
i .

i

~descr1be these processes completely But a few thoughts on /|

ji . s . .

each may~plovb useful to the program planntrL f o u;.l

For the planﬂer who dec1deb to Tse a questlonnalle to

'sampie studtnts and adults, the flrSt dlffClchG is that no

1nterv1ewers &111 Jhave to be hlred and tralned.lunowever,
| - .
" this. doesn't eliminate the need for.consistency in‘adminis"

| >

'trationfof the instrument 'Thus;'whoever in fact "does
- administer 1t w1ll need to be or1en‘ed, and 1f'§evera1
people are 1nyolved~(such as teachers)*they'shouldLbe

trained SO

size. groups W1ll often work well‘for wrltten 1nstr ments of ﬁ

'need to be documented as early as poss1ble and cotmunlcated .

to. all 1nvolved groups.‘ le 1se, respondents w1 1 stlll

»need to be orlented to the purposes and proceduris of the.

TN

assessment and famlllarlzed w1th the Lype of questlonnalre.
- ‘.’ : /

‘chosen. Parents and communlty repreacntatlves ﬂay De able

: ' |

" to £ill out the 1nstruments at MOme, but thlS may contrlbute
<o A4

to poor respOnse rate, and more conslstent resplts are llke-*

|
S

. A . !
ly if consxstené condltlons ex1st £on the adm#nlstratlon.

il
5

.questionnair.

. usage.



from either Lhe card sort or the questlonnalre.

L B o -
- £ N

ln'any case, respOndents,will still need'to be oriented,

as.
v . .

with the card~SOrt‘ - :
Followfup‘studies‘are_usuaIly conducted entirely through
L : ‘ [
the mail, and thlS of course leads to a number of varlatlons

Py -

lesa 1nvoivement is requlfed on thL part of respondents in a

follow—up sLudy Lhan 1n ‘a questlonnalref'1nstrumean must be

kept short. Most students.and adults removed from a'51tua-

. H
/

‘tlon retaln only marglnal 1nteres in- contrlbutlng to 1ts

i‘ﬁprovement. FAS questlonnalre should be elther selected or

i
. t

developed ~and the suggestlons 1ncluded in the lastfsectlon

in thls regard apply equally well to theufollow-up study;'

It is best Lo send an advance letter to respondents to pre*

[
pare them for the questlonnalrel or at least 1nclude a covel

.letter explalnlng the purposes and procedures of the assess—

ment and suggestlng the 1mportante of acqulrlpg the studenL s:

~Bome researchers suggest that the best tlme

rush ovahristmas has‘started.'

[

front,

data considerably.

‘request to férward

response.‘ A stamped return envehope~should~also be 1ncluded.

;

of’year to !

admlnlsttr such follow—up studles is around Thanksg1v1ng,

after the.rush of begrnnlng‘college rs over and before the“

. hames should be -

N .-

Students'

1ncluded on the questlonnalre 1n case they forget to put.lt .

£

there.. IL may be posslble Lo prlnt the questlonnalre 1tems

on ‘the back;ef a data card, w1th the return address on the

and;;flso, this ‘can qued the process of. analyzing the

[y

t
Malllng costs can be’ kept low if third
. @, i /— L. .
Malllng llStS can be updated rf a

1 -

the questlonnalre to a changeﬁ address is

82,

el .;_';_\... - :78_v R \‘,

lass rates are used.

‘lv - ,' -

'Slnce even'-

folldeupc
studies
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i included on thel eavelope: Follow-u

to individuals

hiqh';ésponSe

. o : _ . | ERR
N W 2 you have |not read Appendik‘AfmaEérial, ple4se do so RS
f" -at this point. - Questions 6-12 ig(fhé”Progresﬁ Chqcﬁ B . P
S are‘dingctly related to info:matioh‘ﬁound in_App@ndix.A.'- o ! _'ﬂ
F T S S RN o
b St - . o o .,\ B o S

... PROGRESSCRECK . | s

M. .« 1. ‘Posgible sources of’j

ntervi?wers.inclgde:_ W71y o I
A | | \ '

. . ] 7 -
. ) | 0
" D. N . s
! : — E
N s
, | Cald :
§ :

.

‘ . . . s v~,;~ l a., : -. . .. - . " - - . : "-. . .' ""..
It 1s usually best to limit the inter ' .

crviewing scheduleﬂfq~a: o
. S t s EA '
. _ i .OIT‘ so. (p_ 72) ' S B - ’ .,. o
"3. cétfang;ments should be made'early for tﬁe"‘ .f L _;'6f1 ) jitJ‘r
1nterv;ewe:5f (pT 72): PO { b o o g 5 ‘
4. Ttéining.for ihtéfvi§wéré hds}béeh*fognd.té‘be;mdst.effectiVé—:{”. 57;
‘.%f‘itlgmploys‘what thfee:elfmepts?L.(p.&72x3i. e | .u' y';f‘ i
_’_’_,__ . "If\i » . ‘?\’.':‘\-;\\_\\ o '7,;’ ' '.,[ _ o R R i/.'
B. ‘ | - S
T S R
T ~ - .

. S L
. .

5. .. Training of intéfvieﬁérS'Will'prdbabl

-Traini. . y take from 4o’
- bours:'J_(g.“72)'* ; - . ~




color deck at oilice. _(p.125)

Vo
. .

card-sort, it is best.to

;
b

/
/-

A . o
B. Glanco at statemcnts ocC as;onally to chch vour wofﬁ
| 7T rLook ohly at the numbcr
‘j;D;; Ask the- student to rcac
. theé numbers a

’ g . oL - . B
i : . : : ! . L
| i P ; .

| / .
flO ahe ch015% of nced or want statements from’all Fout ‘decks 1s .
_i'- done w1tX (p. 126) : .

/

7

'TA.'fAll ards in‘each. dcck'”
B. ; The ﬂop five cards in jeach deck
WCq ! The top five and ‘bottol flVO cards 1in e

D.j Cards 1n only an deck at a tlmcj,

, éh._”"clc‘i'ck""‘ —

-11. Statcments added on blank
b)/ (p. 126) . S

‘ards are wnitten‘on"thé datassheqﬁ

A O SRR |
, B. The studcnt = [ T
-, C.. The keypunch operator . ' .
.¢f 1D. Fellow students. . - .ff;ﬂ. S

should respond_in terms,éfx (pp 56 & 128)

AL The1L own’ necds [ o -
' '\ Their' necis and the needs of studunts llk
"The needs of all studen*s :

. The necds of uoys and glLlS

(‘eycral‘places)

C.Ow

.

9

f13 Orlentatlon scsslons fdr students usually w0r1
B o [

.A(~fGroups of three or’|four L .’?
B.|* Groups of "ten or twelvc R S,
C;;.Classw51zed groups B o - g .

D.| School-wide-groups. '~ ' - v

.80 ) ,.,é.,

4
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- . 14. Student orientation sess;ons uaually work besL 1£ Lhev Qresent
I ’1nfOLmaLlon on: (pd 73) _

P © ’
.

I A, The purposes of the’ assessmenk
B. " The proccsscs of the assessment » .
C. EBvolving trends in. careers - R s e
--D.  All of the above ,
- “15{.The"upper pracylcal l%mlt for the 51ze of 1nLerv1ew gloups is:®
N . ; . A . el

E : Ly - . A : . ' b o -
A.  Three to Ffour)\ =~ ' T S - P K
B. . 5iX to- eight \ : BT s :
. €. Twenty to thlrty i ,
. . D.. lelthSS R e
.16. Parents’ and communlty 1epf255ng3tlves ale usually best scheduled
pv 75) S : B
: A, At lunch time C _ ' R
' B.- At'nighL S L L oo !
C..'LarLy in the ‘morning . o S

B o At mld afternoon

¢

17. An 1mportant c0551deratlon in d051gn1ng schedulos 15' (é.74)

“A."The regular school schedule -

o . B.o Avallable space. - ool
SRR C. Size of.the interview glOUPS i
" -~ ~D. All of the above .
€ . s &

182;D3 ign” a theoretzcal schedule for 1nterv1ew1nq 100 ctudents

_ “sélected randomly from the-10th- grade at one SGhOO] using that.

"% - school's regular schedule and available spacc. as gnldellnes, and
,assumlng gloups of six students each‘ (See Answer Key) . l

- e

l A A - . LT

A
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/

Co -
: +

Nect Wlth several of your fellow planncrs/counselors., Imaglne
‘that they are- to' be interviewers in the’ admlnlstratlon of the card- "
sort to students (which they may be),- and that you are. responsible
.for- tralnlng them. They should play the role of ckeptlcal trainces, ., -
guestlonlng the process wherever they can. You snould provide answers -——
to their questions from the "Instructions to Interv1CWQrs" (Appendix). .
" and your own knowledge. " . If you become stymied, stop the yole playing
vtemporarllj and work out- sat;sfactory answers with the group. Keep a
w11tten account of. all gquestions and problems that arise. o L
S . .
o ) When all questlons are answerecd and problems worked out, have . '
© the group members lelde inko pairs..and - actually. pracLlce'g01ng through
the sorting process,_one acting as the 1ntervrewcr and the -other- as ,
rhe student. - Again, encourage questions, and oonLlnue to keep a- . .
:wrltten account of problems and questlons.. . ’
o When,jou have flnlshed this group act1v1Ly you should havé
. accompllshcd several things. The counselors involved will be able = .
to helpWwith tralnlng other™ 1nterv1eWers, and .to help conduct the
- .interviewing themselves; everyone's knowledge of the process will be. o
‘increased; many of ithe questichs and problems that might ccime up will
- have been explored and resolved; and you will: have a 11st of 1ssues'
Coo to be 1nformed on, and to cover in the real tralnlng

:y '"v.""'.f "84l

.". o N MY o 87 . . _ . ) ] L ‘ )
= | oL e . TR ) S . . e . o
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SUMMARIZING AND ANALYZINC THE DATA, . -

' the computer w1ll pay off The data must be transterred

~can be summarized by the computcr. ThlS w1ll requlre the

or techn1c1an to. conduct the actual lun. »Along w1th this, .

'fGrouplngs and’ llstlngs can take a- Vallety of forms, but
3age/grade level,‘sex} or adult subgroup,°for example), as .

.well as the naLural content breakdowns 1nLo whlch the com-

. ments and thqughts fall ' ', ,

-1nformatlon at the Lop ot the page shows that the data refers

_to n1nth grade ybachersL and_specrﬁlcally t0'the1r-responses

column shows how many tlmes each was chosen as the most im-

'lower the rank numtrlcally the hlgher 1Ls 1mportance) The

e s . ‘ 4‘ 4 . ."‘_ . N _

. "
It is at Lhrs p01nt that. earllcr plannlng conce;nnng

from the Data Collectlon Form:- to keypunch cards so that Lhey

[

Serv1ces of a. keypunch Operator, and -a computcr programmer

the 1nd1v1dual open ended responses and added statemtnts
- ‘.*

wrll need to be gatnered grouped and llsted or summarzzed.
-t

‘usuallyjfollow the samegbreakdowns used for the computer (by‘_

AY

.- ! .l,

. The next task 1s the 1nterpretatlon of the summarles
that come back from the computer. The 1llustratlon shown
on page 87 gives an: example of a. prlntout sheot, ShOWlng

the 1nformatlon as 1t was summarlzed in the fleld test.. The

to the Academlc Learning deck :of cards. The first column on
’ {
the leLt llats thc statements (cards) by number. The next

X

portant‘by.teachers, folloxed by 1ts acc01dtd rank (the'

next four columns show how many - tlmes ‘each was chosen second
!

thlrd,_fourth,,and fifth, respect;vely. Follow1ng that, the
, i ] o . ) ) = . "; )

- L
- .

o . . - e

i

s tep six

key punch
data

'analyzihé“x_

and

interpreting. .
. 1 . )

data .
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S ’Needdess to say, dall these printouts mean theore is a

1 f'great deal of'data»to'bevanalyzed: 1The next task is.thus to
| L g
. : detelmlne who is best quallfled to do this analy51s._ If

.

o

..counselors have been ifivolved wath tne assessment effort
from the staxt, they may. be exc1ted enough to flnally have

.- some results to work with that they will be eager to dig
T ° . S S : : :

into.the'data themselves.: If not, it may be necessary for .

- the planner to choose orﬂhire;someone’Witﬁﬁthe_time avail-

i o ’ : e

~able to'serve in this role.

X : Closely: related to dec1d1ng who w1ll analyze the data'
T S :
is dec1d1ng how dlfferent sets of data wlll be welghted in,

the analysls.' W1ll the first ch01ces be counted most heav-‘
H

'1ly, or'the'relative percentage° How w1ll these flgures bd

reconc1led where there are dlffGanPeSO‘ vlll the weighted

mean be WOkad‘lﬁtO*thG calculatlons in some way’ -Perhaps

- .
<

‘more 1mportqnt than these qucstlons are. those cOncernlng
c
~-..  _how the responses of various subgroups w1ll be welghted

CWill cpunselor oplnlons be counted more heav1ly than

teachers', for example’ Parents' oplnlons more than admin=-

..l

istnators", How. will the responses of students and adults
,:be we1ghted’ Should student oplnlons be counted most 1mpor-

. tant adult oplnlons relatlvely llttle° Still another

N L ', ' . . . . « \ o ) )
A ;,questlon,ls»how open—ended,responses and added statemcnts_

-will.be Hntegrated with‘printout data. Rules hould be '
'detelmlned' plobably 1n conJunctlon w1Lh thu aGVLSoxy'group

to gu1de analy51s of the data and to assure falrness and'the

' . -

.?'

o

balance of 'results desxred I ; - R '

‘personnel

: welght1ng

of Sl
data




e : [

Once these rules have been determined -(and documented L 9

-

for fdturé reforence and assured fairness), the process of
| " co. ) S . . o -: 't . ‘ ) o. -
analysis can beygin. -If counselors. aré. the ones to conduct
. - . C W l * ’ | ) . ' D ) . nr .
this analysis, they will need to be trained by the program

. planner to ihtcrpret-thefprintout sheets and to follow the '
| ) e . ) ’ - .
rules determined for integrating andlweighting the informa- }. o -
. ) | T
‘tion. Planners must also be avallablc to proV1de tcchnlcal
'ass1stance and, resolve dlfflCUlthS that arise durlng the
.\; proccss of data ‘analysis. = . )
. S PROGRESS CHECK T
. . ] . l.- . " l . . )
o , Flll in the ansvers to thenfOIIOW1ng questlons by SClCCtlnq
- the correct responscs from the list of ten statemgnts - that follows.
' _For each question’, put the statements in the correct chlonologlcal
" ' order, listing them by number. Each statement 1s to bé- uscd bnly
'+ Once. . E é
N \. | . . . R N .
1. List thrce tasxs ‘which must be carqéfd out related to the ) S
: computer summary (p. 85) . ‘ .
, A.. ‘. LY ) . . ] K . ‘ . ' ) B I e ! - ~. ) ) ..'
~'B.i' R e ' : ' 5 R A
C. , = . . B . TN
. T T = — - - _ /~ . .
.2." List.threc tasks whith must be carrledlout rclatcd to thc'
- . added. statemcnts and Opcn~endcd responses: Qn 85 & 86) .
. ,a . - ) ) ) .
A. | ° ‘
. ) ('. u\
' B. L . ) . . S N -
‘. E “ - K ;- E e ' ] e .
b . 3;' Llst two klnds of w01ght1ng rules that must be dovclopcd and
. documented: (p. 88) - e ‘ ‘ > :
. A. ' . . . . -.- * - [ .», "’ . ‘ : . .
B. __ + L S )




next'COlﬁmﬁ giVés.t;e.we;@Htcg qun; »thp&fglative pdrCengj’.
agé'égrtiﬁes gﬁé’need Gés high Qitp;nvthcatop fivc, aé;
6pposod to foufth or:fiftﬂi for,éxampie.. RqﬁkingéAéccbfd_
'ing to WQighted'meéﬁé follow.;;Fiﬁaliy, the;percéntage'qf_
j;ti@eS'the need was. chosen yithin the top five is'given,;an&f . .  “ .
'théAranké accordihg tb»this compdtbtiqn& Thus nced nhmbcr.~ ,
three.iS'higheét,'havipg peen cho§en %3;8% 6fu£he:timé Qi;hin
W' f ' ﬁhé;top fivé,.aﬁa?£heréforg ranking h@mber'one. Such pfintf.
Aléutisheetsbwefe éréducediagrésé'éll adult gfoups at'the
ninéhkand twélftﬁ'grédes;lacrosslélllStuaengé~étfthose.
. ,lévéls,?aﬁd,also'brokén GQWq.by-adulﬁlsdbgreups.and by
schpéls;(seven);fop studehfs.' Iniéddipidﬂ;itofals'were pro; o

'duced for each of the'fourfdgcks of cards,fand*hcrosé all

1

‘decks. .




T

a : S . . L
. 4. List two tasks the ‘planner must-carry'oht,xelgted“ﬁofpcrsonnel-.

S in this phasc: (p. 88) . - o , C by
.A. . o . . . o o : " . P e ~

~

Stateménts from whi¢h to Choose»are~1is%gd beibw: . ) .

LY

1. Deciding on respondent subgroup weighting rules for dadta -
. " analysis C T , e )
? - 2. Conducting the computer run . ' ' —_— .
- 3.7 Intecgrating the added statcments and gpen-ended responses’ .
' with the computer data = ' - - " o . £
. Training selected personnel for the data analysis Yoo L

4
5. Interprcting the computer printout sheets ! o coe
6. Producing a‘writtenwsqmmaqy of - the added statements and S iy
4

, , open-ehded responses =~ . _ . v U
A .l ,Deciding on statistical wéighting rules for:the data _ .
A analysis” o R - K

~'-9.‘:. ' © the data ‘ a~’ . o T
9. Keypunching the data %nto computer cards. ~ - . . S
10. . Gathering the.added statements and openregan'rpspthes

8. 'Sclecting appropriate personnel to aﬁalyze and summarize

and deciding on.groupings for them . >
. | . ] ~ B . ‘ ] i —-
) A R
; ‘ B
| . |
ANSWERS
- o L » o
i oo . R o

o
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e o
IE o
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. / " H "
//(Pptnggjﬁs RESULTS TO A DEF‘INITIQN OF THE DESIRED OUTCOMES o | 52522

‘;” E.Integratln; the data Lrom‘all‘thclsomrces an;)summa;—‘i ,'. ‘ﬂ:’,'~ é%
121ng“1twln terms of dlgh Fnd—low ranklng needs’ or wants _ '; h l;f*éfjlﬁ
—produccs a fqll blown llsulng of’ these across dl dareas. l. ._T ‘ . ii?
Partlcularly 51gn1f1cant 1n ths llstlng are tl’vitems-at' '._ | '
the top and- bottom erids of the ranklngs.b The ﬁormer are N o
hlgh prlorlty 1tems around whlch uo plan a pro%ram ) The ) !
latter should B Qarcfdlly comparcd to prcsent ploglam Ny - '.‘/". B

' prlorltles to cons>der ways in which efforts 1n thesc arcas - Hhiﬁh:

- ~ . . .prrority

[may be made nore efficlent Then more efforLs wrll bc T J' areas«

avallable for hlgh netd mreai ‘This’ proceSs w1ll be. dls—"

) cusse& 1n _*he next module in thls se?les. Also useful -is

'the analyzang of whlth areas rank the hlghest, as woll as
T e T e
- the partlcular ltems %lthln them. Should Academlc Learnln
!
! / L
needs turn up in - six ok the tdg ten ranklngs, for cxample,.

thas suggests somethlng\lmportant about the program dlch~1

N ‘ _ , , ' o . L
won, Lo B
~ ' Z '{ L e
-‘lnto subsectlons, rclatlng\}o partlcular content aLeas or’to L.

S AU -

Asubgroups w1th1n the sampled populatlon. ?drhaps qondltlons

. A

t It may be uséful to ﬁreak down. the ovorallrresults /

are very dlfferent a{ one/junior hlgh school than anothe»r,I : }’spbgroup e
; o /consi=v~
?and these dlffcronccs, whlch would llkcly be rcflcctcd in - :.aczatlons

\ b B

:both parent and studont data, ngge*t somc necd fOL 1nd1_ V—:"

v . \ ' -
. v1dua] Varlatlon w1Lh1n the olstrlct in program orlentatlon. ‘

— e

, In short, the data should be used ln the most lntelllqent V.;f‘

\ S o

way p0551ble,,and only a planner ln a nlven localo can‘

.;;determlne’exactly what thlS ‘means _in hls 1nstancc. B i L BT

1 - . R . . e




p Pmobably the.most JmpOLLant Lusk 1n ths laoL phase of
. . N - . S
dCJllLd outcome assesoment f; p¥ duc1ng a- document whlch P '

e

) L
-summarlzes the outcones of the assessmegt 1n a way that 1s .

fuseful for the subsoquemt steps of progrgm dtvelopment, and

for dlssemlnatlng the results to others.\ e planner w;ll : summaq1zzng

. _— ; . .and
need to con51der the hest format £ thespe purposes, and | rtport;ng‘

-

: . results
~structure tne document acco

1nle He;w'll~need to eonsi—

der who can best ‘aid>in wrltlng the docume t. \He,w1ll have;, o i
to deeide{ : reporting strategies to, varlou'
o /V//Bpeoébly shou d 1nclude at least th; varlous subgroups in-

»

groups (whlch \ o S C

'the sample populatlon) and the adv1sory grou‘*“*For'the . A\ -

'”.; general pogulace he. Wlll probably Jkeep the re orL short and' ' i
i . _ o
] conc1se, b#lefly touchlng on tle central flnd'ngs. Also,

the;langua_e.should avoid technlcal Jargon,,an be»readable

by'anytdiS‘rict parent or~resi&euti For studexts a- 51m11ar

J_Structurrng is probablv most approprlate. The

1,f6rmat'ah
’report~tp\toaohers;'édministrators and th05€ﬁno b closely
"icj;g;inVolved'w1ll probably be more effectlve 1f 1t

'advisoryfgloup should be qulte detalled It ca employathe'

teohniéa;«language and ;nclude deta;ledﬁoonSiderations'4

P

'”ﬂ_.,,'more.oéta}l. And the report for the CounSQ]OlS and the , o
|
|
|
|
|
|

L -, oy . . o S e e ST .
"7 avoided fof the other groups. .-~ - 0| L -
. . - . A Q ) P "
e . o i .. ’ T . ) ) e £ - N .
. '~ As a bart.of ‘this document, or perhaps ng vith it, / documentation-:
/' o ' ". : . . " - " ‘ 4 N 1 . ) ‘,‘ - . / ’ . Of .
: o theé®planne} should produce a(wﬁittem statement which sum- acsessmént
T BN T L. ’ ST i.proceo@gngs
o . _T . . . N 4 9 . - » . .
. .marizeés  thp whole de31red outcomes asqe"smen- yocess he has|'- 7, . .
= . . . N T . _. 5 Y.‘ ] o L
gone,throuPh. Thls should desorlbe what %appened ih‘cae A g o

" . . . / 1 - \
A phase.ofttlé proceso, the central purpos s behn?d 1L, d rec- -

Ve . l

Ty ' tions chosen and thelf/£§%7®hale, dCClSan ru&e%~arr1v d'at,~ : o
ff. s . . . . : 2 - 7 o, o ; . e b e,

. [ ’ e ’ |

PRI '.AA n .A.,_gz / i |




‘an undcrstandlng of Lhe @sstssmtnt proc eGs, -

V'evénts that‘lcd to the asséssment..

- . N C ; - . . - . .
o, ! . i s . . L

- for important-phases, and any°othtr 1nformatlon ossuntlal to

\It should -
, . ] , \l. ., .o
1pclude some.bacmground and h;st@ry,of,the iocalu and‘thc

buch a documtnt becomts

. { '

.1nva1uable w1th the’ passagc of tlmc, and WL}l scrvc well to

f -

fulfllszggtdlatc communication nccds v1th varlous groups,as
. o

well Pollow1n4ﬁ\s an outllne for such a documcnt, one

whlch assumcs the assessmcnt was dlstrlct—w1dc.
I."tlBackground

Plannlng Ac 1v1t1cs at ull Schoois !

. A.‘-DOSlgn'

. Sampling o C
C.,.Instruments . ‘ ' Do

'D.” i .a.Colldction Procedures and bchedulc
E. Data Analy51s Procedures /

o ° ' ’ '/
RLSUltS, ConaluSlons,-and Impllcatxons B
(by school) ' /

. » /

A School Number One——nlgﬂ and low needs

Vgg»(lncludlng resolutlon of dis rcpanc1es)
. = -~ related to the desiregd program.. \
( © B.  School Number Two-- j
o - C. Etc. 4 A
.‘/ . . ) R, @ - , ) B
IV.  District-wide. Summary, Qonclu31ons, and
SR Rgcommendatlons i - -

:' i
Th?_gbpve dIcumcnt, and parE&cularlj ‘the summnry of

.
o .

le nec s and wants relatcd to the'des1red.prpgram,

PR . e

submltted to thc adv1sory group Wlth completlon of-

. ‘ ‘. i

‘tep, thc plannér ls xcady to move' on' to thc HCAt pha

f Y

of program lmproycmtnt, that of . comparlng Lhu Lnjolmatlon

*
'

' prod dcd by the Current status assessment .and thL dcslrcd

r ! " 3 . ! { N -

'outcpmes assessm@nt to uetermlne program needs and changcs.

n.

- ‘
He ys a;so rcady to move on to thc/next packagc (modulc),

i . .!

g }» ’ A:‘v'. o o o / 9}.6 ‘

nd Purposes of thc Plannlng ACt&Vlth?‘

- shmmary
outline

=




deslred outcomes assessment to them.

¢

'-adv1sory board,

L to use the 1nformatlon that was. produced, can often provoke valuable

»“
» L] »

Develoang Proglam Needs“‘and Devtloplng Goal Statements

I

e -
.

‘ and SLudenL Pelformance Objectlves.

)

GROUP 'ACTIVITY

/ 4

*»

M

©»

-Meet with seueqai_of YOur fellow planners/couuselors for

e .

roughly'an'hour} lave them prEtend they. are members of“your

and that you are presentlng the results of the

prlaln the outllne of the-
A B 7 ) |
report and the form the’ 1nformatlon Wlll be in when it 1s actually
presented.

Have them look for holes and gaps, tahlng the p01nt-of

V1ew of actual 1nd1v1duals on the adv1sory board.” Looking-back

-

from thc perspectlve of a COmpleted asses smcnt, when you are about

1nslghts. keep a- wrltten account of pants brought up, and be sure

to account fOl them when you deS1gn your, leal llfe assessment.

-
B ~

o . - .

: ..

94 - .
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SUMWIARY

.<
3

. You have now covered a sdbstantlal body of materlal Wthh

ncludes. o . oo . vf t Lo S e
: S , . P ) )
a —
‘(a) An overv1ew of de51red outcome assessments, 1nclud1ng the1r
ratlonale, the n1ne dlmens1ons on Wthh approaches vary, and flve A
'practlcal(eﬁamples of methods that havc actually Been used. ’ff .v'if"

ae? S

’".A(b) A detalled account of points to, be cons1dered during. the follow—

"'etlcal S1tuatlon, and run through each of the steps to‘practlce your

inq seven.steps of the‘assessment process:_" o S .
. - / d . N .
1. Plannlng and Coordlnatlng with Adv1sory Groups

2. _Identlfylng ‘the Areas on Whlch the Assessment %111 Focus

«” o

3. Deflnlng and Selectlng the Sample . _il

4.’_Develop1ng the Instruments R ; _ . g -
‘ . — ) R A » .
. 5. Admlnlsterlng ‘the Instruments . - - L -

6. Summarlzlng and AnalyZMng the Data

7..‘Apply1ng the Results td a Deflnltlon of the Deslred Outcomes

.(c);Eight Progress Checks and Four Group Act1v1t1es. .
- s’ \ g o ‘ . A Sy
The Simulation Activity”whichffollows will give you an-opporz - s
3 T
tunltyf_o apply the knowledge- and skllls you have galned to a theor—

. A

abllltles..'Next, thc Appllcatlon PrOCedures~w1ll offer.suggestlons_

~—

. and guldellnes for applylng your*knowledge and skills txlyour,own fﬁiyg;“
'Lcal llfe sltuatlon Follow1ng that is a post test whlch w1ll permit‘

ﬁ you to see whether you have achleved all the objectlves of the module.
” . . =

Finally,padditionalureferences are llsted{rn»case~you W1Sh to pursue

- your_study;of dpsiredéoutcomes-assessments'further.

. 95 - =




- .group exercise.)

-~

Csmumon

e e em e e i e 4 rt—— s . ‘.

The,questions oh thc next page relate toﬁthe theoretical

sitqatitnngescribed below. Read over that desgfiption-and then
proceed w1lh the exerc1ses thaL follow. ‘(May,be done as'small

%4

of seven elementary schools, four junlor hlgh schools, and two

.1s playlng in thelr llVGS seems hlgh thelr pleparatlon for the

'w0rld ‘they. flnd on lecaving schpol seems weak, and their need Eo

-

. ’ ’ ’ . *

‘You are the°district administratOr of guidance ‘apd counseling

for thae Lllllngton School DlStrlCt, a suburban district made up

high schools.‘ Of late you have sensed that the schools are hav1ng

.
s .
-

several problems. Students dissatlsfactlon w1th-the role-the.scnool

* -

.

better adjubt to” ptrsonal problems has been 1n cv1dence recently _ /ﬂ

\ .
In addltlon,‘there has seemed to be ‘a klnd of drlft in the guldance .

\ rv,‘k «
and counsellng department, and -you scnse a lack of real coordl-

pation: among the efforts of various counselors. The department ’/
K

has no generally dey 1ned goals and objectlves at- this p01nt.;YYOuQ
r : ;

are thnklng of und rtaklng a desired outcomes assessment bdt have.

llm’;ed fundlng avallable.‘ - . ' . S i

The distr ict hDPOmlnG 1ncrea51nqu\giverse. one end of it

and one high school (number 3) serv1ng the rural part of the dlstrlct X

~are relatively old and small. aTheir-urbanvcounterparts,;junior hlgh

1 4

L] ’ p

1s~stlll largely: rural, while the other end is rapldlv urbanlzlng.

The- two junlor hlgh schools (to be referred to a) ﬂumbers l and 2)

96',

+* el




o, :sohoolr numbor 4 and 5 ond'hiéh'scsooi nombcr 6;'are.;ewer,1igrger,f ;.;f gﬁ
'ano more complex.‘ ;Zﬁliles in Lhc“mqro urban area “have. an‘a&eraée ofA o
$3 OOO per year hlgher incomes. : "J;"' e ."2; R ;ﬁé
The populatlon breakdown for. the slx so;ools is. (grades 7-9 are.
;juplor high school, lO 12 are high school) .
'saﬁoqlzrc"- | 1 | 2 3 - a4 5 6
| Subgroups;'“ ﬂ l “ |
" Seudents - 431° 450 g0z 98l 1,358 2,193
. ;Administraﬁors T “, l" 'fs ' 2. 2  [" i - 4 |
{Teachors | i 19 18 3 37 o 54 83
,-Cohnscldrs R 1 1 P j‘ 2 ' 3 - 5 - g
; Alphabetlcal llStS of studepts brokcn down by grade level are
avalléble'for‘each school. Alphabetlzed/flsLs of admlnlstrators,
fteachers;. 1d counselors are also avallablc for each school. ;Llsts
“'or teachers ;re broken down by SUb]CCt arca and grade level. I
) “"lr. Write a doflnltloo of the porposes of the desired outcomes , f_ o
: ‘assessment, end describe how information Lhat will be gatheled '
, will help in deallng thh these.
¢ \l \
. bz, o ?
i ’ » . °
AT | *
: . o . /
. : D :f . ’ -
. . . . ’




a

R . i : _— , . 1
‘1 2. -Choosc_andijuétlfy the type of deéslred outcomes. assessment - )
* procedure you will use. S o S
. . . . . »\ . : i o B .
. K !
° e v
B £ .
- - rer
o
. 5 .
. ’
i .
; s A kX
b v . N 9 )
. b\ . e
- . 4 -
' ' h
' t v S . e S
. ’-.; . .' "'. .f? . ’ ’ = ? . : " N '
3.0 Definé the pre@@kse fécus for . .the assessment, and suggest - -
‘ways you might 'find additional information to help you in -
this task. - . : -
, ® . L. : L R .
. e . ) . e
’ . P :
. < 4 .t H
i . .
; . R N |
. 4 ~ . B . A -
© . ’
» . o .. ‘
. ! , 4
-~ ¢ .
' - = i . vl
. : R L L P
- W , .
v ‘ w
. . ' > P
.o o ' “ L LA . ’
v RN ) . . ) ' , . . ) ) \. -
4. Define the sample for the assessment, including: r
= ' P . " " . : - 1
a. The subgroups you will include. - . o - -
. b. low the sample will be dividcd across schools. - i J
’ a . l- ' ‘ ., ' " ' ' T . ) '\. . B ’ . ’,
B T T AT — - A,’»
IS o - i 3
h ’1 » e ‘. o
. . . . :
s N 98 - T >
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4

101"




¢ Thd actual. numbcr %f respondcnts }o be included in each - _-

_subgroup.:

" AP

-~

o . B . . . . "

Y & i -} i . - i Coem ‘,7~A_774;:~—-
d. The process you will, use to arrive at’ the actual numbers.

\ BRI c

',e;’wuow you will attémbt to assure a representatlve sample

(mention - all vaLQables allowed for in this rcgard)

‘.
- . . . R <

" How you will actually.piok the names.

' /(’g. What you Willjrégardcas'an'acceptable reéponse,lcvel.vi

’ § . ’ . - "

h.. How you W1ll check the validity of yqur data- 1f the
! respeonse - level 1s below 100%. > , .
Draft 20° sample 1tcms,to fit the’ proccdune you chose in
qucstlon 2.~ Include each of the areas ofr focus you have
deflned in questlon 3 Be sure your sample items are:

a. Behav1orally mcasu:ablc.varlablcs
b. 'Meaningfully wbrded for students .

'c. ' Concexned with important. variables
d. Grouped. appropriately

e. n-threatening to studemts

L ouching on only .one varlable each

:g” Non-leadlng

b- . . .
‘Also draft a brief set'of 1nsL1uctlons for use with the

£

Y

“items. --Use non—module<paper.ﬁorwthosemact¢v1tles+_and_keep__“

your drafts with the module when you have flnlshed

Pllot test you 20 1tem 1nstrum9nt by flndlng a group of- lO
to, 15 available. %nd appropriate subjects (students, fellow
planners/counselors, boy/girl scout troop, group of ncighbqr-
hood youth) and conductlng an actual administration, with al
procedures and condltlons as they would exist in reality.

- Briefly deéscribe the. process, and mentlon any sellous problems .
- that arosc\ ; - '




7. Summarize your data in table form, and write a brief na

a®

-

rra-

tive that highlights the major "findings". of your studys

2 Dot N

Fl . .




V7 SIMULATION FEEDBACK

é 9 . - i . . v. . T

, 1. - The desired outcomes assessmqﬁkjw1ll serve many functlons. It
1Y ) . A .
. will give you prec1se emplrlcal data on tht needs of the district's

B < . ’
- -

youth, Lhereby dttermlnlng the extent of those problcms you have”'
- X 1
' sensed, and OLthS you may not have sensed _ It,should help to

®

l\\v- unlte dounselors around common goals sc1ent1f1cally arrlved at

) In leadlng to behav1orally deflned goals and#objectlves 1t

shouldvremoVC th=2 drift fuﬁm the department and'put it on a:Well-

deflned ceurse which allows for measurement oE pxogress and

sucess. By hav1ng comprehen51ve, d15tr1ct-w1de,¢rellable i :

o

< ’information on~students needs relatlve to the role of school
; in thelr l]VCS, thelr post hlgh school worlds, and their personal.;a'\w

problems, you can not only improve studan attltudcs about school,

o,

« .
but glvc thcm more self confldence about thtlr future,, bcttcr

g s~

opportunltles for career success, and better fecllngs about .

v

thcmselves.\ Some of theae objectlves will work - to improve

academlc performances as well. o _* o e
A * . - T — . : .

A T o ' .
il ' 'M’ You may have 1ncluded othe1 thoughts and suggestlons °in . -‘vrf.-

— i e ) ,,.; —. - "
your response. 1any good ones are’ 90591blc. The above summar-
.IZCS a few.- Iz - S

2. With a district. thlS largc you can probably ellmlnate pcrsonal

1nLQLV1cws if vou hopc to 1nclude a renrcscntative sample. . “ h
u N ,
Since you want 1nformatlon from CUFLent.aLUdLHta the Dclphl-

Technique and-Follow—Up>Study seem out.,va'YOu hadlpredeflned

. gbals you wantcd to dcflne behav1orally, the Critical.Incident
o " Wt : ) <0 - N o'~

‘Technique mlght worky but you ‘don' t. ThlS leaves .any. one. of
. .0 104
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\an aasortment of questlonnalros or the card sort One cflterlon
- L] - .

tO“con51der in ch0051ng amonq ‘these is the amdunt of fundlng.

ﬂ Since’ yours is’ llmlted you w1ll elther necd'to choose a caLeful
- ~ - ®
sampllng,procedure or use a fallly brlef questlonnalre. Another§

ey

criterion concerns how domprehenslve you would llke your data to -

¢ Js

'7be. 'Still another concorns the foxm 1h which y/gﬂwould llLeelt

‘to,appear, Novone‘chorce is absolutely coLrect thlS is: up "to -

-

‘you. But\be;sure you have Considered-these'factors 1p maklng

your-choice, S .
) . ' . ,\. ' . ' ‘o . -
' Agaln, no onec "corroct“ answerlexiéts.l But'the‘indgcations you .

have squost that you need to learn about students attitudes

~

toward scho§§ and the causes for those attltudes, caroer and g

vocatlonal educatlon'needs of students, and the klnds of student

»

personal probloms most prevalent Perhaps a survey of counselors'
- \
might holp to dotelmlne[addltlonal 1mporbant aleas to probe ;nto.
3 f, £ _5,, s

’ﬁlkeW1se, teachers may have’ suggestlons to offor..SStudent lead:.»

ers represent anothel good source of 1nformatlon at thls fo

- .

. .
t1ve°stage. Remcmber, you re dofé%lng thc areas" you wafit: to

.

learn abput, not yet\\rrt;ng spoc1f1c 1tems. D
x-‘::-« e . ] ;‘\.v

“ _« et e -

These Lesponses w1ll depend on youLQprev1ous dec1sxons and
' G

f 1

responses,~andéyour own judgment. They plOVldC @Qactlce toward

conductlng your own real =life desirod outcomes assessment. If

there are quostions.or probloms, go back and check the'appropriate'

<

sections of the module.




?\PPLIcATlom PROCEIURES

v‘,_ o - . . tb
All responses in -this sectlon should be approprlate to your

.

3

' own settlng. The questlons are. dealgned to help yop think through

-
the factors and problems that should be consfﬁtred so that you ‘can
actually conduct-you1 OWn de51red outcomes aasessment.. JotadOWn_
A \ - . - N

_any reeponses, examples,'or_gu;dellnee you can\thlnk of for chch.

e " 3
<~ ' [y

1. "What are thé cond’tiqhs that argue for
assessment? Agaipnst. it? Rev1ew pages

Overview ‘stetion if you have forgotten ‘the factors that usqally
pertaln in such considerations. B . A

e ’
Te

2. Who WOuld pr bably 'be 6n your adv1sory board’ How ‘might you .
‘ de51gn the ideal adv1sory board? How will_ the makeup~ 6f thlS
‘board affect the orlentatlon and scope of the assessmcnt°~

. -~
»




3.-~What personnel are avallable to help w1th suohjan'assessment?»
Sp201f1cally* who can help Wch' P g . e
_“fﬂ'aﬁ Inltlal plann1ng° - - s B ;[,;/*/f B
Lo . s ) ’ . C ) ) e R .
SR . B N o - \
i N o L :’I . D . o S L : N . _" N
A b;_'Qefiningfand?seleqtéhb th&,sample? . - L
o . 'v' . 3 to « : . ' . ’ B "_» -.'\ o .b . v L® ‘. - i AP LY
c. Writing .instruments?.. . = ‘i ‘ | .
T de Pdmlnlsterlng the 1nstruments*" R o "
. : - %9 e e
- S | o S - . S -
- ¢

e Keyoonenlné Computer cardSc programmlng the computer and .
o " managing - the computer run, "analyzing prlntout sheects

T “integrating open-ended responses, and produc1ng a data -
. - summary? R S . o

o ff; ertlng a report which: summarlzes the des1red outcomes ‘and
S B s  .the gssessment process’ o ‘ T T
:. -~ a . h PP . ’ 20 = ‘. o .. . !.-'

. . . . . K ‘V-_ v " r
g. Disseminating information at various stages? . oo

. . . : - RES - N . . . -
- i » ’ co w.

.. 4. What would bc key areas on* whlch to focus an assessment? Does
whe . present philosophy. of your depaxtment prov1de suggestlons°
Do already apparent needs £or change suggest directions? " How
CL do your.particular conditions-=district .locale, socio-economic = - . °
fe status, and present’ trends--bear on the 1ssue° . PO

‘a.

- - - ~




7.

i

'JWhat usscssmont procedure scems most upproprlato given your
1C0ndlthDS and needs? Do the advantages of, this’ procedure‘

'mkqed by your 51tuatlon° C0551der aLterna ives.

"Deflnc prec1selyfwhat 1nformatlon would Lc most helpful in

Tt be? Consider: a’ternatlves—-are thére other’ klnds of infor-

argue convincingly for its use?. Are the dlsadvantages mlnl-

prov1d1ng solutions o the problems. you face? ‘In what form
would this information be mcst useful°~ How extens1Ve should -

matlon that woulﬂ work equally as well? o '

, ) _ ~

P 8 Lo i ) o e

.
S~ [ .

Have there been any bdrrlers to conductlng a desired outcomes
assessmenb to date?  What are they? Havye you ‘encountered any’
rcslstance to solv1ng the problems a de51red outcomes assess-—,
ment will help with? Are there ways to overcome these now, '
w1th the help of the assessment’ . . \ : :

'\ M - 3 ' . Lo

. \..7;&‘ : ) S o .
Yoo . . l‘fu})v . e ) . WS PE
- 2 .

) B B . .

. ’ A -
- "qu;;“m‘?. .




el B What kind of leL frame do you CnVlSlon f01 conductlng the_.
ot . desiled outcomes assessmcnt° thn would you start?. When R
G . wbul&'you ‘complete the plannlng stages? Instrument develop= . .
L . ~ment? Admihistration? ”Data summaries? Reports of the find- . . ..
.-+ . ings? What_ are alternatlve schedules'> Wthh 1s most J.deal'> L .
' e Most fea51ble’ T e - : E
) T - . - :
: S \ - ,
A . ! '
. /o

9. Imaglne yourself looklnq back on an assessanL effort,. Wlth )
; a completed rcport in: your hand. Whét does the repotrt tell you .
‘that you don't know ‘now, but would, llke to }now°. Wwhat key infor=
" " mation' has been added-so that progranis %agmbe improved? = Be sure .
" to.plan for obtalnlng these: types of information when-actually ‘

. des;gnlng your assessment. L T N U -
¥ : . : - ‘
£ ; ’ 2, . 2
) . o . R ) T . ° o ‘

S ¢, P v - .
. PR T . ' X ) t ‘ ‘ ¢ . )
w10, how will you coordlnate the de51red outcomes assessment and W

' “current” status assessment° "Assure mecaningful comparison data ’
: ' from the’ two?' Coordimate the time schedules for:the two? "
~» -+ _ Producc a list. of’ goais and objectives for- yo#r program from -

.a study of the'two? Answers to’'these q‘estlons -and help with
h~_.thls’task ara prov1ded ‘in -the ncht modU'




. . : -

.

““'If'ydu have_readjthefinstruCtional material in~thié nodule 7
carefully, and completed each of the pregress ‘checks and exerciges,

.

" then answering the questions in this post test-will be largely.a

- matter of reviewing your prévious responses. - In any. event, it,;‘
provides a useful final “check on whether you have achieved the =~ « - 7
- objectives.set out at the beginning of .the module. (p. 7) e o

1. -befine each of the following in .a sentence: ;«
_"Custéntusﬁatus assessmenf{

' .
.- [

T e
Dgsxredjdutcomes assessment:

a

' Needs assessment:

D e . N B

.Eiglain the rela?idnship'among_the'three in a'brief_pafagraphi-

.
.~

» . -
- - Y . B

I . . R L S, . PN B

‘HZ; ‘Write a paragraph .dcfining the ‘purpose andfimporténée of.

... donducting’a desired outcomes assessment. ' (pp. 19-22)

S }QéscribcdVin;tbefquule,(pp; 22-27)

L34
e
(9

LA

B . -
.A' 3 N : . *

- . -

"3, - Describe in_a sentence cach”the nine dimcnsions on which

N ay : . = gm
desired outcomes . asscessment approaclies vary, ‘as they” were




4. Descrlbe brlefly five altennaL1Ve de51red outcomcs assessment
-approaches that have been used in.the past, -and .state one. . =,

_ advantage and one dlsadvantage for 'each. (pp-.29 33) 7
R . , ) B ) . "

Disadvantage: . - RN

:v.". ‘- ..B.'_l .' " | .-. » . B

l Advantage.
; N Dlsadvantage"fm”v i R R
- ; N . o I

2
=]
3

C - L . W
. . . . . . . N . .

- Advantage:

&

Disadvantage:. = . T . L
. » : . . ; "

D, | - R

: o Adyahtagc:

~ Disadvantage:

B4
.

\): . - >'_' L .'.~ .>:-"“,-~{b.‘......
e e e

P v o . R - . . SN o : e




.

o

. .Adyédtage: . e e

.Disadvantage: R
T e . .. i\

g B e T . L S
., .5.- List the seven steps.common to all desired-outcomes’ assessments.

.

o r

_ ‘A‘. . . .o ‘ .*.. S . '» - - | ('PP- 35_3—6) IS

D . ~
F.° | v - ‘ ’,\ X

-

6. -Write afbfief-parééraph'whichedeScribcs the purpose ahd’impor—‘ i

' tance of planning and coordinating desired outcomes assessments
. with -the advisory group(s), includihg the principal types 6f
. t.activities necessary to agcomplish»this step. (pp. 37-39)

NP b s e . . e - - R . . ‘ .
-~ 3 . . . .. F - ' . . o
.
. »
.
[}
<

»

\ -

7. List three important factors that should be considered in
‘identifying the areas on which the desired outcomes assesstrient
" will focus.: (pp. 43-44) ' ‘ SRR ' S

.
<




[N

4

T8, DeflnC° :

<

A, _Three 1mportant con51derat10ns 1n Selectlng t/ﬁ/sample. (pp. 48 SO)i
B S ’
: /-
- ] - . ) /’/
; : . . ’ a
. B. Two-alternative sampling strategies.:, .
1. N A ’ g
S ) s
2. 7 J -
' C. The Rrocedure most apprépr;ate to your. situation: o ’
b” Thé/rétiqnale for this cbbide:
':\ @ . ) e ) -..
9. LlSt' T S
Ay Three 1mportant con51deratlons in, dcvelOplng “the 1n§\}uments
. and procedures fbr a’ de51red outCOmes assessment: (pp. 57-61)
l . -
O 2. ,A
o - N
.:'. 3 » .
B. The steps you will go through in this development
& . . OSSN -.av"‘ v iy
- l .. ; j . -» P
o . L , - T - .
..C. Ten exanmples of items you have generated for- your instrument:
- | o M |
| _l/lfi -
. . ..-1"-.1 0 - SRR
J. . B
L




-
A- , s .
. - e . - . r
AN . - <
» - -
2p % :
. W ® .
e A -
B T e .
. . e
P
=
- . R
. Ve L
c.. - .
- L4
B
"

©

71=79)

\.'

"

“&1 ’ \ ) ;
. . : l : -
- © 10. List: - L
i S AL
- i ment you have’ devcloped (pp.
' 2. g |
- 3. |
B. The steps you will go through:iﬂ this
e L ’_'-\"' . .
A ;,.' : - ' T_?ﬁ*}";. :f~
11. Identlfy-thrbe apptd
» and- analyzlng thcédata y§u.have collected

Three 1mportant~con51deratlons in admlnlsterlng the

. " ,
"adminis€ration:

(pp-

SN

m;ﬂﬂa-#

. &

prlatﬂ’proced&icu'1nvolvcd in summarizing
8J-89)

-




12. Summar;ze three 1mportant cons1derat10ns in, applylng the l -
- résults of your data analysis to a "definition of the de51red
.outcomes for _your. program' (pp. 91-94) ] -
- \ﬁ‘ . R
A. . . -
B ~
c. | o
13. Identlfy Kpp. 92 94) ’ SN s
"“A; 'Three target audlences for your report which summarlzee\\\\f"" 3
. ~ the procedUres and products Qf your de31red outcomes k
. assessment.ﬁ S . -
- 3 _‘ . - ‘ . ‘
: 2. . T K -]
- :".3' ) DRV ) . ’
B. The topics of ryour report:
- i . . .
% " ."4\-
C.. Wuys in whach the report will. be tallored to each’ of thel w
4audlcnﬂes Ilsted in part A of this questlon.u . ' : s
T2 _ . -
wh , : et
: . e
. L . "f -
3. .
P - : -
.,I - f .
* - b d
i i
"#h.’ X ;
‘112




LY

L.

POST ASSESSMENT FEEDIACK

L

-Deflne each of the follow1ng in a sentence. (p 7) - ';»"

Ed

r

Current status assessment- The emplrlcal determlnatlon of the
objectlves, act1v1tles, resource allocatlons, and outcomcs of a
program as it now exists. | - -
Desired. outcomes assessment: .The - emplrlcal detormlndtlon of the
gap between current status and 1deal status for OlthCl an indi-

Ay

,‘\

vidual or a program. : ==

. Necds asscssmenti . The emplrlcal determlnatlon -of the gap bctween_*z

‘.current status and 1deal status for elther an 1nd1v1dual or a

3.

program.-" ‘ L ‘ " .

L\plaln the relatlonshlp among the three in a brlef paragraph

Currtnt status measures where thlngs are at plcsent,
desired outcomgs measure where they: would be 1deally, and needs
rcplesent the gap between. thesc two.  ~ :

erte a palagraph deflnlng the-purpose and 1mpo tance of con-
ductin: a deslred outcomes assessment (pp I9 22 .
N There are numerous reasons to conduct- desired ouccomes

assessmentsé\egﬁey supply. the means for accountablllty in-
guidance. an nsellng programs,_glve concrete empirical data .

-around ‘which to structure, programs; 1dent1fy youth nceds rather
than system- needs; prov1de c »hen81ve ‘data instead of iso-

lated guesses; increase program coordimation; and initiate a - PR
process of plannlng and evaluation de51gned 'e\p programs o
abreast of the present. : : . . ~‘.f*\\\h\<

Descrlbe in ‘a- sentence each of the nlne dlmen51ons on which _.4,\\\\

desired outcomes assessment approaches’ vary, as they were
descrlbtd in the . module; (PP 22~ 27)

~A;"D1rectlon and Contont of Toous——Thls refers to the‘naturc

.of the content of. the approach, whether it has a problem
or solutlon focus, or -some other focus. AR : "

B. Breadth of Focus-—Thls refers to how broad langlnq and

comprehensive the as sessment. Will bBbe, wheEher it will™

4.C- Depth of Lovelaqe-—Thls retcrs Lo the overall lenth of

" delvie deeply into one or two abtas, or mord®lightly into
many. . .

-

6f the assessment,  how: deeply it probes 1nto the areasr -
.it does focus on. ~

.

a .




. De Dch e of Stxucture——Assessments can ask .for hlghly strue~

tured responses, suclv as checks or rankings, or for’ Lopen.
ended responses,; which allow the respondent to phrase h1s
own response. .

I_:

- . -

E. . Personallzatlon——ﬁome assessments are admlnlstered to

‘thodsands impersonally, others to a few through pecrsonal
interviews.. The degree of personal attentign recceived by.
the respondent 1s the referent. _ _ - o = \'t

F. Sampllng Conslderatlons-—mhls refers to who will bc 1ncluded
as respondents ‘in the admlnlstlatlon of the as%essment.

G- Ou1]1fv-—sFou1 factors are partlcularly 1mportant in deter-

-

mining the quality of an assessment. They are Valldlﬁy, | T

'pﬁ‘ rellablllty, generallzabllrty, and repllcablllty.

“H. AVullablllty and Costs~--This refers to whether instruments
and proccdures are pommerc;ally available or must be indi--
»v1dually developed and "in elther .case ‘the expense 1nvolved.

- . . M -

) 1.'oLasc of Admlnlstratlon--Approprlatencss of the lnstrunent, :
ease of data plocessrng, .time of administration,’ aniount and .,

naturc of training, scheduling flex1b1l1ty, and’ practlcal
usablllty all pertain here. . A .

'_Descrlbe briefly flve alternat1VG des11ed outcomes assessment

approaches that have been used.in ‘the ‘past, and, state one advan-
tageand one dlsadvantage for - cach., (PP 29 33)
e .
A. The Cald Sort—-Asks respondents 'to rank atatements each
~*  printed on a scparate ‘card in terms of thelr 1mportance to
: hlm. ' . . , - _

_Advantage. Flex1ble, falrly,personal plov1des struqture e

~whil®Tallowing for 1nd1v1dual responses, glves
a ranking of needsf

»

. ’ e » : '
' bisadvantage: Less generally avallable than the questlonnalre,-~'

. - and more.‘complex to admlnlster, u50a11y u51ng
a smaller sample.

- [P

"B.- The Qucstlonnalrc-—Paper and pencll 1nstruments wh1ch have
the individual respond- by checklng, atlng, choosxng among
several dh01ces, ranklng, or wrltlng ln hla own respon e.dﬂ

- [

‘AdVanLage. MosL WJdely ﬂVallﬂblL and - egsy LQ adm]uxster.
_permlts a_ larqg .:ample. '

a Lo .
e “..

part1c1pants less, lacks personallzafion., ' o

',Qisadyantaqe. Often provides lCoS depth of - coverage,_lnvolves

R A et



" C. _The Follow=-Up Study--Usually a questlonnalre, d@inisteredf
© to respondents now removed from the. program on which they -
‘;gre_supplylng 1nformatlon, usually admlnlstered through

_the mall._ T , .,4. . SR -f
Advantage._ Gives- beneflt of hlnd51ght, 1nstruments easy.
_ o ' to develop because they -are usually. brlef,

ST _ admlnlstratlon falrly easy. ' .

' Dlsadvantage. Impersonallzatlon, narrowness of sample, 1ack
' . ‘<_of decp coverage. L :
Do Thc Crltlcal Inc1dent Technlque-—A mcans ‘of deflnlng goals o
‘ 'behav1orally through observational- technlqucs, ‘and ‘thien

assessing the -current 'status and needs*relatlve to the

knhﬁu1nrallv deflned goals. ,f L -a

Advantage:_ Uses valuable observatlonal technlques, goes A
' 1nt01depth, 1nvolves part1c1pants. 2

- Disadvantage. Requlres tralnlng, extensxve work and uses .

predeflned goals._.

.

[R——— . =

E. “The Delph1 thhnlque-—A means of sampllng experts (usually)
.- and giving them feedback from others which .is.useful in

bringing diVerse oplnlons together and arr1v1ng aehaéarred'

outcomes. and goals.g, R o

Advantage: Plompts deep ehploratlon, ellQltS flne dlstlnc- o

‘tions, .provides good. 1n51ghts, alds in’ ranklng

prlorltles..j S .o L Ve

A Disadvantage: Narrow sample, much work in’ terms of tabu-”
PRI 4 .lathn, fecord. keeping, and malllng,.and .
' ‘ - prov1des consensus, whlch may be a dlsad-.

R . e .o .

Lo e -. .
" RS ~ N ' .

5. Llst the seven steps common to all desrred outcomes assessments.‘

(pp. 35-36) . . i \/wk.. N L C ‘7f
A. Plannlng and coordlnatlng w1th the adv1sory group(s).a-

' B. Identlfylng thc areas on whlch Lhe asscssment w1ll focus.-
<= C.° Deflnlng and selectlng the samplc. ﬁf_;

."n
- <, -

=

D:i DevCloplng the 1nstruments.‘,‘"‘ - ~il_:i o

.. 1
i

E, . Admlnlsterlng thc 1nstrunents.,:v . 4
o O . : . -
P, Summarlzlng and analy21ng the data.

r . .3‘

G. Applylng the rcsults to a deflnltlon of the desired'outcomes.'

¥ A : : S -2




-«

Provided

' data, and maklng necessary consrderatlons for computer use.:

: Pfylng tho -areas on which the- d651red outcomes assessment W1ll

‘A Deflnlng 1ts purpOse.

S B. Con51le11ng varlous procedures"and thelr usefulness reldte"

virite a. brlef paragraph whlch describes the purpose and impor- ~
tance of planning and. coordinating desired outcomes assessments ~ 7

with the- advisory group(s), including the prlnc1pal types of *
’f[act1v1t1es necessary to accompllsh thls step (pp..37 39)

N .. R

'fThls is 1mportant to assure enthuslastlc vooperatlon,from the

body which will be able to put the results. of the- assessment to
usé 'in making real' improvements. Planning act1V1t1es which are.

key include: . communicating the purposes and procedures of - the
assessment to. these .to be involved and affected; .choosing the ! ‘
best procedure for the asge¥sment; plannlng subseguent steps and -
finding personncl to flll the” necessary roles; coordinating this
phase with the current status. assesSment, assuring meaningful

B
a ' .

List thlee 1mportant factors that’ should be cons1dered 1n 1dent1-' ;°,uf

P. 43 44) P A S

“to the defined. pulposes. : ‘ _ T

.... I

'C.~ Lstabllshlng decision processes and rules, and documentlng "

’-‘.—

those. o
N

Deﬁineﬁ (pD. 48-50) _ L IR

a

. 7
n. Threo 1mportant con51deratlons 1n selectlng the sample'

1, Assurlng a representatlvo sample.

'2. _Mlnlmlzlng sampllng -€rror by 1nclud1ng adequate numbers.
3. sélection of subgroups to bo included. A -

~ Also: Assurlng .adequdate response level and valldlty. 9.
/. B . - v B

‘B.. Two alternative sampling strategles:.'“ L
1. 'simple randomfsamplingg
.2.$tStratified randoi samélinq IR, , ‘A‘

C. . The, proccdure most- approprlate ﬁo_your s1tuatlon. . .
e}
Corrtct response is. speelflc to. yOJr s1tuatlon.

D. The ratlonale for thlS ch01ce. o : -_, Co
‘ : . ' : .
Corregct response is spcciflc\to your ChOlce.' Be surc you.
have ]UStlflCd your cho;ces related to 1tems 8A and 8B above.'

2 . . N \ - . . ) e

L P
v

' .115 ) . ) "\.
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9.

List: (pp.: 37 61) ¢
A. ThrEE‘Tmpertant\cons1dcratlons in developing thc 1nstruments
and procedures for a- deslred outcomes assessmentn : e .
© 1. erte hlgh quallty ‘items (uslng a numbcr of‘crlterla)
: 2.__Wr1te clear and useful dlrectlons._ Y :
- _..N__\ . B . & R . ]
' *"J3.f;Plan adequately for computer use. ' -.fj . e
-B. . The steps you WlLl go through 1n this. development.
1. _Generate sample 1tems.- ~ﬁ L x'i~ S ? 1
2. PlloL\EEst these and rev1se accordlngly _ S .
3, <Selcct 1tems to be 1ncluded 1n the 1nstrument
- T4, ‘Develop a data collectlon 1nstrument.“_ ‘i‘& - ' .
. T i R
. 5. Field test %he entire: 1nstrument and procedures. L
T | ' : .
C. _Ten“EXa-tn- f 1tems you have generated f01 your 1nstrument._
qurect response is EpeCIirc\ _the individual. However, be,],f'r
‘sure your ftems meéet all the criteria: hed in theemodule -
and lrstcd succihctly on p. 87 in thc Slmulatl c i
T v R . . .
.'-List., (pp 71-79) -
A, lhrcc JmportanL con51deratlons in admlnlstcrlng thc lnstru-'
;ment you havc déveloped. -
. ' ) s
1. ChOOS1ng appropr1ate places and t1mes for admlnlstratlon..-
?. ‘COmMUnlcatlng necessary 1n£ormatlon to all 1nvolved.v,
3. Buildlng 1n~flex1b111ty to: allow for problems. ,§;
.- - (Other corlect rcsponaes are pOSSlle herc—-many cons1dera-
.-tlons pertaln) B o, N _ o - . ot
~"B."Thc'otcps you W1ll qo Lhrough in ths adm1n1strat10n~_v'
1. Selcct and trarn 1nteru1cwers. '_f" - o e
2. Orlent respondents._ -
: : . _ \
3. Dovelop dctallcd schedules for all aqPCCLQ of\admlnls— .'i
tratlon. R W . _ o . T
\ : . S . - |
Lo _— . - .\ . -
t . o . o . T . \\’ l.
117 o : AR A




. -

4. Prov1de necessary 1nformatlon to all involved- partles.;m_

5. Establ1sh an operatlons headquartcrs.
6. Collect the data.}-' L e a
Identlff three approprlate procedures 1nvolved in sumﬁ1r121ng
and analyzlng tne data, you have collected. (pp .85-89)
A, Keypunchlng domputcr cards, conductlng the computer run,
and 1nterpret1ng prlntout sheets. ' . N
" B Gathcrlng, grouplng, nd 1ntegrat1ng added statements and
open-ended responses. T o . e
“ . . R 3 . .
'.C; Dtvcloplng statlstrqal and subgroup welghtlng prQCtdures.

Summarize- Lhree 1mportant COn51deratlons in applylng the. 1osults

©.,of your data aua]ys1s to a def1n1t<on of Lhe des1red outcomes

] .
-

’t‘ ’
Notlng items and areas. that»rank hlgh and low in the data
summary. .- - e T R
. . . LN ] .o e g : . ‘

I3

for” your progranh) A{bp. 91-94)

.Applylng the data 1ntelllgently to your s1tuatlon.-" f Y

"“Produc1ng a document whlch GUmmarlzes the outcomes of the
;assessment and ‘the, process used for lt

‘fIdentlfy '(p@ *92*94) Lo "ff.f

Three éarget audlences for your repolt whlch summarlzes

the - -procedures and products of your des11td outcomes

;asseSSmenL.f . § . -

\ftudents and thé general popuiace.h'

L 2. Teachels and admlnlstrators.

3b. Counselors,and the adv1sory group.

. B X v
K3

.The toplcs of your report. R d

f,-w* achgxound and Purposes of the Plannlng Act1v1tlcs

II. Plannlng Actlv1L1e at ALl c‘chojls (Design, Sampling, -
Instruments, :Data Collectlon |tAa cedurces, Data Analysis) .
-Results, Conclu51ons, and . Impllcatlons for: Bach School .

IV;'_Dlstrlct_wldc_Summary, ConcLuslons, and Recommendatlons.




9

. " ) “ . . . . . . N

7., St ) ‘ ”

S Y C. Wﬁ?s~1n thch ‘the” report will be tallorcd to each of the
AT - “audie nccs llsted ln pa rt A of. thls quest;on.’

;&J/7f 1. Students and the - genefal populace--keep it §hort and

conclse,'aVOld technlcal language.

.o - 2"\Teachers and aq//nlstraﬁ\rs::lnclude more detHil.
N o -
o -t 3. ~Coumselors- and the advisory. group-—Include a11 the'’
T information- necessary and relevant,‘and any requmred

*

..technlcal language.




* Py . : : . . .- ) ) Lt I3
Y -If you want more general 1nformat1t' on assessment,.check: , o
... i X T ) '-._._4
- ~F1tzgcxald Pcter Assess1ng the Percelved Educatlonpl Needs’
R v, - of Students ¥, Educatlon,'*Vol 92, No. 3 (Feb ~Mar. 1972),
; Sl 13 14 ; - . ‘ [T .
e e e SR B R - - — e : . Vo .
. Kaufman, Roger and J. Rlchard Harsh Detcrmlnlng'ﬁducational . L
4 .- Needs--An Overv1cw ~U.S.0.E., 1969. Emo ED 039-631 - ,‘ S
o N RPN e T
- '\ﬁ\« Popham, W James Lducatlonal Needs Assessmenﬂ -in the Cognltlve, E .
o K Afféctive, and- Psychomotor Domaln. «Center for the ‘Study. of
- N o Lvaluatlon, v.C. LA 1969. 7pp._: o - .
: . ’ b : Co
. Wardrop, J. Towards A Eroader Concept o£ Lducatlonal AsseSsment.'
| ERIC, ED 060-062: - o , N -
If you .are 1ntorestcd in- learnlng more about testlng in general and S
iy test rellabalzty and valldlty, tho follow1ng mlght be’ helpful S
. e , oV
. - Cronbach, ‘L. J Lsﬁentlals of psychologlcal tqstlng Thlrd‘“
L Edltlon. New Yorks: Harper -and: Row, Publlshcrs, 1970 \ -
o "Nf_ - Hoep ner, alph Selectlng Tests To Askess the Needs Conter
. L fpr the Study of Evaluatlon, U % . A.. S e
L " .Isaac, S. and M;chacl B Handbooh in rescarch d evaluation.
e o« " 8an Dlego ‘ Robert R Knopp, Publlsher 4971. }~ : T .
~ ¢ ' S _ ¢
~If you want “to galn mqre ‘than the elementary sklllsafor calculatlng B
desqxlptlve statistics included in this. module, you should study ' S
f!?erqnces SUCh as, these: = , ‘ RN T e
R L L L o o
- . Elzey, F P . A flrst reader in statistics. Belmont, California: - . .
o . - Brooks-Coie Publishing Company, .Division of Wadsworth . ST
- Publlshlng Company , 1967 o ’ : a '
Huff, D. Gels.' How Lo lie w1th StatlSthS ‘New York:' . oy
.o Norﬂbnoc lege<D;v1s1on,ﬁW‘W Norton ‘& Company, -Inc., 1954. g
- Isaac, -and W.B.®Michael. Handbook 1n Rosearch and .. L v
b Evaluat;on .;an Diego, California: . Robert.R. .Knapp, . “ .
. C JnPublisher,‘l97l~ : . Lo - S *f'- e
" w Weinbery, G.1l. and J.A. Schumakcr Statistics: 4n Intuitive . T
Approach, Belmont, Callfornla Brooks-=Cole Publishing-
Company., Division of Wadsworth Publlshlng Company,°l962
(2nd edltlon) : )
- < :
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If you wourd

¢

Cramer,

| “Rgsearch Guidelines For High-School, Counselors.

like more 1nformatlon on questlonnnalres, try

Stanley The Oplnlon Survey as a’ Research Technlque.

College Entrance ananatlon Board 1966

1968 Necds Assessment " Sanvu

New York

I

¥ s ‘
Clara County PleeCt to Advance

N

Creativity in Lducatlon. San Jose?

. 2 L o , o S
Three éxamples of;questlonnalres‘are,. ST : SR

Educational Neceds AsScésment.

"Center, 1968.

- This is a report from an actual ‘assessment, ~f-‘,
.methodology, data- analy51sq 1nterpretatlon, and recommendatlons*

Supplementary Education

'.\f 2

explalnlng

Iowa City:

’ Westlnghouse Learnlng Corporatlon, l973

-,

. S SR
’ MoonezﬁProblem Checkllst._ ‘New York Thew ' ’ o N

Pr;orlty-Counsellng Survezl_

Psychologlcal Corporatlon, 1950. e ’

- Co '_

Los Angeles. 'vg‘- et

~Educators Assistance Institute, 1972.

Addltlonal follow—up study 1nfoxmatlon is- avallable in: o

M

Hansen, Jg%es C and Edwin L.
Research Guideclines For Hidh School Counselors.

P . [N

Herr The Follow Up Study.

College Entrance Examlnatlon Board 1966

]

Jacobs, James R.
The Guldance Cllplc October, 1970, '1-3.

,New_York}-’

Effectlve Pollow-Up Study PrOCedures.

. If you are lnterested in learning moreé about the critical 1nc1dent '
Lechnlque, check the followlng art1cles. e
‘Planagan, J C "The crltlcal 1nc1dent technlque. _ pPsychological
“'Bulletln, 1954, 51, 327~ 358 o

c-':\?“ .

RS

1f you would like’ more 1n£ormatlon on Lhe cald sort Lechnlque

(proCedures, field tests, etc ) contact:

Jung S. M.
technlques
1971, 22, 48 57. . «

; Youth DOVClOpm nt Research Program
. American Institutes for ReseaLch

P. Q.. Box
PalovAlLo,

-

"Evaluatlve uses of unconventlonal measurement
Ca11£01n1a Educatlonal Research Journal.

1113 B

Callfornla 94302 v - o L . g'~'ri
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INSTRUCTIONS FOR INTERVIEWERS

~ Introduction: Through small group 1nterv1ews and a

_ card- sortlng procedure, we hope to have students. describe
their personal guidance_and counsellng needg# and to

_ 1nd1cate which ¢f those needs they would like help to
resolve.. The help would come through guidance, counseling,.
and other means of personal-assistance. The information
will-be complotely anonymous ;. students will not’ necd to
sign ‘their names to anythlng.- They .will be asked ¥o . choose
statements that descrlbe thelr personal needs in four areas:

Academic Lega rn1ng Needs (low can I learn to learn
better’) ‘ . . -
Educatlonal and Vocatlonal Needs (How can I plan
better for, my present and future schoollng and
Wwork?) <. :

. Y R X

1

Interpersonal Needs (How can I get alohg bettcr
w1th others°) T .

e

Intrapcrsonal Needs (How can I lmpLOVe the way

1 feel about myself’) RN : T——a . ‘;#" ';'q.

When all thc 1nformatlon has been collected,. it W11l
be usedsbo assess- current guldance, counsellng, ‘and L
psychologlcal proglams and services available anhd w1ll
~contribute to the design and evaluation of future proqrams
‘and serv1ces. .The _success of this venture w1ll depcnd -
largely upon y@bl efforts. g . )

e ¥ .

'~

| -, e

“For  the actua] Needs Assessmeg% 1nterv1ewa, you should - -
havwe She follow1ng matellals w1Lh you: .

L .. .‘
l lnfOLmatldn Forms.f" . '
_2;; Decks of - cards Dl g
3. Addlthnal \replacement) blank cards for each of
‘ these decks Ny ‘ :
4."Pen-or pencil "

- . . € o : . .

I
.

You w1ll rntcrv&ew 1nd1v1duals accordlng to the.:
_;chedule whlch you will be given. -All 1nd1V1duals w1Jl
ave received an prlentatlon before the actual- assessment.
E ch 1nterv1ewer should work wlth six to elght students.. «

ey




T ‘ GENERAL'PROCEDUREfFOR NEEDS ASSESSMENT STUDENT. INTERVIEWS

ORI »

ok . . M . B
o .- . . P
=z -

- 1. Studtnt "selects top flve necds from ‘one” deck . Interviewer
e . reccords Lhcsc.I : '
ST, - {2. Kcep the five cards to one 51de. Retaln thc rcmalnder of

«the deck. ;

3., . Student selects the- tOp five wants, roarranglng LhL 1ema1ndcr
" . of the deck if. the wants arc not the samec as the néeds. . %,

. Interviewer records these. Interviewee puts top five, wants

. to one side and reassembles rest of-deck. .

o " 14. . Repeat Steps one thlough three with each of the rcmalnlng
e three decks.

: 5. From-the new "deck" of 20- (or fewcr) wants,’solect the- top
eight wants. Intervicwer records these. 'Interv1cwee
replaces all ‘cards in proper deck. :

6. .Fill in open-ended guestion .#4 (sccond page of. lntCLVlCW
sheet) if .ncw.wants have been added on blank calds that epd-
up in top 20 wants. .
7., Have intcerviewce -fill in pest of open cnded questlons on
. page 2, .then retdrn form to 1nterv1ewer.'

. |8.. Remove and destroy blahk cards on which additional nceds
¥ | . wecre written. Replace destroyed blank cards-with new blank
" * 1. cards. that -have been properiy numbered on back.
" 19. Shuffle cards in each dcck and put header card on top of 5

- _each deck

) {
. The Iollow1ng step-by stcp 1nstructlons w1ll hclp you in
y : : conductlng thc 1ntcrv1cw.. : e

o

AL Introducc yoursclf. -L\plaln the pu1pose of the asscssment,

‘ , ahd the fact that students have-.a‘rcal opportunity to have
L ' an rmpact on programs- that affect then. Bmpha51ze the -
' " - importance ¢f their béing honest and saying what thex feel. =
Hand cach- student in your group an information form. Read
the-statcment on the front page as. they fol;ow along

o

B. Have the studonts\flll in the top of the data’ collectlon ' o
form. " Explain that'the assessment is- anonymous and no -one
will know what. they say. ~Walk around sand double check their
responsos .to make sure they are answering propelly Collcct
the Information Forms.~-Arrange these forms in front of you
to correspond to the way in. which the group members arc
sgated.. Give each person in your group a number, and Lhen
llghtly writce Lhat number on thei* form so that you will be °

1  surfc not to QLL the -forms mixed up. . Give cach student a deck.

S0 . of cards. -The students-in your group* shiould start on differ-

ot "~ ent celored decks. Give .the first student the Green deck.
' ' kTo the second, give tke -Bluc; the third, the. Orangc; and .
* the fOUlth, the Yellow. Contlnue this cyclc for the other.

._membérs of your group,talways proceedlng in the Grecn- Blue-

Orangc ~Yellow order. e . . ‘;

4 4




‘LVplaln -the, nature; of - the- four deckc of cards. Explain to
'students the proccdure for, sortlng the cards in the deck

- they are ‘working on into statcments which -do represent’ needs
for them,'and those. which don't. .Explain tlat. if they have

-a questlon they should ask vou. Ekplaln that if they have .
a need in the area dealt with that is not already included,
they may wtite it (them) on the blank card(s) at the back of.
the deckuw'

_ thn ‘a questlon is askcd he51tate to put your ideas

_ifi- the student’ s mind. ~ First try to gét hds understandlng
of the card's meanlng Then, respond“to the! accuracy of

that statement. .

... . When.a student flnlshes with a deck hand him the next
deck in the Green-Blue-Orange-Yellow codor sequencu. Also,
remember what color deck the last student in your .group

~started with. - Contlnue the Green- Blue-Orange-Yellow cycle

for all students’ you work with during the week. This is . e

~done “to counterbalance the administration procedures.

o

Because some students work more-diligently on the firsgt deck .

" they receive than the iast, using this procedure will enable'

Explarn‘the “progess T of selectlng the five most 1mportant _
cards from the pile that represents chosen needs. Respond-
ents may select: less than five, 'but not more. Then explain
the proces3 of putting the most important néed of the five
face up, followed by. the second most 1mportant, and so on.
When the pile is complete, the respondent turns the stack
of five cards over and hands thcm to you 'so that only the o
numbers on the back of the cards ‘are showing.

Wait for the students to select their five greatest
needs. When they have done th1s, you record the numbers on
the back of the cards in the approprlate spaces ‘under “NEEDS“
on the data sheet. . The number -on the top card will be the.
number of hisvfirst choice need, etc. Make‘sure'the inter-
viewees know'you'are looking at the card numbers only, not
at the statements. ''This should add to their feeling that '
the results are treated confldentlally : ¢ '

If a student has.written a need on:a blank card as’one \
of .his five top needs, record ‘the number in the data section.
Do not read.the neced which the student has written. Later,
after the interview has ended you will have the student trans-
fer the need statementr from the card to the appropriate sec-:

tion of Question #4 on the second page of ‘the data. sheet. -If °

a. student wrote a nccd on a card but ‘did not select it -as one
of his five greatcst needs, have him keep that card aside
-until the end of the interview and then destroy ‘it. When a
student writes on a blank c¢ard,' be sure to prepare a replace-
‘ment card and ‘insert it in the;deck before the degk .is. reused
Do not allow.the students tp record their choices on ‘
_ their own- data sheet. ‘Sonie students may. want to do thds, but
" in the 1nterest of. accuracy, you should do all the recording. -

- each deck to be prcsented f1rst an equal number of times. - ~]--




5. VCollecL Lnformatlon about rcspondents wants ‘ﬂsk them to

AFTER THE I'NTERVIEW. Coo -

“"how it should benefit respondents Thank them for their -

"imagine that the best poss1bﬂo help is: available. “Ask them
to select from the card statements thése with which they’
"would like help. These "wants" choices may be different .
from the "nced" choices. '"Have rospondents select their top

five (or less) wants us1ng the’ process outlined:in 'step D
for each deck. This: t1mev howeuér, have. respondents kecp

. "their top five "wants" cards from each deck after tht
‘numbers are recorded. . :

‘Wlth needs and ‘wants. rccorded for each of the four areas,

have respondents combine their top five wants cards. into.

one deck of 20 .cards, ‘and select the top elght wants’ state-”
~ ments from these. This gives top wants across all cate-

gorles. Follow the same recordlng procedure, and return
the cards to the respondents. ‘ -

)

;Have the'res ndents return thelr wants cards to the appro-uk
‘priate decks ;“and mix- ‘them through the decks. Have them:
remove cards on which they wrote additional statements, thenv

shuffle the decks thoroughly. Place the header card at the
front -and blank cards at the end. Collect: the reassembled
decks and return the data sheet to each respondent.

Have ‘the respondents copy the statements they wrote on blank

ccards in the space under -#4. Then have them procecd with
‘questions five through ‘eight on the data collection instru-
‘ment. Emphasize again the importance of honesty. and the

need for suggestions and constructive criticism. . Have"
respondents destroy théir added written statements (cards) .
after they have been recorded on the data .collection Lnstru-
ments. . When everyone 1is through, collecct -these forms. :

"Check respondents. to be sure they arc fllllng out the forms
‘correctly : ) . S :

Explain agaln)brlefly how the 1nformatlon w1ll be ‘used, ‘and

cooptratlon “llave students return to their regular schedule
in the way least d1srupt1ve ‘to the school (thls should be
predetermined) . P e .

r
. W

AAssemble all the informatiqn forms and the decks and return
them to assessment hecadquarters. Keep them in a scparato :
file or envelope until you turn them in. :

’

Roplace any used blank cards at the back of the dgeh, num-
berlng them correctly (see item D above)

Tk
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. To the. Student o N

o a chancq to make - any general comments you feel are important,

‘_ the person who is handing ‘out this sheet today.

STUDENT -ORIENTATION. « .

£

‘Your hlgh schaol is engaglhg in a prOJect to review -

- and’ 1mprove the guidance and counseling assistance you

‘receive in school‘“ -Within the next few days you are going"
to have an opportunlty ‘to say what your guldance and ‘coun= .
seling needs are.  The information you glvc will be anony-

mous; you will-not have to. sign your name to anything.. It
*is not possible .to collect information from all students,

so a random sample of ninth through twelfth grade students
‘has been selected;v Your name may be in that sample. " Inm
addition to 1nformatlon from students,~a random sample of-
school personnel. and parents will be. used to make sure that
g 1idance’ and counseling programs in this school are directed
-toward the most important’ needs that you, the students, have.
[
Durlng the ntxt week thlnk about thc types of personal

: and educational ‘things with which you need help and don't

worry about how hard it might be to get. that help: Imaglne
.that every possible way of meeting your needs, could be made.
available. Try to be completely hdnest, don' t .report what
you -think others would like to hear. This is a real oppor-
. tunity. for you to hav; an«lmpact on whaL happnns to you in

" school.

You will be asked: to qupjyﬂthS Lnfo:mat;on on.your
needs by u51ng a caxd—sortlng procedure. You will be glven
four. decks of cards. On each card a different need will be .
.written.  If the cards which you are given do not describea .
“all of your needs, blank:' cards, will be available on which
you may write other needs you may have. - You also will -have

You w1ll woxk in small groups with an a551stant like,
Since this
information on your needs can have a real impact on the -
guidance and counseling which is. avallable to- you, your

" thoughtful cooptxatlon is necded -

- e

Your Guidance and Counseling .Department -
'l,> . N . P ’ ) ) - Co ’

‘-;’{“ | ]




.

Jo
yo
“fo

U'51tuatlon a few years from now, -Qr -about plannl

k

.

{

_WHY NEEDS ASSESSMENT?

- Why: should you, as a student "be worrled now bout the

for-

r future .and maklng ‘some determinations of your owy needs . .
that future° Cons1der briefly the" folIOW1ng facts\\\

"y - --- wWwhen-he‘was.

.for tue future that one can adapt and survive.:

ichange is rap1dly becomlng a prlmar

J ;’90% of all the sc1entlsts who ever llved arelalive — .~ -

today.

"j. Human knowledge is doubllng about every lS years.
. There is more change in" the llfespan of one man'
“today’ than there was in the space of l 000 years
a few cenLurles ago. :

. The oarth S urban‘populatlon is doubllng about
every eleven years. .There.are more. than twice as
many people living in. the cities: of the world
today as when you were born. .

~;‘Half of all the energy Cconsumed by man in the past
2, 000 years has beej/¢0nsu{ed in the. last lOO o

. By the time today §/ teenager reaches old age, the
' soc1cty around him' will be producing roughly 32
times as’ much in the way of goods and serv1ces as

'Facts taken frdh Future SchocL
by Alv1n Tofflor_

We llve in a world unllke any that has ever ex1sted c:{5
prev1ously The .pace of change has reached such llghtnlng
proportlons that it is only through thoughtful assessment |
of one's own place in the world ‘and 1ntelllgent plannlng
. ,,ﬁl‘"

“The cla551cal patLern of .an 1nd1v1dual haV1ng a schoollng’
phase, a working phase, and a retirement phase is ‘changing fast.
A student leav1nq school is finding that he must resume his .

studies again and again if he desirés to keep up with the increase|
ine scientific and technical knowledge.

lie must .ot only renew
his knowledge of his own special area; he must be ready' to
preparce cither. for a .new occupation within-the same occupational’
arca, or cven for an entirely different occupational field. K -~ —
Since an individual's lifetime will be filled with decision
polnts‘more than ever. before,’ teachlng students’ to adapt to
-aim of Amerlcan education."

“ . : . I )

Dr. Jack A. Hamilton, Educator
. , _ and Research Sc1entlst o &
‘L—" T— X _—' ‘ _’ N - - -, ra

. _\..: . 129
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Sowtddayis student is présented with an unprecedented
he is about to enter.

challenge by the world
can maké to respond to.
and the world in which"
the difference chween

be a world- hurtllng at
interviews ahd assessment about to'be conducted represent one .} * .-
an attempt to determlne what 'you as human. beings - 4" '
and. this Wlll lead to an attémpt to then respond to -
these needs in such a way that, hopefully, you w;ll be able to

response:-
need ‘now,

o .

this challenge,

Every effort he . |
to come to know himself e

he will 1live more fully, may represent = - "k'..,

survival. and being left behind and lost

breakneck pace into the future.

deal effectlvely thh the world of tomorrow.

R Pl

& .
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Tape—sllde Introductlon )
‘ » R DESIRED OUTCOI\"LS ASSESSMENT n ' ‘\.
' "' . o - . . o e v _ . -
S . , . . : L _
SV o VISYAL , . -..° - <. huplo- . L
S L L , e A L :
j B . L v | ’ ’ . . . B - R
1. LONF YOUTH LOOKING BT ) S -Background hall n01se durlng
~ "™ A NOTICL WHICH READS: - . * change of class.
o ' BOARD MEETING TONIGHT. ' . o S ‘ o ‘
OPEN TO PARENTS AND S S e
ADULTS A ' B . E ) ‘ ’
.t 2. SAME YOUTH WATCHING - . | 2. T.V. Announcer S V01ce "...and
. , ‘T.V., PUBLIC SERVICE -~ ., so if you're. over 18, be sure . =
A - ANNOUNCEMENT . : to vote 1n next Tuesday s ‘ B
< ' . o g : electlon. » S .
. ; I S o : o
3. SAME YOQUTH GLANCING' : 3..’Meet1ng noise. Someone talklng
T IN° ROOM WHERE A - . "about what sLudcnt s need.
"TEACHERS' MEETING . _ v ST : -
. IS ‘GOING ON. ' . o S o
4" 4. SAME YOUTH WALKING 4 Youth - saying to self: "I wish
HOME, ALONE, HEAD - someone would ask me what' I
o " DOWN, AND DEPRESSLD.r ‘ .. want sometime. Don t my oplnlons L
e e ,Tcount°" Co . _ N s T
- — . . . . ) ST Ty “.7' TR - St e N o B
75, TITLE: DESIRED OUT- 5 vMale Narrator: . The main idea - T
.~ - COMES ASSESSMENT. - behind a desired ‘outcomes assess< | .
' STAFF DEVELOPMENT . . _ ment is’ finding out from students PR
-PACKAGE. , . what they want. “ N o
ﬁh COUNSELOR .IN HIS  * 6. 'If done well, ”thls is a. 51zeable..
" OFFICE WITH A STUDENT¢' ‘task. It is also a rewarding -
: 'SEEKING HELP. - - " one, "and one that can_produce - s
' o o ' _ 51gn1f1cant bastlng beneflts ' T
’ ’ . . 4
* 7. CARTOON. ' FIGURE o 7. The module for which this ;
' STUDYING EXPRESSION- ‘ slldc—tapc prcscntatlon serves
SERIOUS, IDEAS COMING : as an -introduction is designed .
OUT ALL SIDES OF HIS : ‘ to. prov1dc you with the know- . o
HEAD : o : : lcdgc and skilis nc005§AL¥_Loo_,ﬁ__——————
T o o conduct such assessmcnt I

."’\




S P \Biheghm OF THE MODEL, - 8.

. N \ .
‘ - The module Pegins by showing
- 'AS' IT>APPEARS- ON . .~ . you the relationship between -
= PAGE 2 THE MODULE . this module and the overall -
f'\,_, . : - model for program developmeit
o . of which it is a part.  As you o
’ can see, this module comes -in ey
“the initial. plannlng stade, - o T
; providing. information useful . ooy
- L. for subs;quent steps 1n the -
’ : modcl.
T 9. CARTOON. FIGURE LOOK— . -.9. Then Lhe module llStS all Lhe
e " ING AT AN IMPRESSIVE " knowledge and skills you SR
: " LIST OF SKILLS ON THE Y _should achieve_ by worklng '
o -BOARD, POINTING TO &:EI_}F; ' " through lt. L
e o . WITH EXPRDSSION WHICH - - ’ .
S SAYS. "wuo ME”" ’ ' :
10. CARTOON. - FIGURE 'MADLY 10. As ‘you ‘work through the module,
' WORKING AWAY, PAPERS ' you will encounter frequent
_~FLYING IN ALL DIRECTIONS = = progress ‘checks to show you |
- ' o P whether. you arc—ebsorbing - -
s . what you re readlng.
.11.. CARTOON. ' FIGURE.WITH "11. Group act1v1t1es -are also in- ..
SMUG LOOK, SITTING - . cluded to-let you share your -
- WITH GROUP OF LIKE - L knowledge with others, and -
\ . ',CHARACTERS.'. . L ~ -benefit from theirs. ,' N
- . N . 1 .
- 12. CARTOON. FIGURE LOOKING. . 12, Exerc1ses at the end of the
.~ . AT PAPERS LABELED: ' . module (will let you practice
e S lSiMULAIlQN _EXERCISE, ' your skills, apply them’to. ,
APPLICATION PROCLDURES“““““““M«myeur~ounh5;¢uat1on, and make .
POST- -TEST. ) sure you have learned evcrytﬁTngomwm«maw
' 'you re supposed to. : : bt y
13. CARTOON FIGURE WITH. 13. Fem le Narratorﬂ' Pelhaps you' re 3
o CONFUSED EXPRESSION, ‘ . wondering exactly what a desired o
S AND "CURRENT sTaTUsS - ° | goutaomes assessment lo. : . -
T T RBSESSMENT, T L, T DESIRED . - - |
o ' OUTCOMES ASSESSMENT» ) o
, FLOATING AROUND "HIS HEAD. a §
14, - DIAGRAM , - '14.» Need can b defined as the gap
, ' A ‘NEED . B ' betwecen Where you are now,. S
to. G .7 Point A on the diagram, and . "’7
, - WHERE YOU ‘WIHERE YOU where you would llke to be,. :
~, - . DNRE NOW WOU LD LIKE ,P01nt B. » : .
. . . + °  TO BE ~ '
£+ .15. A LIST OF PRIORITIESJ o 15. The éurrent'status'assessment,
.- NUMBERED, INTENDED. - " explained in the previous . AR
. TO- REPRESENT PRESENT module of:this series, deals, PR
‘PRIORITIES. | ; |

with Point A,’ dctermln;ng where’
you are now. :




v .-

. 16. STUDENTS IN A DISCUs- - ' . -This ‘module dcals w1th P01nt B,
SION GROUP LED BY A ... where you would like to be.
TEACHER : , .. This is determined through, = *~

' ‘ n . . .  asking students, and ‘possibly .-

some adult subgroups as well, =

whit students' needs are and

what they would like help with-
v . , if the besti p0551ble services .’
2. .. were avallable. :

.

b

- " .
17. -CAPTOON. -:FIGURE WITH - _ Flnally, the gap betwcen what
' _RULER, MEASURING ON A - the desired outcomes assessment
PESK. - o o ' shows and what the current
.9 g : . ’ . status’ assessment shows deter—
' ’ ' . mines in what directions -and ‘
hows far -your program should move. .
How to precisely determine this .
"gap and write program_go: goals .and
P objectives .is dealt with in -the
- L f“_, “'next module. .-

-

'18. .CARTOON. r;GURE TRYING *« 18. A nurber of -approaches have
' 'TO DECIDE WHICHW OF =~~~ been used in the past to . - -
- SEVERAL- PATHS TO TAKE - -measure student needs.and deter-
'THROUGH A WOODS. A ~, mine program de51red outcomes.

‘19.' A PAGE FROM. A C . j-.The most common 1s the- questlon-
QUESTIONVAIRE. o SR naire, a paper and pencil .- =
: N ‘approach which has students -~ ¢
" check, rank, rate, or wrlte‘
vnresponses to-items..

1

s

<20; A MAN DROPPING MANY o ,.‘.Pollow—up studles Sample sub—
© LETTERS IN A MAILBOX. = = = jects -who have. left ‘a.program
e ' - and know from their subsequent

- : expgrience what thelp they would” .;ﬂ
- - _11ke to have had. .. :

¢ 21. . A.STUDENT SORTING = . e -
A DECK OF NEEDS CARDS. - . 21. ThlS module concentrates ‘on the
oo R card ‘sort approach, dfe which
actlvely involves students and ..
adults in the ‘assessment . c’
process and provides comprchon-
sive and usefully structured
"data. SRR

CHAR@ SLVLN STLPS .. - 22, Whatever the approach, ‘the assess~
IN THE- ASSESSMENT PROCESS "ment process has certaln well .+ |
. (from. page 29 .in the $ " defined steps. The seven shown:
+-- module).. ' c on the chart are the major ones.’
- (Allow tlme for readlng these.)

|

9"
.




£

e
BRSNS (R

et e e o ‘

e iy

28 THREE: counsg
' “ING AT A Ta =s. WRITING. -

29, " Coveg SHEET FOR A

-

e - -

.'fgoumsELog,pRESENTING'_
~ IDEAS 10 ay "ADVISORY
' - GROUP," .. -

'BLACKBOARD WITHYFOL<w 

- 'LOWING; -INTERPERSONAL

- NEEDS?,.INTRAPERSONAL'_

-NEEDS ? ACADEMIC.NEEDS?
" VOCATIONAL NEEDS? -

'25. AS ABOVE wrpy WORDS: . |

FRESHMEN? PARENTS?

, -s\wAGE?7'SCHOQL? TEACIHERg?
> . SENIORS? ADMINISTRA- . -

- TORS?!

OR“DISCUSSINGaf

v

. PR i L
- A GROUP. I STUDENTS *
BRING ORrIENTED, = .

[

3
.-

-

I

*28. “snor of 2 COMPUTER.

-

. A
P

0

&

" REPORT, -

. A L4

: 30.  cartooy. FIGURES

SITTING AROUND WIpIng
THEIR BROWS,:EXHAUSTED
FROM A STRENUOUS

" | EFFCORT, .

[}

1

31. .PROGRAM ADMINISTRATOR
. TALKING 1o COLLEAGUE,,
DOOR OR DESK LapEr 1x

" REPORT IN ‘HAND,

s

PICTURE TO IDENTIFY Hypm, ) x
o O '-‘to-build‘accountabiliﬁyaggto

The first}'piann{,
Ng with the advisor;
droundwork for th.

ocus of'the;«’A
etermined,
A ' B . . .: .' R ( ’
-'}"- . - ..\". . " i
Third, the Sample .group who wigy -
jCtually rcplyhtoxﬁhe:asbesgmentﬁ:%
must pe defined- ang Selected, L

L}

o

- -
-
’

The "instrumentsg mbst“be written,
“pilot tested,,geVibed,.andffield_}:
tested. to pneﬁhrg;them'fop,uie St
$n thegassei§meqq: T B

'S

determined.qucedures.,} .

. The-six£h5step.invquQS puiling

together apd~analyzing the data;,'

‘a report is writtepn
ibﬁde,tb'summarike"
ebqlps,andfstétesthe de-
sired outcomes for the Program
as they have been determineq. o

Female Narratepr: apg orce 'this . -
'isrdbne, exactly ‘what have you” o
accomplished?'-Listen to some - '
answerg to.-this question.

.'. ’ .’.‘" : ~ ) .
as yiven Us’ the basis
Suring what we qo. j
-peoplé*li@ responsible

;he~idea‘helreﬁstartingf

edugation, " . T

-]




34,0

t e .

/35, ANOTHER COUNSELOR,

. .. SN By ] - . R . . . _
36.° GROUP OF STUDENTS IN A\//(/36.

'}”b. GROUP COUNSELING SLES-—

32. PROJECT DIRECTOR,- 7 32.

LEADING PLANNING
SESSION: (BLACKBOARD ,
- INFORMATION PROVIDING
IDENTIFICATION)

3

'33. YOUTH FROM. FIRST FOUR e 033,

'SLIDES, TALKING TO
. FRIEND.  -- -

COUNSELORK COMMENTING - 34,
IN PLANNING SLSSION.

: SAME

| “Theyldid%it.
hwhat I needed.

PR, A

%We have COhCLCtC, cmplrlcal

ata to work from now. We
on't have to plan from vague

" theories or guesses

' They asked me
I feel like
I've had a little say in some—

:thlng for a change."

d.

"I flnd we are worklng togetherf

“better as a tcam, now: tha; we

have common and rellable dn=- -

'formatlon on Wthh to” base our-

efforts o , .

a -

'"We have begun d process of .
‘planning and evalyatiaon which

should keep us from sLagnatlng,"

and help us stay abreast of

sz_~—_iuiure changes and needs.“

STION, WITH QONE OF ABOVE

| COUNSELORS,
37,.’INDIVIDUAL CQUNSELOR v 37,
_WORKING BY MIMSELF.
38. FAIRLY LONG RANGE 'SHOT - 38.
"~ . OF THE SCHOOL BUILDING.. -
39. YOUTH FROM FIRST FOUR . 39.

ol

e

SLIDES, WALKING [IOME,
ammwm,mwmxamN

CHEAD.UP. .+ - o ’

40. COVER PAGE FROM TuE' . 40,
: MODULE . o R

JlmPOLtan

yaur guldance,

-

Female Narrator._
ments suggest, there are many
advantages to conducting a de-
sired outcomes asSessment~v '

‘The mo ule w1ll require some

hard w rk. It's de51gned to

take from 10 to 15 hours ‘to

complete. ‘It may become

frustratlng at times.

But/lt an hclp to give you
t skills useful for

mgking real 1mpxovcmcnts in

facement program.

.

/It is one tooli for maklng edu—r
‘catlon re9p0n51vc to young

pcople, and _structuring plo—
grams, amound thelr needs

Male Narrator' At thls 001nt

fgyou may begin work oh the S
E module :

As these com=-

counsellng, and

L4
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C. Otheraconslderations: o

-IW1ll focus.f.”

'~A6 What is the central purpose°

APPENDIX €

PROCEDURAL

CHECKLIST -

Assessment Process

M

Planfand coorainate withvthe'advisory”groups.bp‘

| r

‘A, Obtaln -approval and support from appro-.

prlate groups. .. { S

L)

‘B. : Acceptance and partlclpatlon of various

. sub- groups.‘

1. Who will select areas?

“2. Who Qilltdefine sample?
3. Who will choose or develop instru-
ments? e : : ‘

4, Who will be_En charge of‘admihiSf'
tration? . - : ¥ .

help? "

o Howimdch o '
6. who necds to be lnvolved at each

] step and how Wlll communlcatlon

R gccur?

Who will coordlnate w1th computer
SO data Wlll be usable?

»

. 5. who wilL analyze the data?

=

" Who- w1ll maintain a. record of\the
'program developméht° '

Identlfy areas on whlch the asscssment
w AY

A ' :

) i B g

Compre-
henslve, or 1 or 2 Pey areas‘> : !

B. Is assessment for: all or only certaln'

subvgroups’
- b 15}8t
. Co . ‘ l _‘ _
RN _ f’; ‘*’136,
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+

Deflnlng and selectlng the sample (10—15°

- of populatlon) , S

A.

" Ba

C.

...D.

The few who are measured must reflect
thc will of all

Random samplc——only chancc determlnes

who part1c1pates. . : '
A

Stratlfled sample——balance sample w1th

-key factors. :

s

What level of response will be con51dered

} adequate° : : e

s

A

Dcveloolng the instruments. -

A,

{

- What .is evaluatlon of avallable ‘cards
~and statements”

"1. - Does revision need to bc ass1gncd to.

someone’

. 2. - What areas are to be 1ncluded in

survey°

3. ‘What statements'need"to bc'added?“

Can we p;lot test these on an adult or’

-student qroup”

Who will develop a data collectmon
1nstrumcnt7 ' :

*“.1. low will responses be recorded?

L 4. How  should data be grouped’

"2.. How will respofises be summarized?

2

low 1is data tc'be reported?

. C N\ ——
1. Number of tlmcs chosen. L

-

- \ ’
2. Whlch was choscn most rmportant most
often? ...

P

3. Wcightgd mean.

Subpop-

ulat1ons, sex, grade, age;

v ™~
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V. Administeringsthe instrument.” » _“- R

Training°,'Counselor§/(((
substltukes, graduat

residents? . _ )

) A

B.

c.

D.

.

VI..

A.

[s

VII.

- students,

Are written directions needed?
~students. and interviewers?

2, Relative

3. How wgll

Ao
- . making process,

Who will do it?
teachers, aides,

Schedule: where,

For

‘Preparing students.

"1.  Purpose.

2. What they ‘can gaih.

8,-"What~is:e2pected.

SummariZing_and;ahalyZing ddta.

Determine best form-.and method with
computer“people.f r

5

How are open- ended questlons to be S

handled?
Who "is going to do the analys1s7
How will data be welghted fortlnalysis?

5

1. Flrst~cho1ces;

percentages.
8 . .
flgures be reconc1led°
4. low will welghted mean be utlllzed°

5} lHaw will Lesponses of varlous sub—
groups be welghted°

Applylng the results to-a deflnltlon of the -
| desired outcomcs. ' :

Consrdcr both hlghs and lows ‘in dcc1s10n

.

Is data to. be consldered as a whole or
leldCd into subgroups (i. ey grade - age,
sex, etc. 3

-eWho w1ll produce document ‘reviewing
E process and results°,

o

140
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¥ STAFF TRAINING MODULE DESCRIPTIONS . ' ‘ .

1. Oriéntatioh

0

coo , Gives -an in-depth approach to ‘understanding what the compre-
ST hensive qpproach;to‘guidanCef counseling, and plagement is,
» .. - - eowhat its advantages. are how competency-based training is I
Do . related to using th%;’gg%roach,.and how to determine what - . S

training is’releyan . 'Requires 15 - 20-hours to complete. . L

2. ASSQSSiﬁg,Deﬁired Outcomes I o S L

Presents various methods of planning and conducting a'needs v
assessmént as well as ways of -summarizing, andlyzing, and- .
reporting the data. Requires 15 - 20 hours to complete.

3. ComputerqusiSted'Reportihg’._ e S . L
e " provides a’qeheral‘knowledge~of.tﬁg/;rdééss necessary to-

develop an effective Computer'Ingprmation-System and ‘enables -
. the participant to select the best approach for gathering and
. - analyzing data from all available options, for a district's
-~ particular needs.- Requires 10 - 12 hours to complete.

-

4. ”CUrrent'Guidéhce'Program Assessment .

— . ] ’5‘ . ,/v_,' ‘ f' .
‘am,ﬁ’_ Provides an understanding of ‘why.a current guidance program

- assessmeént is neceded, how the assessment can be conducted,
o ~and what use can be made of the data after it .is obtained. .

Requires 10 > 12 hours to complete. . _
o e SR Coos . o . N

_7~' - 5. Determining Prdgram%Goais_and Objectives . o

Makes use of the current status assessment and desired out®. » A
comes_assessment'reports to produce a complete set of program .
S goals -and student’performance_objectives for a new program. v
L Requiresy 10 - 12 hours to -complete. e : o

! : | N -

6. _Alternabive Strategies
. Examines strategies which would be appropriate to the goals
" and objectives of the program being structured, ‘specifies
criteria for assessment of alternative strategies presented,
and provides evaluation procedlures for the selected strategies.
Requires 12 - 15 hours to- complete. EEE '
. . ) ) . . t\p

%t
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